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Executive Summary

For this project, the client, Ms. Schepel, requested a study into the students’ perspective on
diversity and inclusion at Hotelschool the Hague (HTH). Research conducted in former blocks
expressed the importance of a sense of belonging on students’ well-being and their academic
achievements. With classroom hours often being the single moment of interaction between peers
and lecturers, an inadequacy of connectedness within the classroom can cut back a student’s
sense of belonging. However, this year HTH transferred from traditional face-to-face classes to
virtual classes. Developing a sense of belonging is already a challenge on-campus but, how is
this done virtually? Even though the majority of universities made the complete shift to online
classes, among other things, lecturers remain to struggle to support their students online.
Therefore, research into the students’ sense of belonging in the virtual environment of HTH is
valuable for the institution to gain more insights on how to create an inclusive online environment
and ultimately improve student well-being. With this context in mind, the following Main Research
Question was formulated:

_______________________________________________________________________________________________________________________________________________|
How is the virtual environment at Hotelschool the Hague influencing the sense of belonging
of students?

The aim of this study is to gain a deeper understanding of what factors are important to enhance
an inclusive environment in the online curriculum. Maslow’s theory on the hierarchy of needs
explains that belongingness is one of the basic human needs, once a person meets their first
two needs, physiological and safety, the need to belong arises further.

Present literature has revealed several benefits of having a sense of belonging in school. It is a
critical factor for students’ academic success and mental well-being; besides, it can have a
positive impact on school engagement, social relations as well as the universities’ retention rates.
Studies have shown that positive social relations between peers as well as amongst students and
lecturers, positively contribute to the development of a students’ sense of belonging at school.
Furthermore, it was reported that students retrieve bigger feelings of belongingness when classes
are given in supportive classroom settings. Since a sense of belonging has an impact on one’s
motivation and behaviour, a lack of belongingness should be carefully examined when looking
at disengagement, loneliness, and dropout factors of students.

One of the key constraints in the virtual environment is the loss of interpersonal interaction
amongst lecturers and students. It has been stated that there is a need for human interaction,
people want to feel emotions, and this cannot be provided through a hundred percent online
learning environment. According to research, in the virtual environment, student’s motivation
improves when they feel a human connection with a lecturer. Moreover, student engagement is
another crucial factor encouraging students to perform, especially the supported engagement.
Besides, it is of importance that virtual classes are developed purposely for virtual use, rather
than transmitting offline content to an online design. Inactive class design often turns out to be
a disengaging experience for learners. All in all, there are several factors to consider when
hosting classes online, as well as creating a sense of belonging. By this means, a gap was found
since no research was discovered on how the virtual environment has an influence on the sense
of belonging of students. Consequently, to bridge the gap, gualitative research was conducted
to determine how the sense of belonging can be developed in the virtual environment.

The population for this study consisted of HTH students, lecturers, and an expert in the field
who were all chosen by non-probable purposive or snowball sampling. After gathering all data,
the interviews were unravelled, coded, and constructed through thematic analysis. By color-
coding, the researcher developed a summary on the key issues and general meaning that
reoccurred across the data.

w
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Additionally, in order to evaluate the findings, two informative blogs were created and published
on LinkedIn articles. The blogposts were evaluated by twelve HTH educators and two people who
have experienced working in the virtual environment. After evaluation, the blogposts were
transformed to a design-based solution: a practical guidebook on how to create an inclusive
environment in a virtual classroom provided in a reader-friendly design. The content of the
guidebook is implementable, easy to understand yet informative.

By means of dissemination, the blog posts were shared on LinkedIn, to students, HTH educators,
researchers’ personal networks as well as applicable groups for this topic. Furthermore, in order
to disseminate the findings within the HTH community, the blog posts were shared on the intranet
and the HTH newsletter. Lastly, as LYCar is moving towards digital pedagogy, the researcher
thought it was appropriate to disseminate the guidebook to all LYCar educators.

Herewith, the researcher kindly invites you to read the company project.
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Preface

In the final phase at Hotelschool the Hague, Launching Your Career (LYCar), students get
encouraged to start their professional career journeys. This course allows me to display my
readiness for a professional career and it likewise pays attention to both my professional and
personal development.

Throughout LYCar, students are expected to deliver three reports: Career Launching Plan (CLP),
Company Project Report and Career Portfolio (CP). The LYCar program allows students to choose
from four different tracks, thus, allowing them to design the course to own preferences.
Personally, I chose track two meaning that I start with research followed by a placement. The
Company Project Report is grounded on the Design Based Research (DBR) Cycle including:

1) Problem Definition

2) Analysis & Diagnosis

3) Solution Design

4) Evaluation

5) Intervention
After the handing in the proposal, I have completed the DBR cycle by implementing and
evaluating the solution. Furthermore, my research will be disseminated in a defence with peers
and industry invitees.

Personally, diversity and inclusion has attracted my interest for the past several years.
Therefore, I am very pleased to do my research for the diverse minds’ platform of HTH managed
Ms. Schepel as my commissioner. During my first meeting with Ms. Schepel, it turned out to be
that there was one topic close to my current interest. As of March 2020, Hotelschool the Hague
was obliged to shift their school environment to a virtual world. Meaning that HTH students
including myself were obliged to follow classes online. Personally, I did not always feel included
in the classes, and it were those moments which sparked my interest to do research about the
effects of virtual environment on the inclusion at Hotelschool the Hague. Together with support
of Ms. Van Geuns, as my LYCar coach, I decided to conduct my research on the current feeling
of sense of belonging in the virtual environment of Hotelschool the Hague

I would like to seize this opportunity to show my gratitude towards various important people who
were involved in this first part of my LYCar journey. First, I would like to thank my coach Ms.
Van Geuns for her time and effort. Ms. van Geuns challenged me to think critically and coached
me towards the right direction. Lastly, I would like to thank Ms. Schepel for her role as
commissioner and her creative and critical inputs on my research.

Regards,
Ingeborg Netjes
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1. Context

For this project, the client requested a study into the students’ perspective on diversity and
inclusion at Hotelschool the Hague (HTH). This year HTH transferred from face-to-face classes
to online learning. The aim of this study is to gain a deeper understanding of what factors are
important to enhance an inclusive environment in the online curriculum. Therefore, the
research includes an investigation on the current feeling of sense of belonging amongst
students in the virtual environment of HTH.

1,1 Hotelschool the Hague

HTH offers a 4-year bachelor programme split into three different phases. The first phase
consists of students learning basics about the hospitality industry. Only during this phase,
students are required to live on the HTH campus. The second phase starts with a practical
internship, after half a year the students return to class. During these classes, students start
developing management and leadership skills. In the final phase, students will apply their
knowledge and skills strategically, while seeking new innovative combinations and finally go on
an internship.

This March, the pandemic caused all education institutes in the Netherlands to close their
campuses so that students could follow social distance regulations (Adnan, 2020). A research
conducted by HTH revealed that they could offer all courses online, though, they also
experienced that motivation, engagement and, study results negatively affected students on a
long-term basis, if sticking solely to online education (HTH, 2020). Furthermore, students do not
experience classes online the same as how they would experience them on-campus. For
instance, students miss the coffee machine talks and face-to-face meetings(ibid).

1.2 Virtual environment

Before the transition to virtual learning, the preferred online platform of lecturers and students
was called MyHotelschool. This platform is a learning management system providing a web-
based environment where lecturers get can create and share content about courses. Besides, it
is also the platform where students submit their assignments and where lecturers can send
announcements and feedback to students. Furthermore, all staff and students have a
subscription on the Microsoft Office 365 package, this cloud-based platform provides apps such
as Word, Outlook and Teams. Therefore, prior COVID-19 Microsoft Teams was already
established within HTH, nevertheless it was mainly used to share and work in documents
together. Since most of the team-meetings were conducted on-campus.

Aforementioned, students and lecturers were forced to change their usual classroom to a virtual
one. Aided by online platforms, HTH could recreate an offline school setting in a virtual
environment. Platforms truly stimulating this classroom change include Microsoft Teams and
Zoom. These platforms contain tools, such as videoconferencing, chat boxes, screen sharing
and many others, allowing lecturers to enhance the student’s educational experience during a
virtual class. The current pandemic is still growing, and as things remain to change, the one
certainty amongst all uncertainties is that it will not be a return to normal, but rather be a new
normal. (Neuwirth et al., 2020) Despite this, there are no pre-defined conseguences on how the
potential on and offline learning environment will appear in the future.

1.3 Sense of Belonging

Research by a former HTH student on the current feeling of social-inclusion amongst phase-one
students revealed that the mental well-being of students significantly relies on experiences,
positive relationships as well as academic success and a strong sense of belonginess (Vos, 2020).
Besides, Maslow’s theory on the hierarchy of need’s explains that belongingness is one of the
basic human needs, once a person meets their first two needs, physiological and safety, the
need to belong arises further (Poston, 2009). In current studies sense of belonging is defined
as:
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“Student’s perceived social support at the campus, a feeling or sensation of connectedness, the
experience of mattering or feeling cared about, accepted, respected, valued by, and important
to the group (e.qg., HTH community) or others at the university (e.q., colleagues or fellow
students).” (Strayhorn, 2018)

Research shows that students experiencing a feeling of belongingness are more capable of
demonstrating intrinsic motivation, developing greater feelings of identity, and behave in class
according to community standards (Verdin et al., 2018). Moreover, a sense of belonging at
school is a significant factor for a persons’ overall university experience (Strayhorn, 2018).With
classroom hours often being the single moment of interaction between peers and lecturers an
inadeguacy of connectedness within a classroom can cutback a student’'s sense of belonging
(Vos, 2020). Sense of belonging is not only influencing academic success but can influence the
students’ drop out and graduation rates (ibid). Jacoby and Garland (2004) states that students
not feeling any sense of belonging seldomly continue studying at the same university. However,
research also suggests that some students, for instance living with a group of friends from other
universities, do not consider sense of belonging at university as fundamental component, since
the need of belonginess is fulfilled at their home situation (Curran, 2016)

1.4 Problem definition

This context displays the significance of the current feeling of sense of belonging amongst
students in the virtual environment of HTH. Research conducted in former blocks expressed the
importance of a sense of belonging on students” well-being and their academic achievements.
(Vos, 2020). Developing a sense of belonging is already a challenge on-campus but how is this
done virtually? Even though the majority of universities made the complete shift to online
classes, among other things, lecturers remain to struggle supporting their students online
(Hodges et al., 2020). Reasonably, due to the imposed restrictions by the pandemic, the most
urgent need may seem to deal with issues coming along with the transition of the curriculum,
e.g., smoothening the course delivery (Neuwirth et al., 2020). Nevertheless, the true challenge
is much more profound and intrinsic, the true challenge is how lecturers should approach to
sustain rigor and provide meaningful classes while at the same time encourage students to
engage in important, co-operating informative activities within the limits of a global pandemic?
(ibid). Therefore, research into the students’ sense of belonging in the virtual environment of
HTH is extremely valuable for the institution to gain more insights on how to create an inclusive
online environment and ultimately improve student well-being.

This research will answer the following Main Research Question (MRQ):
. ________________________________________________________________________________________________________________________________________|

How is the virtual environment at Hotelschool the Hague influencing the sense of belonging
of students?
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1. Literature Review

1.1 Theory

2.1.1 Sense of Belonging at school

According to several psychologists’ humans are complex beings; all people eventually have,
unigue souls, their purposes and, desires (St-Amand et al., 2017). However, people have an
intrinsic need to belong to a crowd; create meaningful relationships, to like and be liked, and to
look after others and be looked after (ibid). Creating steady and affectionate relationships
alongside a sense of belonging is in fact a universal need (Baumeister and Leary, 1995).

Aforementioned, a sense of belonging is a key factor for students’ academic success and mental
well-being (Vos, 2020), besides, it can have a positive impact on school engagement, social
relations, and universities’ retention rates (St-Amand et al., 2017). Previous research showed
that a sense of belonging may positively relate to participation in academic and extracurricular
activities along with increased student motivation (Freeman et al., 2007).For instance, students
experiencing sense of belonging tend to understand future benefits of mandatory schoolwork and
have a greater belief in oneself to successfully finish their program (Goodenow, 1993).This
experience is specifically essential for the performance of students coming from a racial minority,
lower socioeconomic families or have disabilities (Becker et al., 2002).

Furthermore, Strayhorn (2018) mentioned students feeling a lack belonging, may encounter
challenges managing their schoolwork, as one of their fundamental needs to perform, sense of
belonging, is not fulfilled. Therefore, insufficiency in student’s sense of belonging can be leading
indicator towards disengagement from school (St-Amand et al., 2017). As a sense of belonging
has impact on one’s motivation and behaviour, a lack of belonginess should be carefully
examined when looking at disengagement and dropout factors of students (Ma, 2003).
Furthermore, research shows there is a strong positive relation amongst students’ sense of social
belonging and their level of well-being, positive relations and happiness; including positive
emotions and feelings such as self-confidence and social inclusion (St-Amand et al., 2017). Clear
feelings of social isolation or an inadeqguacy of social connections, tend to increase anxiety
(Moeller et al., 2020). Nevertheless, mental problems as for instance; depression, sociophobia
and isolated feelings will decrease once students feel belonged to their school (ibid). Overall,
students are eager to study and complete their program once knowing they find themselves in
an encouraging and caring university environment (Owolabi, 2018).Therefore, a sense of
belonging is a critical factor for nurturing students’ academic success, well-being and retention.

According to St-Amand (2017), it turns out that positive social relations between peers along
with students and lecturers, directly contribute to the development and preservation of a
students’ sense of belonging at school. Furthermore, students retrieve bigger feelings of
belongingness when classes are given in supportive classroom settings (Zumbrunn et al., 2014).
Students’ perspectives of belonging in a university class are connected to three parts of the
lecturer’s behaviour: (1) Warmth and Openness; (2) Support of Student Engagement and (3)
Structure (Freeman, 2007). Moreover, sharing stories about students’ struggles influences a
sense of belonging and academic outcomes as students see that it can be common to struggle
academically (Aguilar et al., 2014). For instance, a lecturer can share stories about students
struggling at first but ultimately succeed (ibid). Lastly, another way to create sense of belonging
is when lecturers suggest high standards while convincing students of their capability to reach
those standards. For instance, by offering students constructive feedback, to develop their
confidence and help them be successful (Yeager et al., 2014).

2.1.2 Benefits, challenges and opportunities online learning.

Cranton and Thompson (2014) defined the term “online learning” as a method of providing
educational material and classes through the utilization of digital communication. This method
is developed to carry out at distance, the teaching can be conducted asynchronous,
synchronous, or a combination of both (ibid).
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Along with several challenges, online learning also provides wins. Online learning enhances the
flexibility of education (e.g., location, commuting time, time management) which, conseqguently,
could lead to more inclusive higher education (Moore and Greenland, 2017). The flexibility is
beneficial for many students but especially for adult or working students, due to the need for
elasticity in their timetables to access classes (ibid). However, the imposed transition towards
online learning creates a challenge in assisting educational activities for students with special
needs while at the same time alleviating any threat of exclusion and vulnerability (OECD, 2020).
Furthermore, online courses may also distance students, in particular passive learners, since
online learning requires more accountability from students for their study. These students might
require more encouragement, structure, and self-control to be able to succeed (ibid).

Social distancing allowed us to realize that pedagogical patterns should be approached differently
in the virtual environment (Ferri et al., 2020). Lecturers are rather resembling a moderator and
advisor in online classrooms. Conseqguently, knowledge, in particular feedback and assistance
for students, should be provided in an alternative way (ibid). Therefore, innovations in
educational approaches, are necessary to engage students and encourage their pro-active
attitude, which is challenging to achieve when all peers are only connected virtually (ibid).
Besides, to implement these innovations effectively, lecturers must receive training to improve
their technological and other related abilities (ibid). Virtual classes, completely online or within
the framework of a blended-learning approach do have constraints. One key constraint is the
loss of interpersonal interaction amongst lecturers, students, and peers (Ferri et al., 2020).
Moreover, there appears a need for human interaction, people want to feel emotions, which
cannot be provided through a hundred percent online learning environment (ibid). Another
challenge faced is the access of students to the virtual courses. For instance, the availability of
functioning wi-fi, electronic devices or even an appropriate space to follow or give classes differs
from person to person (HES, 2020). Further obstacles are technical problems that come along,
students and lecturers can become annoyed with the difficulties, which can lead to less engaged
students (Dumford and Miller, 2018).

Previous studies showed there are several factors are contributing to enhancing virtual course
delivery. Literature shows that the development of “human” cyber interaction contributes to a
closer community of students and lecturers, even though it is difficult to convey the full
interaction virtually, it is the platforms that can provide the human interactions wherever possible
(Ferri et al., 2020). For instance, face-to-face interaction does not essentially need to contain
teaching, but can also involve support from lecturers through video calling. Student’s motivation
improves when they feel a human connection with a lecturer resulting in feeling more inclined
to convey difficulties about classes or learning journeys (Kiefer et al., 2015). Moreover, student
engagement is another factor, especially supported engagement. Regular and meaningful
feedback improves the virtual education experience (Ragusa and Crampton, 2018). Feedback is
not just emphasizing the points of improvement, but also supports the motivation of students
by complementing and highlighting the correct parts (Moore-Adams and Warnick, 2016). This
type of feedback gives a sense of humanity from lecturer towards students (ibid). Furthermore,
student engagement can be enhanced through participatory methods for instance co-creation
platforms, students tend to become more engaged or even contribute to the content
development for classes (Ferri et al., 2020). Besides, it is of importance that virtual classes are
developed purposely for virtual use, rather than transmitting offline content to online design
(Stone, 2019). Inactive class design often turns out to be a disengaging for learners (ibid).
Aforementioned, some students struggle with online learning and managing their educational
responsibility (Mupinga et al., 2006).Therefore, lecturers must determine well-defined
expectations as for instance frequent constructive assessments to direct students’ potencies
(ibid). For years to come, when all offline education activities may continue again, a balance
between on-campus and off-campus learning should be established. Since a virtual learning
experience can complement offline classes, also known as the blended learning approach (Ferri
et al., 2020).
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1.2 Research Questions

The following questions are built on the literature review and will support answering the MRQ:

How is the virtual environment at Hotelschool the Hague influencing the sense of belonging
of students?

1. How do students at HTH describe the meaning of sense of belonging?
2. What do lecturers already do to create a sense of belonging in a virtual environment?

3. How do students experience classes in a virtual environment compared to an offline
environment?

4. What factors influence the level of engagement in virtual classes amongst students?

5. What tools can be implemented to enhance sense of belonging in a virtual
environment?

RQ1: How do students at HTH describe
the meaning of sense of belonging?

RQ2: What do lecturers already do to
Sense of Belonging create a sense of belonging in a virtual
environment?

MRQ: How is the virtual
environment at HTH
influencing the sense of
belonging of students?

RQ5: What tools can be implemented
to enhance sense of belonging in a
virtual environment?

RQ3: How do students experience
Online learning classes in a virtual environment
compared to an offline environment?

RQ4: What factors influence the level
of engagement in virtual classes
amongst students?

(104 words)
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2. Methodology

The population of this research consists of all HTH students following the bachelor’s program. A
non-probable sampling technique was chosen, the non-probable purposive and snowball
sampling were used. Through snowball sampling, existing participants helped encouraging other
potential participants to take part in the research (Taherdoost, 2016). These methods were
selected since the approaches were low-cost and assisted in overcoming the limitations to gather
participants within a small-time frame. Since this topic is new the qualitative research method
was selected and therefore, a greater approach when focusing on experiences and emotions
(ibid).

All interviews took place as semi-structured in-depth interviews; enabling the researcher to
prepare a list of questions as a guideline prior interview and enabling participants to still express
their views on their own terms (ibid). The semi-structured in-depth interviews were conducted
until repetitive answers appeared. In total 9 students, 2 lectures and, 1 expert in the field
participated. In order to gain a holistic view, nine students were selected on basis of their phase
at HTH. Furthermore, two lecturers were selected, to gain insights into the educator’s
perspective. Lastly, an expert in the field was interviewed, to gain insights on formerly conducted
research on virtual environment at HTH. All data is used with the permission of the interviewees.
See appendix 1 for consents.

Furthermore, the thematic analysis took place to determine common themes, topics, and
patterns (Vaismoradi et al., 2013). After data collection, interviews were unravelled, coded, and
constructed. The color-coding helped the researcher to develop a summary of the key issues
and general meanings that reoccurred across the data (ibid).

There was the risk of selection bias since some participants were selected through non-probable-
purposive sampling. However, through snowball sampling, this limitation was reduced.

The researcher is part of the population, while defining the questions researcher bias could have
taken place. Nevertheless, this was reduced by defining the guestions in accordance with the
literature review.
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3. Analysis and Diagnosis

3.1 Findings
See appendix 2 for transcribed interviews

In the first approach of color-coding, the researcher developed, among other categories, five
different categories to analyse the term sense of belonging. The categories included: a
description of the sense of belonging, feeling before the virtual environment, current feeling in
the virtual environment, students' perceived support of lecturers, and lecturer’s description on
tools enhancing a sense of belonging. However, during the coding, the researcher found that the
results remained superficial. After reviewing the results, the research found that the term sense
of belonging contains different distinctions. The researcher concluded, in the virtual environment
some parts of the sense of belonging were still present and others were decreased. Therefore,
to distinguish several points of focus, for analysis purposes the term belonging was divided into
sub-terms:

Sub-term Description
Student’s sense of ease with oneself and one’s surroundings.
Individual belonging e.g., “sense of purpose, feeling safe, comfortable”

Student’s sense of having positive relationships with others.
Social belonging e.g., “friends, community, socializing, being involved”

IStudents feel they are being valued accepted, included and

Classroom belonging encouraged by others in the classroom setting.
Course belonging IStudent’s sense of connection with the content offered.
Geographical belonging IStudent’s sense of connectedness to the environment.

Sense of belonging according HTH students
HTH students defined sense of belonging in various ways, but students mainly described the
term as: “feeling part of and recognized by the community”.

Individual belonging

Firstly, students mentioned that in the offline environment they felt included, a sense of purpose,
and part of the institution. However, the transition to the virtual environment negatively
influenced their sense of purpose at HTH, students stated they do not learn the same and that
they feel less driven. Furthermore, due to the high tuition fee and transition to the online
curriculum, non-European students feel they pay too much tuition fee for the actual education
and support they receive. Similarly, LYCar students on placement mentioned they feel that the
occasional support given is not worth the paid tuition fee. Also, it has been mentioned that when
a student doesn’t adhere to a lecture’s way of teaching/communicating, the student may feel
excluded and feel a sense of loneliness.

Social belonging

Thanks to Skotel's experience, many students feel social belonging towards HTH, though in the
virtual environment it likewise decreased. They miss social interaction within the community
itself, on the contrary, they do not enjoy social activities online as it feels forced. During online
social activities, students tend to feel awkward as everybody can hear them. It has been
mentioned, they rather organize activities, or study sessions, in private environments. When
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corona permitted it, offline team activities helped students bonding online. Nevertheless,
students not having this possibility to meet peers offline feel more excluded and tend to feel
they are doing school all by themselves. Furthermore, social belonging increases when lecturers
show personal interest in students.

Classroom belonging

Overall, in the virtual environment students feel a lack of classroom belonging. Especially, when
a lecturer solely shares content without any discussion or interactivity. Students mentioned they
are just staring at the screen and do not feel included in the class. Moreover, during classes in
large groups, students do not always feel socially responsible to answer questions, and
sometimes students are not even physically behind their laptops. Due to the lack of personal
touch, students highlighted they feel more excluded in large groups as they rather feel like a
number than a person. Especially when classes have no interaction. Though, students feel more
included when receiving classes in smaller groups. They mentioned it feels more comfortable
and safer to speak up as well as easier to interact with each other. Furthermore, when students
are not encouraged by others in the classroom environment, they tend to get a standalone
feeling. Besides, various students specifically struggled when they were in different time zones
and had to connect but couldn’t join in.

Course belonging

Generally, content belonging varies per student. Students appreciate lecturers continuously
trying to improve their courses. Though, students experience difficulty with active participation
in classes where they don't have an interest in the content. However, students tend to feel
motivated when content sparks interest. Lastly, content belonging also depends on how much
workload students already have and how important they think the content given in class
contributes to their needs. Though, this also occurs in the offline environment.

Geographical belonging

Firstly, geographical belonging for first phase students is rather strong as this is instantly
developed by them living on campus. Nevertheless, other phases mentioned they miss studying
at the actual HTH campus. Furthermore, students not living on-campus tend to disconnect from
HTH as they mentioned that there is nothing HTH about their place. Students stated that
motivation drops due to them constantly working in the same environment. In the end, students
prioritize the physical environment over virtual environment, as they feel you can only acquire
the entire HTH experience at school. Although, students living in the Netherlands mentioned
that they intend to create this HTH feeling by studying with peers at their own homes. Various
students mentioned that the blended learning approach helped to increase their connection
towards HTH however, students not living in the Netherlands tended to feel excluded.

Teacher-student interaction in virtual world

Overall, students are satisfied, they feel compassion for how lecturers deal with the change to
virtual environment, nevertheless, some students still feel unsupported at times. Students
mentioned it is easier to schedule a meeting with lecturers, they experience the meetings as
efficient but personal. Students feel more seen by lecturers the moment they use a personal
approach. Though, lecturers struggle with giving a personal touch in short classes. Furthermore,
students living in different time zones do not always feel fully supported by lecturers when they
can't record the classes. Also, students feel more involved when lecturers respond fast to
emails/messages, though, it often occurs that lectures reply late or not at all on
emails/messages. Additionally, lecturers with reduced working days struggle to respond quickly
to emails/messages. Students stated to feel unsupported when lecturers have delays with
uploading content. Regarding tutors, some students are very satisfied with their tutors some not
all. Satisfied students get regular emails from their tutors and feel more approachable.
Unsatisfied students say that they barely hear anything from their tutors. Students rather prefer
tutors reaching out to them instead of vice-versa. Lastly, LYCar placement students miss a set
structure of timeslots for coach meetings, such as in the first placement.
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Class interaction in virtual world

Students experience more engagement in smaller groups. Students perceive tools as menti-
meters etc. interactive, however not when used in every class. Students feel more engagement
when doing assignments and discussions together during class time. Furthermore, various
students said when they do not have their cameras on, they tend to focus on non-school-related
matters. On the other hand, when lecturers ask students to turn their cameras on, students
often say they have technical troubles. However, lecturers are doubting if this is the truth. When
names are used while asking questions students quicker engage. Though, it is stated that the
social responsibility to respond in the classroom was cut down, especially in classes with big
groups. When the classes are too long students tend to disengage, though, the biggest trigger
for disengagement is when teachers solely share content. When students feel less engaged, they
tend to zoom out and focus on other matters. A big struggle for students is to keep focused
while being behind the laptop for too long. Furthermore, in some course’s students miss structure
on myhotelschool.nl, which can create confusion during class. Also, a lecturer mentioned that if
there is no break the interactivity reduces. Lastly, LYCar students are positive about the peer
group coaching, though some students felt they needed at least 3 people in their group to get
the real benefits from this approach.

On-campus and virtual environment

In the virtual environment, students mentioned the excitement of going to class has reduced,
as it is all happens behind one laptop. On the other hand, students also stated that if well set-
up, classes can be efficient and to the point. Though, they still miss social interaction. They
experience social interaction online as unnatural. The only way how they experience adequate
social interaction online is in smaller group interactions. Students stated that on-campus they
can joke around more than they do online. Besides, students felt that they were participating
more actively in class due to the HTH environment and surroundings of peers. Even though,
online classes can be efficient it is the less efficient matter that students miss.

Tools used by lecturers

There are several tools already used to increase the engagement of students which eventually
supports the sense of belonging of students. As previously mentioned, students feel more seen
when lecturers use a personal approach. It has been mentioned that it is difficult to create this
personal approach in short classes or big groups. Moreover, Lecturers intend to set clear
expectations at the beginning of the class nevertheless, lectures encountered that students do
not necessarily live up to those expectations. According to several lectures, appointing tasks to
students helps to keep them engaged e.g., presenting results, timekeeping, and regulating chat-
box. Furthermore, students are very pleased about the break-out rooms, they feel that the
interactions are more natural. Besides, lecturers try to keep their students engaged by tools
such as Kahoot, Menti-Meter, Spinning-wheel, and chatbox. Nevertheless, when some tools are
overused students disengage.

During the primary data collection several ideas came across to enhance the sense of belonging.
Fulfilling the need of personal approach is not necessarily to be obtained solely in online classes.
Therefore, more one-to-one sessions may assist in more guidance for students e.g., buddy
coaching or more tutor sessions. Generally, lectures should focus more on the interaction rather
than just sharing the content. Nevertheless, content should still be shared but rather give a brief
update about the knowledge and use the classes for interactions and discussions by using the
break-out rooms. Observations showed that not all students do the work up-front therefore, it
is important to make the work upfront interactive e.g., by sending out a quiz and adjust class
to the answer’s students struggled with. But, for transparency towards the students, it is of
significance that the information is easily accessible on myhotelschool.nl and displayed in a clear
structure. During the classes, especially when lectures provide content, a “camera-on
encouraged” rule could assist lecturers in seeing what students are doing, and overall creating
a more inclusive classroom.
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3.2 Discussion

By means of answering the main research question, the findings and literature are interpreted
to the five sub research guestions. The main research guestion, how is the virtual environment
at Hotelschool the Hague influencing the sense of belonging of students?

Interpretation
1. Sub research questions that were related to a sense of belonging were:

RQ1: How do students at HTH describe the meaning of a sense of belonging?

During the interviews, the researcher found that most HTH students are somewhat aware of the
meaning of a sense of belonging. For most students, the term sense of belonging is related to
being part of the community and being recognized. Nevertheless, students are not immediately
aware that a sense of belonging also includes the general sense of purpose they feel at HTH as
well as the degree of connection towards the content.

RQ2: What do lecturers already do to create a sense of belonging in a virtual environment?

It was discovered that lecturers did an attempt on different ways how to increase the sense of
belonging during their class, however, not all were effective. When implementing tools during
their classes, it was found that many tools were not appropriate for the class type. When using
certain tools, factors such as the size of the class, the variation of tools used, and the time of
the class were not always considered. Furthermore, due to abrupt transmission from offline to
online education lecturers did not have education on functioning methods how to create this
feeling in their virtual class, and therefore, to figure this out, trial and error was done during
class time.

2. Sub research questions that were related to online learning were:

RQ3: How do students experience classes in a virtual environment compared to an offline
environment?

The interviews were conducted during a strict lockdown, therefore, on one hand, the researcher
found that many students longed to be back in school, on the other hand, students enjoy several
parts of the online education. The investigation has revealed that social distancing had a big
influence on how students experience virtual classes. When students are not able to meet their
friends, a sense of loneliness and demotivation appeared. However, when students can follow
online classes while doing offline activities with their project group or university friends, the
virtual environment was more appreciated. Students felt that when a class is a good set-up, the
virtual classes are more to the point, and less time-consuming compared to offline classes.
Students enjoy having the freedom at home, however, this freedom and the environment at
home can also be distracting or boring. In the offline environment, students feel that classes are
not always to the point, but it is the social interaction with other students and lecturers which
makes classes offline very enjoyable. In the end, students appreciate certain parts from both
online and offline classes, therefore, when the corona pandemic is in control, it would be
interesting to maintain the healthy balance between these different environments by the blended
learning approach. According to the researcher, it would be effective to host classes such as
workshops in the offline environment and large lecturers in the online environment.

RQ4: What factors influence the level of engagement in virtual classes amongst students?

Research revealed that not only the level of engagement is important to students, but it is also
the overall personal approach that makes a class more engaging for a student. When a student
feels seen by the lecturer, the students feel more socially responsible to actively participate in
class. Furthermore, it was found that when a class is thoughtfully designed for online use
students are more inclined to keep their focus on the content. Another factor influencing the
level of engagement is the number of virtual classes a student has in a day. The more classes,
the lower the level of engagement, students get simply tired from staring at the screen all day.
Lastly, at times the engagement level of students also depends on how much workload students
already have and how important they think the content given in class contributes to their needs.
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3. The sub-research question that was both related to a sense of belonging and online
learning was:

RQ5: what tools can be implemented to enhance a sense of belonging in a virtual environment?
The research revealed that various tools can be used to enhance the sense of belonging in the
virtual environment. However, the tools can only make a difference when a lecturer properly
pays attention in designing the class purposely for virtual use. Furthermore, the researcher found
that students feel a greater sense of belonging when they feel seen and heard by their lecturers.
It is discovered that it is difficult for lecturers to create a sense of belonging solely in class, the
feeling of belonging is specially created in small moments such as fast responses on e-mails, or
one-0-one feedback sessions. Therefore, according to the researcher, along with the class
design, it is the availability of lectures that may enhance the sense of belonging for students in
the virtual environment.

The literature on peer-assisted learning did not add definite value to the research questions, for
this reason, this section was placed in the appendices.

Refer to appendix 3 for literature on peer assisted learning
3.3 Conclusion

The findings and discussions underpinned the MRQ and displayed an indication that the virtual
environment has a direct effect on the sense of belonging of HTH students.

As discussed in the previous sections, the transition to the virtual environment brought many
challenges, nevertheless, it also has brought opportunities. Developing a sense of belonging was
already a challenge on-campus but there were no clear implications on how lectures could
approach this virtually.

Though some lecturers have done attempts to create a sense of belonging in the virtual
environment, students mentioned not all lecturers have been able to provide this feeling during
virtual classes. In the virtual environment, lecturers need to consider many different factors
such as the way how content is presented, how they engage students, and how they implement
the personal approach. However, many unforeseen factors influence the approaches to creating
this sense of belonging, for instance, class length, class size, interest in content, technical
problems, content display, etc. Due to lack of belonging, students might have felt disengaged,
demotivated, sense of loneliness, and lack of connection towards HTH.

Consequently, the transition to the virtual environment and the lack of knowledge on tools
creating a sense of belonging while tackling the influencing factors, makes it currently challenging
for lecturers to provide inclusive virtual classrooms. In the next section, solution design the
researcher presents specific propositions to enhance the current feeling of sense of belonging
for students in the virtual environment.
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4. Solution Design

4.1 Data analysis

The thematic analysis took place to determine common themes, topics, and patterns (Vaismoradi
et al., 2013). After data collection, interviews were unravelled, coded, and constructed. While
color-coding, the term belonging was divided into sub-terms, this method contributed to
discovering the key issues and general meanings that reoccurred across the data (ibid).

Moreover, further analysation was done through the Value Proposition Canvas developed by
Osterwalder and Pigneur (2010). This method helped to assure that the product or service was
positioned around what the customer values and needs. Which was done by emphasizing the
pains and gains of the customer as well as detecting the pain relievers and gain creators (idem).
Regarding this research, the client is HTH, the customers are students and lecturers, and the
product or service is the deliverable.

Following data analyzation on the pains and gains, the customer profile was created. The pains
displayed discontentment on the current approach of virtual classes, for instance, lecturers only
sharing content or responding late on e-mails, lack of interaction in class and lecturers who are
not able to provide personal touch in class etc. Besides, the pains revealed that the current
approach has direct effect on the current feeling of students’ sense of belonging since students
for instance encounter a standalone feeling or do not feel socially responsible to the community
to reply in the virtual class. On the contrary, the gains showed what the students and lecturers’
value for example, meaningful feedback, discussions during class, fast responds on emails and
students feeling seen etc. These pains and gains have been converted to pain relievers and gain
creators showed in the following value map. See figure 1 below.
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Fig. 1 - Value Proposition Canvas (472 words)
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4.2 Proposition

The value proposition suggests two recommendations. The first one is to investigate the concept
of a buddy coaching system, as the social interaction, the personal approach, and support are
difficult to create solely in an online classroom. Another way would be to invest in a tutor who
is only dedicated to frequently checking upon students and provide mental support and guidance
in short meetings, all this, to increase the feeling of “human” interaction online.

The second recommendation is developing an inclusive virtual classroom design, this is
recommended as it concluded that to create an inclusive online environment it is not necessarily
the interactive tools that make a class more engaging and inclusive it is the class design that
can make a difference. It was found, in an inclusive class design personal approach towards
students is vital. Therefore, it is of importance that during virtual courses lecturers pay attention
to getting to know their students. Consequently, this recommendation, developing an inclusive
class design, was examined as a solution to the MRQ as it is @ manageable action that can have
a great impact on the current feeling of sense of belonging of students at HTH.
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5. Company Product
5.1 Intervention

Context

This research was commissioned by Ms. Schepel, lecturer, coach, and head of the Diverse Minds
platform at HTH. She aimed to provide the platform with advice on how to create a better school
climate where diversity is embraced, and everyone feels included. To create impact, the client
desired for me to develop any useful deliverable which could be disseminated at HTH and beyond.
The client was given a copy of the research along with the next company product.

Underpinning

Regardless of how transformative the research is, it will not create a large impact unless it is
transmitted to the public who can directly benefit from it (Stogios, 2014). Therefore, sharing
findings is a fundamental element in the research cycle. It is essential to determine your
audience before deciding on how the findings are transmitted (CES, 2018). Following determining
the audience, the researcher should retrieve what platforms they use, this will support to stay
focused on creating impact when choosing methods to communicate with them (ibid). For
instance, is the audience likely to read blogs? Are they active on YouTube? The audience who is
targeted in this research are educators hosting virtual classes who have little time to read this
entire report. For this reason, it was chosen to disseminate the findings in a blog format since it
is an easy way to share findings and build awareness about the research. LinkedIn has currently
303 million active users (Omnicore, 2021), likewise, many HTH educators are active on this
media. Therefore, it was chosen to use the article feature on LinkedIn and post the blogs on this
media.

Process

In the beginning, the researcher decided on the goal of the blogs, which was: Informing
educators on practical information on how they can design an inclusive virtual classroom.
Following, the researcher reviewed the literature review, findings, and business model canvas to
decide on the most relevant head topics which were: Personal Approach and Engagement. It
was decided to display the information in a skimmable manner so that it is easy for the reader
to scroll through the article. Consequently, the information was separated into “eight tips how
to...”, this way the reader could already scan through the article to get the main clues on how
to create an inclusive virtual environment. In the blog, the importance of this inclusive
environment was explained along with underpinned tips as to why these blogs were good advice.
The first blog on personal approach was developed with the research findings and additional
literature to make the tips as practical as possible. Following, the blog was posted, and the
researcher requested feedback from educators or experts in the field on their views and
experiences on the findings. For the second blog on engagement, the researcher took the same
writing approach, however, in this blog the researcher also implemented the experiences and
questions of the educators who commented on the previous blog. With the knowledge gained by
this research, the researcher was able to respond to the questions of the educators. In the end,
two blogs were developed with the main theme: “The things you really need to do when you
would like to create an inclusive environment in your virtual classroom”.

Lastly, to reach all LYCar educators at HTH, a guidebook on “creating an inclusive environment
in your virtual classroom” was developed. This guidebook includes the blogs’ tips and instructions
displayed in an appropriate format that is easy to infer and visually appealing. The guidebook
was reviewed by Mr. Tibb and send out to all LYCar educators - see appendix 4 for proof.

Outcome

To start off, the first outcomes of the company product are two informative blogs about
enhancing personal approach and engagement available LinkedIn. The aimed audience of the
blogs were educators nevertheless, the blogs were written in a way that the information is also
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relevant for people who work and have meetings in the virtual environment. This all combined,
the final outcome of the company product is a practical guidebook on how to create an inclusive
environment in a virtual classroom provided in a reader-friendly design. The content is
implementable, easy to understand yet informative. For now, the guidebook has been sent to
the client and all LYCar educators.
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Get to know your a Design a class
studerru‘t: r::sd their lF?cus:n "'e,m / r purposelljysleor online T
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Fig. 2 - insight on guidebook

See appendix 5 for the blogposts
See appendix 6 for the complete guidebook

Critique and reflection from the researcher

Looking at the deliverables, the blogs and guidebook are an informative yet easy way to share
results with a wider audience. However, the deliverables do not display the complete research
and the background of how the researcher came to the conclusions. Whether this is for the better
or worse is arguable. Though in the researcher’s opinion, it enables the audience to quickly and
easily retrieve knowledge on the main outcomes of the topic, however, it might not provide a
deeper understanding of the research findings and academic theories used to get to those
conclusions. The goal of this company product was to provide the Diverse Minds platform with
advice on how to create a better school climate where diversity is embraced, and everyone feels
included. The researcher believes that the goal is met since the content of the guidebook includes
advice and tips for educators on how to create a more inclusive class design. Nevertheless,
looking at the guidebook content, the researcher believes a part of how educators could evaluate
their class design is missing. Yet, it is very much hoped that this guidebook contributes to more
inclusive classes for all students at HTH and beyond.
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6. Evaluation

In order to evaluate the blogs and conclude whether the content written is appropriate to place
in a guidebook, feedback was requested.

Blogposts

The blogposts were evaluated by twelve HTH educators and two people who have experienced
working in the virtual environment. The feedback was received, either by a comment on the
blogposts, the researchers' email, or by (video)call. People were asked to read the blogs posts
and give their thoughts on the content. For instance, ‘which tips do you think would work?’,
‘which tips did you already apply in classes or meetings?’, ‘what are your experiences?’, ‘what
tips or perspectives do you think are missing in this blog?’. The researcher reviewed the feedback
and implemented it was needed as for the content of the guidebook. Overall, it was mentioned
by educators that they were pleased with the tips. Furthermore, any new perspectives or
questions were implemented in the final draft of the guidebook.

See appendix 7 for proof of evaluation
Guidebook

This guidebook aims to enhance the sense of belonging within HTH’s virtual environment. To
evaluate the guidebook, lecturers can perform a before and after assessment in their virtual
class. This evaluation method shows lecturers whether their new class design is increasing the
sense of belonging of students. Furthermore, conducting this evaluation method will promote
continuous improvement on the guidebook, as students will evaluate how lectures can increase
a sense of belonging in class. To ensure that students will complete the evaluation form, lecturers
can implement a short survey at the beginning and end of their class by use of the poll tool in
the teams’ channel, please refer to appendix 8 for further explanation on this tool. The survey
is based on the different distinctions of the term sense of belonging including; personal, social,
classroom, course, and geographical belonging, as well as the teacher-student interaction, class
interactions, and tools used by lecturers. Lastly, to ensure verbal feedback on the inclusive class
design is also received, lecturers can give responsibility to three students to provide three tips
and tops at the end of a class. Questions asked in the before and after assessment are for
instance, ‘I see myself as a part of the class community.’, ‘In this course, I feel comfortable
contributing to class discussions.’, ‘In this course, the content sparks my interest.”.

See appendix 8 for the before and after assessment survey

Good morning everyone! e

Edited

| hope you are all doing well

Strongly disagree 0% (0)

In order to enhance the

inclusive environment in the

virtual classroom, | kindly ask

you to answer these 8 questions In this course, |
below. feel comfortable
contributing to
class discussions

Disagree

Neutral 0% (0)
Furthermore at the end of this ————
class, you will receive another 8
questions and | would like to
receive 3 tips and 3 tops on this
class design from Clara, Leo and
Peter.

Agree 100% (1)
Strongly agree 0% (0)

Do you also have a tip or top
for me? | would be more then
happy to hear from you. @)

1 response

Enjoy this class

Fig. 3 - evaluation guidebook
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/. Dissemination

The stakeholders included in the act of disseminations are HTH lecturers, students, people
working in virtual environment and the researcher. Altogether, three acts of dissemination have
taken place throughout the project.

LinkedIn

As mentioned in the previous chapters, the researcher has created two blog posts that were
published on LinkedIn. The blogposts were disseminated to several HTH educators by email. The
educators could give feedback; however, they could also discover new approaches on how to
deal with an inclusive class design in the virtual environment. Furthermore, the blog posts were
shared in groups which the researcher believed were aligned with the content such as in the
group: ‘the virtual classroom in a pandemic world’. Lastly, the blog posts were shared with brief
information on the research in the personal LinkedIn network of the researcher, who has
connections to many educators, students, and people working in the virtual environment. In the
end, the blog posts were reshared by several people out of the researchers’ network.

Ingeborg Netjes posted this voe @ Ingeborg Netjes . oo Ingeborg Netjes posted this
. st i s Tk ek

e
.'“ Dear network,
L Ths g ost i par o h nervenn oy il thess “an
..... ' enteofbekongiog ot
=
— | o
| . .
-

Blog #1 - Eight ways how to enhance a personal approach in the virtual
environment

Blog #2- Eight ways how to create more engagement in your virtual
classroom
Ingeborg Netjes on Linkedin Ingeborg Netjes on Linkedin

June 15, 2021 August 12, 2021

© @ 10 - 11 comments © © 29 - 3 comments

64 views of your article )
= v tore oapont [ 121 views of your article

#engagementstrategy

Fig. 4 - LinkedIn dissemination
Refer to appendix 9 for the email sent to HTH educators

Strategic Marketing

In order to disseminate the blogposts, thus the findings, within the HTH community, strategic
marketing was approached. Strategic Marketing posted the blogposts on the intranet and the
HTH newsletters. Likewise, the readers of the blogposts can benefit to understand what an
inclusive classroom environment entails and how this could be approached.

Refer to appendix 10 for the newsletter and the email sent to strategic marketing

LYCar Educators

As LYCar is moving towards digital pedagogy, the researcher thought it was appropriate to
disseminate the guidebook to LYCar educators. Therefore, the researcher has contacted Mr. Tibb
who disseminate the guidebook in his LYCar educator network. The ideal outcome is that all
(LYCar) lecturers use the guidebook in their classes which ultimately support the development
of an inclusive virtual environment at HTH.

Refer to appendix 4 for the evidence of dissemination of the guidebook
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8. Academic reflection
8.1 Reflection on research methodological choices

8.1.1 \Validity

The influence of the virtual environment on the current feeling of sense of belonging was
assessed in the interviews by measuring other traits known to be related to the concept of sense
of belonging, such as engagement or attitude towards school, teacher, peers, etc. A strong
correlation between the influence of the virtual environment on the feeling of sense of belonging
indicated high construct validity. The researcher performed colour coding solely by herself, which
may have generated space for increased subjectivity, therefore limited the internal validity.
Selection bias was limited by snowball sampling, however, with this sampling method, there was
no guarantee that the sample is valid to the distribution of the population of this research.
Besides, when the interviews would also have been carried out with students from campus The
Hague rather than only campus Amsterdam as well as more online education experts, more data
from different perspectives would have been available to analyse, increasing external validity.

8.1.2 Reliability

During the interviews, open-ended questions were asked, leading to the interviewees sharing
detailed answers which increases the reliability. Furthermore, the researcher is part of the
university at which the research took place, as the researcher experienced similar situations
participant bias may have taken place (Mohajan, 2017). Even though this potential bias was
avoided by interviewing students who are not closely related to the researcher, the interviews
could still have been moderately influenced. It might have occurred that interviewees slightly
changed their stories or not have been completely honest, particularly when talking about
struggles. Moreover, due to this potential bias lecturers may have protected their image or have
felt uncomfortable exchanging specific information and situations particularly the negative
experiences (idem). Also, the interviews were conducted during a strict lockdown in the
Netherlands, therefore some student experiences might not be longer accurate as the lockdown
is currently finished. Due to the limited time in which the interviewees were conducted,
researcher error might have occurred as the researcher interviewed many participants in one
day which led to fatigue and therefore, may have resulted in the researcher not asking the
proper questions for three conducted interviews. On the other hand, due to the semi-structured
interview approaches the researcher used a list of questions as a guideline during the interviews
which may have reduced this error. In order to avoid researcher bias, the interview questions
were developed by the literature review.

8.2 Reflection on industry needs

In the problem definition the researcher mentioned that due to the shift to online classes, among
other things, lecturers remain to struggle to support their students online. When presenting the
term sense of belonging to HTH lecturers, many knew what the term meant but they did not
know how to appropriately implement this feeling in their online classes. It can therefore be
assumed that there are many more universities that are unaware of how to create a sense of
belonging in the virtual classroom. Along with, its benefits which influence the student’s overall
wellbeing and university experience. This research should be distributed within the community
to increase knowledge and understanding on this topic and subsequently improve the virtual
classroom experiences for both lecturers and students.
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8.3 Implications for future research

During this research, students mentioned that they miss human interaction within the virtual
community itself, but they do not enjoy social activities online. It would be interesting if more
research would be done on methods that increase social interaction in the virtual environment.
Furthermore, LYCar students were positive about peer group coaching. Looking at the individual
belonging, it could be beneficial to implement more coaching, either through tutors or buddies.
Therefore, it would be interesting to conduct more research on how peer learning or coaching
could add value to the individual belonging of students in the virtual environment. For example,
by the recommended buddy coaching system, all this, to increase the feeling of “human”
interaction in the virtual world.
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9. Appendices

Appendix 1 - Data consent

Rob Middel

: G o
P at 06/02/2021 21:43

To: Ingeborg Netjes

Dear Ingeborg,
Per this e-mail, | give you permission to use the conducted interview for the purpose of your research.
I wish you the very best of luck with the start of your internship.
Kind regards,
Rob Middel
‘ Poel, van der, N.C. Mrs.
Fri 05/02/2021 14:59
To: Ingeborg Netjes
Dear Ingeborg,

With this mail | am giving my consent to use the recordings of our interview.
Good luck with your Lycar report.

Kind regards,
Noor van der Poel
" Veenvan, T, Ms.
"y Fri05/02/2021 11:56
To: Ingeborg Netjes
Absolutely Ingeborg!

Hereby confirmed!

@)

Youssef Srondy 2
Fri 05/02/2021 11:53

To: Ingeborg Netjes

Dear Ingeborg,

Thank you for your email.

| absolutely give my consent concerning the usage of my interview as data for your research.
I wish you all the best with your thesis.

Kind regards,
Youssef Srondy

David Unkel
Fri 05/02/2021 15:08
To: Ingeborg Netjes

Hi Ingeborg,
| give consent for you to use the content of the interview.

Kind regards,
Davide Unkel
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Daan Smeitink
Fri 05/02/2021 11:33
To: Ingeborg Netjes

Dear Inge,

I hope this email finds you well.

4 9

© >

With this email | would like to confirm my consent to use the data of our interview and the email with documents |

have sent.

| trust this to have informed you sufficiently.

Kind regards,
Daan Smeitink
Hotelschool The Hague

Campus Amsterdam
Student number: 781548

Broeke van den, Marco
Fri 05/02/2021 11:29
To: Ingeborg Netjes

Dear Ingeborg,

| allow the use of contente of our interview.

Best Regards,

Marco Van den Broeke

10:27

ﬁ Eggie De Bllt

| already asked for your consent to use
your data during the interview. However,
at that time | was not aware | also need a
written consent to be able to use the
content. Would you be so kind to confirm
in this message that | can use the
content of our interview for my research?

Good morning girl,

| confirm that you can use the content of
our interview for your research for
Hotelschool The Hague!

Mazzali, L, Ms.
@) Sun 07/02/2021 15:29
To: Ingeborg Netjes

Dear Ingeborg,

10:27

z Kisha Linsen

Ik waardeer de tijd die je hebt besteed
om mij te helpen met mijn onderzoek.
Tijdens het interview heb ik al om jou
toestemming gevraagd voor het gebruik
van de data. Ik wist toen nog niet dat ik
ook schriftelijke toestemming nodig heb
om de data te mogen gebruiken.

Zou jij mij in dit bericht willen bevestigen

dat ik de data van ons interview kan
gebruiken voor mijn onderzoek?

heee!
jaa tuurlijk lekker gebruiken joh

anders is het voor niks

succes!!

Dankjewel!

10:28 wil 4G

f 3 +32 472242210

<

Yesterday

How are you?

| already asked for your consent to use
your data during the interview. However,
at that time | was not aware | also need a
written consent to be able to use the
content. Would you be so kind to confirm
in this message that | can use the
content of our interview for my research?

Of course! | give my consent :)

Hereby | confirm that you can use the content of our interview for your research.

Good luck with it!

Kind regards,

Livia Mazzali
Lecturer Finance
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Appendix 2 -

Transcript #1

Transcribed interviews

Group Student

Phase 3 — LYCar research
Gender Female
Nationality Dutch

Duration 22 minutes

Date 7/01/21

Time 2:30 PM

Interviewer:
Okay, so the first question for me for you is, if | say sense of belonging. What comes to
your mind?

Interviewee:
That | am in the middle of a group. So | think that sense of belonging for me is about

Interviewer:
| like that. And how would you describe your sense of belonging at HTH?

Interviewee:

| think HTH has a really strong community feeling, and therefore | think especially in the
first year and in the second year, you're really working on the feeling of belonging and
really working on like feeling that you are part of the community. Yeah, and | think that
feeling is very strong. | think HTH does a really great job with this. And therefore, | can
say for myself that | feel really strongly connected to the HTH community. Including
lectures, other students, the organization itsefl, and their higher goals.

Interviewer:
And do you also think that these this strong feeling of connection, have you grown over
the years or was it there already in the first phase?

Interviewee:

In the 1% phase the feeling of belonging was pretty fast due to the fact that you are
super intensely living together in the first year, and you're going through such an
extraordinary experience together, living on-campus itself already creates the feeling
that you're part of something and you're doing that together so it was pretty fast.

Interviewer:
During that time, what made you feel people cared about you at HTH?

Interviewee:
First of all,

Interviewer:
With who do you refer to with “someone”?

Interviewee:
Everyone, because | feel like the HTH community consists out of like every layer of the
education so it's like the directors, it's the lecturers, it's the mentors, but it's also your
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Students feel more
included when they get
fast response on both
email and chat, as they
feal more heard.

peers, so | feel like everyone's really involved. And | think at HTH you get a lot of
moments of reflection, a lot of moments of interaction where you would always get the
chance to speak up or say anything you want to say.

Furthermore, | think that the model of HTH being that you are living at Skotel the first
year; You get to know the building's super well, you get to know everyone around super
well, at reception there are 24/7 people. And | think that due the 1% year in Skotel
being on-campus now gives me a very secure feeling, there's always someone, you can
go to.

Interviewer:
So, okay, because there's always someone you feel that people cares about you, the
moment when you enter a building,

Interviewee:
Yes, literally physically, which | think is great.

Interviewer:
But then what makes you feel uncared for at HTH?

Interviewee:
Oh, that's a good question, . Okay,

Interviewer:
Well that's very interesting this also for a good answer. We can just keep it like that.

Interviewee:
| think | never felt uncared, because in the end | always found my way through when |
had something which bothered me. Okay, so, of course,

but | always felt | could always find my way through to

let someone hear my voice,

Interviewer:
What makes you feel supported by lectures within the virtual environment?

Interviewee:

| think fast response on both on email as teams, personal response mentioning your
name or mentioning that they heard your question. Yeah, | think like when | was in a
lecture on teams, | really appreciated when they said like: Coos, What do you think or
like when they can like pull you into conversation which was sometimes also
overwhelming but | think it's at least they know that you're there and they care for
what you're saying.

Interviewer:

So for you it is the personal touch, which makes you feel like you are supported. And is
there anything what makes you feel unsupported by lecturers within the virtual
environment.

Interviewee:

Well, | do feel like ever since | got virtual classesER{IRZa A [Noelslsllavle Ao N RN Bl7
general, and to the lecturers as well because | think it's also like it's just not doable to
give 60 students, a personal touch in one lecture it's not doable N eREIIeRRVENEINe]
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Smaller groups >

JelnlSid [l MWthe students who didn't put on their phone like their camera and their|
microphone and and | was just sitting there and there was no connectionf¥iEIeISY:Ia

Interviewer:
So, you say that the group sizes influences the support of the lectures, once the group
size is too big, the personal touch is lost?

Interviewee:

100%, when | was in a bigger lecture, | would completely lose focus, | would not feel
Elaecldaltellor in big group lectures, | would not feel socially responsible to participate}
Yeah. And when | was in a smaller group, like, up to five or six Yeah, then all of a
sudden everyone puts on their cameras and their, their microphones that everyone is
involved,

Interviewer:
In a small group do you also feel more support from the peers?

Interviewee:
Yeah but also more from the teacher because

for me personally social
responsibility is the biggest drive to participate in class. JlgfsEeJaEINg=N olela[]IIIavAve]
response in the classroom really was cut down because of the virtual environmentglglel
areason | got lost as a students.

Interviewer:
| think that's super interesting that you named the word social responsibility, because |
think that's also a major thing which is going on.

How was the change to a virtual environment influencing your experience at school?

Interviewee:

The change to a virtual environment, changed it completely. | felt really demotivated to
be honest,because | just feel that whenever I'm behind a computer. | totally lose the
excitement of having class still | think if 1 would have good focus, | would still think that
the way how they get the content across is very impressive they do a really good job on
that. So content wise, | think. | don't see that big of a difference. However, for me
way | learn is not supported at all, through the virtual environment...

Interviewer:
How do you learn?

Interviewee:
| learn through interacting with people talking to people having discussions, being put
on a spot like. And, and being in contact, like in contact with the contents.

Interviewer:
How did you experience the difference between virtual classes and offline classes?

Interviewee:

Well, first of all, | felt, way more engaged in offline classes. | think there's also a benefit
of more focus, because I'm literally in the class, being with people is also benefit. And |
feel like | learn way more when I'm around people.. But then on the other side, if you
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look at the virtual classes they're also effective, they're quick, you get to the point and |
ENTERntElinl= R hJoffline classes weren’t alwayss effective, because there was so
much going on in the class that it doesn't work out like the teachers planned it tofs3]
and | think within a virtual environment. It's way more easy to stick to the schedule to
the agenda and make it effective. But then there is less interaction which leads to less
effective learning in the end.

Interviewer:

Okay, the biggest difference to for you is that the offline classes have the interaction
but the offline classes have the efficiency. And what makes you feel included while
following online classes?

Interviewee:
I think maybe the chatbox. | have no idea. | don't feel very included to be very honest in
the last months of my education...

Interviewer:
What makes you feel excluded?

Interviewee:

- Whenever you meet a goal or or you achieve something you need to

basically congratulate yourself. There might be someone sending you an email like good
job. Thank you for handing it in, but there's no rewarding or something.

| feel like I'm not really a student anymore because no one really
knows what I’'m doing I'm sitting in my room doing my things and I'm doing it for
myself. But If | hand in my work or not at the end no one really cares... And | think that
is so demotivating for me

Interviewer:
At the beginning you said you definitely felt a sense of belonging towards HTH but now
you say that you feel excluded, what is for you the biggest difference?

Interviewee:
| think it's really about the energy | feel around people | like the fact that people check
up on you people see you, Iget the attention from people physically and | eleRislal'&li
has to do with being at location because there is nothing HTH about my own place.

Interviewer:
What encourages you to do your best at HTH during online classes?

Interviewee:

Well personally I'm happy that I'm in my last year, because knowing that I'm getting
closer to graduation is basically my motivation right now. The corona crisis definitely
helped, as in, | have nothing else to do, I've worked but it’s not great, so therefore
school is my main focus at the moment and | can better get this done because then |
can live a life again.

Interviewer:
Is there anything that keeps you from doing your best at HTH during online classes?

Interviewee:
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| feel less engaged with the classes and stuff. It's super easy to let my focus drift away.

So if | get an other challenge or another thing in which | can put my attention, | will put
my main focus on that.

Interviewer:
In another challenge you mean, a challenge for work or family/friends?

Interviewee:
Exactly. If | can give an example, a month ago | was asked to take on more responsibility
at my work, and I'm doing that right now it sounded super appealing to me because |
feel a lot of passion for that company so | would love to take on more responsibility and
give my job more meaning to them. However, | am doing currently doing my thesis,
which is super important, so work should be on a second place right now. Nevertheless,
work is now my main focus and therefore my attention of school drifts away because
work is way more interesting and engaging for me. At work there are people, thus
interaction and | can go to location. And | think that JERVEIg=ReR oJJ=X- 18l gToTo] Mo VIgTat-H 10},
LYCar, | would have immediately felt | cannot take this extra responsibility at work]
because | don't have the time and the focus. But due the virtual world | actually took up
more responsibility at work...

Interviewer:
What methods would inspire you to be active in online class?

Interviewee:

| found that pretty hard question, because | do think that with the resources and tools
they have right now. | think that teachers are doing a very good job. It's not that there's
no interaction in class, they're doing menti-meters, online brainstorm boards,smaller
breakout rooms, exercises assignments in class, which are all very nice attempts of
interaction, and therefore also engaging. But | think for me what would help me more

. Because in the end you need more motivation and dedication to do
the virtual classes. PLUS, | didn’t sign up for this?!

Interviewer:
Would you like the personal touch to be from a lecturer, mentor or peers?

Interviewee:
| think it works better if it's either a mentor or a lecturer. Because | feel like with peers,
it might be less serious.

Interviewer:
And what if a student from a older stream would support you?

Interviewee:
That's actually a nice idea like that is not a lecture, but it's someone who has got like

. Yeah, | think that would would have helped also to look
at personal challenges like what is bothering me what am | struggling with and then
also to get the hang of how to deal with virtual classes.

Interviewer:
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What methods or tools, do you think could increase your sense of belonging, online at
HTH?

Interviewee:
| think that connection for me within the sense of belonging is more about peers. So the
engaging part and the motivation part is more from the lectures, and then being part of
the community again like: feeling a sense of belonging, has to do with a peers. If
everything has to be virtual, | think its important that there are

. Like having the feeling that
you're studying together because for me, at hotelschool The Hague we we used to
always go through these challenges and exams together. At the end you're studying for
yourself but in the offline world it did not feel that were doing it alone. Nevertheless,

. For me working in teams

actually really helps, and now | sometimes meet with people at my home to give myself this

motivation. The conclusion to this question is that, even though we have this individual
R{e-Tgege)Tadalel | actually want more support, as a whole, as a whole class or peer
group that you basically have contact with each other and are very up to date and that
you feel like you're doing it together again.

Interviewer:
Personally, I'm also in a peer group with this research | speak quite often to my peer
group, how come you do not?

Interviewee:
| only have one person in my peer group and we don't speak weekly to each other.
Maybe, | did not utilize it as much as a support group.

Interviewer:

Okay. Okay, so for the future you would recommend r

Interviewee:
Exactly because now you get only one opinion and it would be nice to have more. Okay,
| think four would be good at least.

Interviewer:
Perfect thank you very much for all you insights, | will keep you up to date!
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Transcript #2

Group Student
Phase 2

Gender Female
Nationality Dutch
Duration 20 minutes
Date 8/01/21
Time 8:30 AM

Skotel/1st year on campus
really helpes in creating a
SOB. MUY IMPORTANTE!

Interviewer:
So, if | say sense of belonging. What comes to your mind?

Interviewee:

What comes to my mind.... Well, | would think about having a feeling of being a part of the
community. And since it's very important that HTH I think this is very relevant role in our school
environment.

Interviewer:
How would you describe your sense of belonging at HTH?

Interviewee:
I think it is very well since | have a lot of friends at school and have good contact with the
lecturers. The school is all very small but it's all from quite a while ago. So

Interviewer:
And you still feel connected because you had built that base before we shifted to the virtual
environment?

Interviewee:
Yeah, yeah, | can imagine that first year students would experience it differently.

Interviewer:
What makes you feel people care about you at the HTH?

Interviewee:
Well, | think because of

, and knowing
that | feel like you can trust people, even though you're not living at Skotel anymore.

Interviewer:
And is there anything that makes you feel uncared for?

Interviewee:

At skotel | remember, sometimes | thought it was a little bit too much, having too many people
around me at all times. But maybe this is not what | mean at skotel | actually felt it was
sometimes a bit too much “care” But it's not that they didn't care! So | can’t really answer this
question.

Interviewer:
What makes you feel supported by lectures within the virtual environment?

Interviewee:
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| feel supported by lecturers when classes are interactive and also in small groups, I like that. |
would have expected the support to be in bigger groups, but it wasn't so | feel like that it was
quite okay.

Interviewer:
But what do you mean the fact that it was interactive, you?

Interviewee:

We had to go into breakout rooms and do the same assignments that we would have done in
on-campus. So, the content didn't change. | think that was really important to keep it as real as
possible.

Interviewer:
Have you ever felt unsupported by lectures within the virtual environment?

Interviewee:

No I did not really feel unsupported by lecturers only if they didn't really want to record it but |
feel like they always do. | feel like everyone has to be flexible at all times anyway so it hasn't
been a problem yet so far so.

Interviewer:
So, overall, the support by lectures, you feel that it's sufficient for you?

Interviewee:
Exactly

Interviewer:
How was the change to a virtual environment influencing your experience at school?

Interviewee:

Uhm.. It is still the same people ofcourse but just behind your screen. So the fact that we knew
each other before, made a lot of sense. Howerver [ el R CEF-Toa [ TINe (o s WA VAU o [SKF- 1001
things that you would have done in class. For example, if you're muted you won't make the
EINEN I ERI R eI Eidllefef but it didn't influence the experience that much for me because |
already know everyone.

Interviewer:
So the offline experience feels quite the same as the online experience for you?

Interviewee:

VYL e Lo T=Ta Lo I e T LRI TN IE TN R (T E (gl [ when | am home studying with my roommate

that's also a hotelschool students, then it's quite similar but QNN isale g LRVl s Wa WA Ig=Tgl e
for example, it doesn't feel the same it feels a bit more lonely. [KeslelolY:RieIl 1 sF: M s WA E-ERVEI IR

Interviewer:
For you it's important to be with students around you, to get that same on-campus feeling
again?

Interviewee:
Yeah

Interviewer:
How did you experience the difference between a virtual class, and the offline class?

Interviewee:
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1 student enjoyed blended
learning

Well, the main difference for me was (i EIMEI R AR 01 7e]\7le Kol LR 1M II = DN T B[V
Siadlal-g Il R YRIALTYy instead of being in the class, surrounded by the people in the class] So,

it takes more of my self-motivation to stay active.

Interviewer:
So, you feel you need to motivate yourself more to stay awake?

Interviewee:
Yeah it takes more from yourself to be part of the community.

Interviewer:
What makes you feel included while following the classes online?

Interviewee:

Um, well there weren't any activities or something like there would be normally at school. But
OH, 1 did like we had to go to school a few times in Block A and Block B. For example, to
mangerie it was fine however | didn't enjoy it as much as | did before since we had to keep
distance and those kinds of things. There weren’t any extracurricular activities but, | can
understand that that is normal for these difficult situations. So yeah | didn’t miss it.

Interviewer:
But in the end, you feel more included when you can go to school?

Interviewee:
Yeah. However, | understand it's not possible right now.

Interviewer:
What makes you feel excluded than?

Interviewee:
Interviewer:
You say neutral because of the whole corona situation, you accept the situation?

Interviewee:
Exactly!

Interviewer:
What encourages you to stay motivated and HTH during the online classes?

Interviewee:

Oh actually, not that much encourages me to stay motivated during class... | think what
motivates me is that | have a nice time doing it together with my housemates but not actually
the class itself.

Interviewer:
So it's really the people were you studying with who motivate you to do your best?

Interviewee:

And the physical environment, it’s way more important to me than the virtual environment.

Interviewer:
That is really interesting! What keeps you from being motivated during the virtual classes?

Interviewee:
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For example, Distractions in my physical environment when the neighbor comes by or anything
that happens in the meantime, it's so easy just to pay attention to other things since people
won't even notice that you're paying attention to something else. | think that's the main
distraction for me, but | believe also for other students.

Interviewer:
Is there anything for you which you think would make you more active in the virtual class?

Interviewee:

So, maybe less content and only the relevant parts. To keep it to the point.

Interviewer:
Are there methods or tools which would increase your sense of belonging at HTH online?

Interviewee:
| don't really have the urge to have any tools. | don’t really need the feeling of belonging at
school because | still see my friends from school and I still feel connected to school.

But maybe if | was in the first phase were my connection wasn’t that strong yet. | would’ve
maybe liked a set schedule. For example that | already know how every week is, so that | have a
bit more structure in my life. Maybe that would help. On the other hand we don’t have that in
on-campus either but maybe that would be a nice tool/

Interviewer:
We're all done! Thank you for the interview.
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Bonding, engagement and
social interaction is main
priorities of HTH

campus is the heart of HTH
to have this social
interaction and bonding

Interviewer:
If I say sense of belonging. What comes to your mind?

Interviewee:

For me it's important that students still feel connected to other students that they feel
connected to their lectures, they still feel that they're part of an HTH community, that they
feel heard. To me that's the main thing of the sense of belonging.

Interviewer:
How do you wish that the sense of belonging for students is provided at HTH?

Interviewee:

They're different things, we've tried really really hard in this COVID situation to facilitate the
bonding as much as possible, by offering the opportunity to come to campus. So that has really
always been our main priority that as soon as possible to get them at school, organize a hybrid
education specifically for the year one students. We really focused on them, because we felt
they don't have a connection yet, we have HTH. So to really try to get them to campus as much
as possible have the physical contact, the context etc. at campus. Togerther with the first years
we also try to organize this for the year two, three and four students. So we've been trying to
invest a lot of time in; “How do you use the time that you are on campus with students instead
of focusing on getting across the knowledge”. Since it is so crucial to have social interaction. A

lot more than in the past we've been looking at education, it's not just about gaining more

knowledge
function is crucial to have in the on-campus situation, but now that we're fully

online, during synchronous online classes, we also try to get across the message to all lecturers

Interviewer:
So it is those three words, the bonding the engagement and the social interaction. Which you
would like to provide on-campus to create the sense of belonging, once corona allows it.

Interviewee:

Yeah, so that was our main priority and it always is; as soon as we can get students to campus
let’s please do so.. We really feel that the campus is the heart of Hotelschool the Hague to
have this social interaction and bonding. Nut similar thing, if we can't go to this situation like
now. We realized that there as well we can create a lot of social interaction online as well, and in
classes as well and that's the different type of organizing your lectures.

Interviewer:
What do you think was the biggest struggle for students, changing from a traditional face-to-
face environment to a virtual environment?

Interviewee:

We saw several things with the struggle sRISRCRET RS (V={={[Ne] H 1 EIVilsT-A (oM [N {=ToRdoRd s [-Nolal[]51=
for so long. At one point, it gets boring you feel distracted you don't listen, that much anymore}
Also, it's the missing out on the coffee moments where you normally chat with everyone have a
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Too long classes = too long
=zoom out

Social interaction = missing
chit chats

Different time zones =
struggles

Ideas how to increase SOB

But what if students don’t
look at the assignments??

Students specifically struggled, when they were in different time zones and
I Lo RXeNeleTgTolTot T e NeloXUl (s [oR M [e]IsWIgH But a lot actually came back also to the missing out on
the social interaction. The coffee moments at the machine were missed by both lectures and by
students.

Interviewer:
So if | understand it right, the less efficient stuff are missing in the online environment?
Yeah, the less efficient stuff at the end, was the list.

Interviewee:
Exactly!!

Interviewer:
How can lecturers ensure all students feel included during an online course.?

Interviewee:

There are several things to ensure this. It are the little things;
. Like you would

normally during an offline class, taking the time to first personally ask how students are doing.

- Moreover, to not just use the lectures for sending the knowledge through your

PowerPoints, like, some people still do so,

Maybe give

Interviewer:
So, it is really about adjusting the on-campus educational content to the virtual environment?
Instead of just putting the same on-campus content in an online class.

Interviewee:
Yeah, that's what happened at the start of the lockdown; it was just doing what we we’re used
to do in the offline situation. And that doesn't work in an online environment.

Interviewer:
What are the reasons you think students might feel excluded from the HTH community or from
the online classes?

Interviewee:

It’s several things; in the hybrid situation, some people are now on campus some are off campus
and some of them had different time zones which made it difficult with the excess. Some of
things indeed had to do with the lecture just telling, and no cameras on so there was no feeling
of bonding with the class.

Interviewer:
What do you think lecturers can do to support their students within the virtual environments?

Interviewee:
Some of the things that | already mentioned, | think like the during the class which you can do is

But also the things before the classes lectures get started;

To be creative and spend time on this: “getting to know each
other in a different way”. | think it's good to still connected it to the classes instead of just
having all these Friday afternoon drinks and so forth, which worked at the start. But, that
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doesn't work anymore, because people are getting tired of virtual environment. But also being
able to, to have the one on one talks if needed.

Interviewer:
What do you think are methods, most lectures already do to create a sense of belonging during
the online classes?

Interviewee:

Some of the methods that lecturers already used to have their students engage. | think many of
them will use the little tricks | already mentioned before, they are using more of the interactive
elements like the Kahoots and Menti-Meters and spinning wheel to choose the elements. So,
yeah, they've been trying to use the digital tools for interaction to implement that more in their
classes, some of them, not all of them.

Interviewer:

I've also experienced myself some courses were really interactive and really some were just
indeed super plain, so it's really interesting for students as well to see the difference between
how the courses are given.

Interviewee:

Which one did you like best?
Interviewer:

BMI and the future of work

Interviewee:
That is good to hear.

Interviewer:
What tools do you think can be implemented to enhance the sense of belonging in the virtual
world of HTH?

Interviewee:
| wonder if it's really the tools or So, | guess,

And whatever tool it is
you use then it's less important but it's more to get people in the “doing mode”, instead of
sitting back waiting until the information comes to you. | guess a lot of our lectures actually get
stuck in finding the right digital tools, where it can even be: get away from your screen, let the
students do a little “mathematic” assignment let them do a bit of the calculation and come back
to the screen and then tell what's going on again. So, | think we could do a lot more with offline
assignments and going back to screen.

Interviewer:
I think that's a really interesting point about the class setup and the assignments.

Interviewee:

And even to give more of the challenging assignments, what they can do for the upcoming days.
So, I think you find it out with the future of work where you were asked to make this 360 degree
video. And that's a nice assignment, you have to work outside of you classes and then come
back again. Well, that's what | love. That's fun. Yeah, which is very challenging, it's nice to do.
Yeah, | love that.

Interview:
This was the final question, thank you very much for your participation
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Nationality Moroccan
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Interviewer:
If I say sense of belonging what comes to your mind?

Interviewee:

Sense of belonging for me means that you feel as if you're part of the community, and you feel
like you have your place and within the community that people know who you are and they
value your input and they care about your success, and the kind of it's almost like an extended
family. So, a sense of belonging means that you're that you feel as if you're part of something
bigger than yourself. And that you care about it.

Interviewer:
Wow, that is a really nice answer. That's exactly what the definition and how would you describe
your sense of belonging at Hotelschool The Hague?

Interviewee:

I really feel like I'm part of the HTH community especially in my first year | think HTH does a
great job of making you feel like you not just feel like a random person on a list but they really
know who you are, they say hi to you e.g. instructors or their staff or just generally speaking
people in the in the school. You really feel as if you people know who you are. And there's a
close connection and that also comes from the fact that there's only a couple 100 students every
every stream. So you really get to build a close connection with your peers, because they're not
that big of a number. And also all the teachers and instructors can know who you are, because
in the school everybody calls me by my name, knows who | am, asked me how I'm doing etc. etc.
so | think it’s quite inclusive and they do a great job of doing that.

Interviewer:
I’'m really glad to hear that and | also felt that you don't feel like a number indeed. And what
makes you feel people care about you at HTH?.

Interviewer:

I think it's a mixture of a lot of different factors but | would say it's probably the connection you
have with the instructors, like outside of class you can really approach them easily and have a
quick conversation with them. And it's very open, very: “oh yeah please come talk to me I'm
available”. Everybody seems open to have a conversation with you, and no one appear
unapproachable is like closed off or like saying like oh no you cannot approach me or appear
unapproachable. So it's the fact that everybody's really open to always having a quick coffee or
something like that. And also, the fact that they keep group classes, the size of the class is quite
limited, and quite small. That way you can really create. Nice discussions within the classes so
the fact that you have small classes and they that they are open, you're always really open is
definitely something that they do really well with regards to the creating a sense of belonging.

Interviewer:
Is there anything that makes you feel uncared for?

Interviewee:

Ingeborg Netjes | 671645 53




SOB is lacking also because
they pay a lot of money for
little outcomes

Personal touch

No support of lecturers due
late uploading

Sometimes.. Sometimes they're a bit, because it's not like a completely private school and not
completely public it's like semi-public and they receive funding from the government. Especially
coming from a non-European perspective, sometimes it does feel a bit too strict with regards to
how much leeway they can they can do with regards to whether it's tuition fees or, how much
you're able to work for the school. Sometimes because they have to abide to very strict rules
from the government's, they seem as if they cannot really help you, even though you would
think that it is not something crazy they have to do. | guess that's sometimes a bit difficult for
them finding the right balance between caring about the students and following the rules from
the government and what they have to do from the board of directors etc.

Interviewer:
If  understand it right. You mean that for example regarding the work; because you'reyou're not
European it's harder for you to get into get a work contract etc. outside of school?

Interviewee:

Not really because I've been able to work for school already multiple times, it's more that for
example, I've had an issue with Corona and the online environment, | pay around 10,000 euros
more than you guys, then | was like trying to see if there was any leeway they could offer me
too. Anyway, so like that's a whole other story, but it’s just that sometimes bytrying to find the
right balance between what they're allowed to do and what they want to do sometimes
students may feel like they are not treated like 100%. They don't feel as cared for because
Hotelschool The Hague is not a private school but a semi public.

Interviewer:

Yeah, yeah, | understand it now thank you for elaborating. And we will go on to the next topic.
It's about the support from lectures. What makes you feel supported by lectures within the
virtual environment?

Interviewee:
When make classes really interactive, and

but | definitely feel supported when they try and call on you and they ask you in your
opinion and they ask you: “okay what do you think about this inquiry?” to create some sort of
interaction. And then it's like okay this teacher is actually trying to help us and try to get us to
understand the concept in it and the theory in everything.

Interviewer:
I, myself, | agree on that. And have you ever felt that a lecture was not supporting you within
the virtual environment?

Interviewee:
| don't recall any specific moments where | was like “oh this teacher really not helping us”,

. There's a lot of issues that come with, like, not being able to
open it or there's too much traffic on the website so everything is really slow. There were delays
in them uploading certain files on the on the website. But usually, the main issues | have is
mainly towards the exams. And when there's like a lot of traffic on the website or they're still
trying to figure out, because they've only now started the proctoring, they have no official, they
partner with this company to do exams, before they try to do it within the hotel school website
and everything like that. And there were a lot of problems happening and it was really a mess
with online exams. So, in that sense, there were some times were like, Ah, it's not going really
well, | remember losing like five minutes on my exam, and they were like yeah sorry, this last
five minutes | think we can do about it and | was like okay but I didn't answer your question and
that wouldn't have happened in a normal situation.

Interviewer:
What makes you feel included, thus part of the HTH community, while following classes online?
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MFD different approach
keep them talking, typing,
clicking or writing

Interviewee:

| feel included when the teachers make the effort to make the class interactive by asking us our
opinions, checking if we're still focused, calling us by our names and many other things like
this. If a teacher also makes us all turn our cameras, it feels like we are in the same situation
together and a community, instead of individuals doing their own thing sitting behind a
computer. | think that really helps as well.

Interviewer:
What makes you feel excluded, thus not part of the HTH community, while following classes
online?

Interviewee:
JNAVNVEYAClasses that last over an hour|
especially with teachers who speak with a monotone voice and doesn't really try to make a big

effort besides reading what's on their powerpoint slide are the ones where | tell myself, 'Damn, i
really feel like | didn't learn anything and i'm wasting my time'.

, but students notice it when teachers are trying
to put some effort into adapting to the online environment and it goes a long way for sure. But
yeah, | mainly feel excluded when I'm just staring at a teacher reading from a slide and there's
no discussion, interactivity, or anything of the sort.

Interviewer:
What methods or tools do you think could increase your sense of belonging online at HTH?

Interviewee:

As i mentioned earlier, | honestly think interactivity is the key! So if everybody puts their camera
on, maybe use tools like Kahoot or other interactive apps to learn while making it somewhat
fun and enjoyable is great. For courses like MFD or other finance courses which is really hard
to adapt to a quiz or something, | think teachers can just make sure to keep us either talking,
typing, or clicking but keeping us engaged is key and that will translate to students feeling
more invested in the class. | really recommend teachers to look up articles on how to make
online classes more enjoyable and interactive as I'm sure there's a lot of tips and knowledge out
there since almost the entire planet has switched to online learning.

Interviewer:
Thank you for your input!

Ingeborg Netjes | 671645 55




Transcript #5

Group Student
Phase 1

Gender Male
Nationality Mexican
Duration 25 minutes
Date 8/01/21
Time 13:00 PM

1st year student HTH

1st year student feels sense
of belonging

Interviewer:
What comes to your mind if | say “sense of belonging” ?

Interviewee:
To be part of and to be involved in something.

Interviewer:
Okay so to be part of, and to be involved in something. How would you describe your sense of
belonging at Hotelschool The Hague?

Interviewee:

Of course, because | have a lot of international fellow students.

Interviewer
Okay. And even during Corona times you're now on campus right?

Interviewee:

Indeed I’'m currently on-campus, | was in Mexico, but following the classes in Mexico with the
different timezone is horrible | did it for four months during the first wave and | don’t want to do
it again, because the time difference 7 hours less. | had class at 1am, 2am in the morning. It was
horrible.

Interviewer:
What makes you feel people care about you at Hotelschool The Hague?

Interviewee:
Well, luckily I have a good friends here.

Yeah, my friends are like my family
and are the only people, which | can rely on here. Yeah. So yeah, that's it mostly.

Interviewer:
And is there anything that makes you feel uncared for?

Interviewee:

WL A EENIAMaybe at first it was different; | was in a different environment it was

SVEIUOIAEYA But, yeah, I've always been a really open minded person so | never felt

Interviewer:
I'm actually really glad to hear that. And I'm also actually wondering. Now that there is a full.
lockdown again all your classes are also online now, but you're still living on campus?

Interviewee:
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Students in different time
zones feel unsatisfied about
classroom belonging

Yes, | am. Exactly. There are a lot of students that are here even Dutch students | think they
just don't want to have distractions at home or something. They just come here to just stay
here, because of course they all pay the rent anyway.

Interviewer:
And how does sharing the kitchen work with the current measurements?

Interviewee:
Well, it's like four max per kitchen. There's not a lot of people cooking, a lot of people order. |
don't cook a lot to be honest but there's not a lot of problems

Interviewer:
What makes you feel supported by lectures within the virtual environments?

Interviewee:

And |, of course | didn't look well. Mostly | didn’t enjoy it because | was just there but |
was not mentally there, you know, is was totally asleep with my eyes open. They supported me
by sending me some videos for my exam two days before the actual exam but yeah of course
two days before my exam was too late it was definitely not the best timing. But yeah, like they
support you and if e.g. if you're sick or something “don't worry, don't join” But like

Interviewer:

It's really interesting to hear that they actually made it difficult for you to not record these
classes because at the end you know you just press a button and that's it. So, yeah, I'm actually
sad to hear that.. And how was to change to a virtual environment influencing your experience
at school?

Interviewee:
At first, when | had normal classes, everyone was super motivated. And then when we got
kicked out we were supposed to just leave for like 10 days or something and it ended up like
being four months. Since it were my first class online, | joined like a 3AM. And | realized like wow
this is gonna be a really hard time for me you know I'm not gonna learn anything. Though, | was
I ACENAYI G Rl Eldmindset | was still like “okay, it's fine I'll just wake up, and then go to sleep”.
But | realized that | was just there not understanding anything because, | was falling asleep. So,
yeah, the change for me was not the best. | really didn't like it | still don't like it a lot. But now
that I'm in Amsterdam, at least | understand a bit but it's, it's not the same.

Interviewer:
You actually experienced more classes online than offline. But how did you experience the
difference between the virtual classes and the offline classes?

Interviewee:

It’s really different in the offline classes you really learn, especially in workshops like having
tastings or something, it's really motivating for students. Not only they know that they're not
online. There, they just also actually learn more and get more interest about topics and things so
yeah.

Interviewer:
Did you also do your practical education (PE) online?

Interviewee:
No luckily I had be here | had six weeks of PE, which was the most fun | had in classes, but yeah
it was my most fun block at least. Plus | didn't have experience so everything was really good for
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Following classes in
different time zones

MR CREET T BN @B Ut after six weeks | had to do assignments and all things online for PE
which was really really really boring nothing to do|

Interviewer:
What makes you feel included while following classes online?

Interviewee:
Well, |

\When | was in Mexico | would be like; “Okay I'm in HTH, which is Amsterdam but I’'m
not really there” you know?

Interviewer:
What makes you feel excluded in the online classes?

Interviewee:

Well, It's not a excluded feeling is just that, as | told you online it's not the same and we don't
learn the same and you don't feel as driven or as interested in the topics. So of course | try my
best put attention but yeah, I'm here in my room. You know, it's just different vibe that you
don't feel it to you know.

Interviewer:
Also, I'm wondering how is it to share your room and doing classes online?

Interviewee:

My roommate is currently not here he lives in the Netherlands. Okay. So luckily Il have a really
good roommate we're friends. We're really good friends. So, having a roommate is, it's not a
problem for me.

Interviewer:
I'm really happy for you to hear that it's not a problem. What encourages you to stay motivated
during classes online?

Interviewee:

Well, what motivates me is that we all know that one day it's going to be normal again. So it’s
not really a motivation is just like “okay this is going to be over soon”. | just make an effort for
this and, yeabh, it'll be fine because there's no other option. My motivation is just keep going, It's
either that or | don't graduate.

Interviewer:

Is there anything that keeps you from being motivated during online classes?

Interviewee:
The fact that they're online. KR AEINEN R FES I I (T VAR IV s NI 'R N Qi Al N E

Interviewer:
Is there any method or tool which you think could increase your sense of belonging in the online
classes?

Interviewee:
\YEVJR{eIgthe online classes | would like them to be a bit more interactive for the students not
to just stare at the screen for an hour and 40 minutes or whatever the classes. NEIMNELCHS
more interactive, there's some classes where they're really interactive which we go like to
breakout rooms so separate breakout rooms and we do activities. But SRR eInls
lectures where it's just like staring at the screen like if it was a video, you know, it may be that.

Interviewer:
Thank you very much for all your input!
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Interviewer:
If I say sense of belonging what comes to your mind?

Interviewee:
The need of belonging to something like a group or anything. Just belong somewhere that you
feel connected to a group to something bigger.

Interviewer:
And how would you describe this sense of belonging at Hotelschool The Hague?

Interviewee:
For example in class just like a basic interaction that you are active in class and with the group
and work well with other people as well.

Interviewer:
So, because you interact with people in class you feel like you belong to the HTH community?

Interviewee:
Yeah

Interviewer:
Okay. Clear. And within this community what makes you feel people care about you?

Interviewee:

| feel cared with tutoring; for example during PRD where you're deciding your tutor asks how
you're doing with school and everything that helps, and other teachers also do that sometimes
just before class.

Interviewer:
And do you also sense that then with fellow students?

Interviewee:
Yeah, with my, my friends like we just check up on each other, but not with like all the other
students. Just with the ones | connect to.

Interviewer:
And is there also anything, which you makes you feel uncared for?

Interviewee:
No, | don't know, sometimes when you

Interviewer:
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Oh yeah that's actually really annoying. | had that as well quite a lot. And I'm surprised that they
still do that nowadays with the whole virtual environment going on.

Interviewee:
Exactly.

Interviewer:
But then, this is a nice bridge to the next question. What makes you feel supported by lectures
within the virtual environment?

Interviewee:

for example
when we really first started with online learning. Like, they're asking how we would like to
improve on it. So at that moment | felt quite supportive like that they wanted to support as as
best as they could in this situation.

Interviewer:
And what makes you feel unsupported?

Interviewee:

As mentioned before, [ SHINSIONINEONIORINVISHIBIN-

Interviewer:
How was the change from an offline environment to an virtual environment influencing your
experience at HTH?

Interviewee:
Quite a bit. My motivation has gone down a lot. Because of the online learning it's just not
comparable to what you usually have in class.

Interviewer:
And what keeps youfrom being motivated during the online class?

Interviewee:

Just like when you're sitting by the laptop, you're just sitting by your laptop and it's not really
exciting or anything and when you're in class you are there with a group of people with the
same motivation so that motivates you more as well. And you're really there with the teacher
and you see them as you look what's happening so that's also, that that's mostly | think,

Interviewer:
So it's really the social interaction with your with your peers which motivates you because you
see what they're doing?

Interviewee:
Iiilelalso just the feeling that you're actually in a class and actually having class instead of just
sitting behind the laptop

Interviewer:
You are from Haarlem, how often are you in school and how often are you at home?

Interviewee:
I try to be at school as much as possible because we don't have that much time left in school. To
make the most out of it.

Interviewer:
How did you experience the difference between virtual classes and offline classes?
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Interviewee:
During online classes you don’t have the feeling that you are really at school and studying.}But
when you're in the classroom, you just have the whole experience and actually feel like you're
are really in the environment

Interviewer:
What makes you feel included while following classes online?

Interviewee:

For example when we have to make smaller groups or when we go into breakout rooms. And
then you're with less people and then you can more easily communicate, which just makes it
feel a bit more like you're actually interacting with eachother.

Interviewer:
So for you it works more, to actually work more in smaller groups.

Interviewee:
Yeah smaller groups for me works better in the online environment because it's just easier to
communicate.

Interviewer:
Does it make a difference with the camera on or off? And do you have your camera on in the big
classes?

Interviewee:

No, | usually have it off because then | can just sit on my phone or something. Uhm, but in a
small group | have it on because it just more fun to talk with everyone. Especially when
everyone was home during the lockdown than | was able to see my fellow other students.

Interviewer:
What makes you feel excluded from the HTH community?

Interviewee:
\When a teacher just keeps talking and talking and doesn't asks or stop to have a bit off
INCI T lel RWVIid R LR EI I they just keep talking it's like you're watching the YouTube videos.

Interviewer:
What methods or tools, do you think could increase your sense of belonging, online at
Hotelschool The Hague?

Interviewee:

Interviewer:
Okay, so more interaction for you is working in smaller groups. And is there anything else, which
also works for you?

Interviewee:
No It's really hard | know it's also hard for teachers to come up with new methods and stuff so |
really can’t come up with anything else.

Interview:
Thank you for your input!
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Interviewer:
If I say sense of belonging what comes to your mind?

Interviewee:
Um, | think it's for me it's kind of an emotional connection you have with something someone,
or some people it can be very broad, | think it's mostly the emotional connection.

Interviewer:
How would you describe your sense of belonging at HTH?

Interviewee:

That's a good question. | think this sense of belonging regarding hotel school is very much that
bubble that we always talk about with each other, where, you know, you, especially in the first
year you're part of this environment you're living, you're living in a hotel in school, and basically
if you don't want to get out of it. You don't have to. So you're very much in there. And when you
come back from your first placement. That changes a bit where you are more in touch with your
friends and the people you have a strong connection to. So the sense of belonging, | think,
changes throughout the hotel school career and if | reflected on my current position online |
rather don’t feel a sense of belonging. | don’t think it is necessarily there, to be honest.

Interviewer:
What makes you feel people care about you at HTH?

Interviewee:

In the offline environment it’s when you walk through the building, you know basically almost
everyone. You have your social interactions wherever you are, and you are in the classes with
the people that you know, and, like, you can joke around a bit more than you can do online.

Interviewer:
And is there anything that makes you feel uncared for?

Interviewee:
In the offline | do not necessarily feel uncared for | think.

Interviewer:
And if you refer it back to the online what makes you feel people care about you at HTH?

Interviewee:

I think online it's genuinely just pulling each other through the online environment because you
constantly have to motivate each other sometimes this person has a dip sometimes the other
has a dip, and you pull each other through that, Elle R =Relll Tl eTal={ sV AN le1{=Nl0
assignments than it is in social contact so you basically only have a belonging when you have to
do something with someone.|But if you don't have to do anything you don't you're not in touch
WALEINZEE And if you're reflect that to ofline. It's kind of the other way around, where you will
meet up with people that you need to work with. But if you don't have to meet with them, you
will have contact with the people that you have that sense of belonging to but that sense of
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Constantly in the same
environment

belonging with your friends on school is now gone because you sit on the couch and you just
meet the people from your team assignment.

Interviewer:
So for the online environment, you feel uncared when you don’t have the connection with your
team?

Interviewee:
Yeah, | think so uncared, I'd love to be in touch with the people that | usually see, like my close
friends but if | want to meet them like a bigger group of people then it needs to be aligned and |

cannot be bothered to sit longer behind the laptop, and especially Satl:d =il IR EYelde o Riely

social contact. | think is a bit ridiculous.

Interviewer:
Regarding the lectures what makes you feel supported by lectures within the virtual
environment?

Interviewee:

The only energy and motivation which | get from lecturers is when the classes are engaging, so
it's interactive and they ask you questions, and you are part of it. Instead of just sitting on the
couch or behind the table with your cup of coffee and you just listen to someone. [[eJe]g o]0l
quite a lot as in; | just started daydreaming or | started Googling things that | find more
interesting when there's not really any interaction.
Especially in a bigger group; when it's a bigger group of students | just can’t be bothered to pay
attention.

Interviewer:
That's a very good remark so you feel unsupported if they are talking too much and there is no
interaction, but also the group is to big?

Interviewee:

Exactly, it’s basically like you're watching a movie and you're sitting and you have to watch it to
understand. But usually when it's a bigger group it's more of a “Aula Class”, or it's like just a
class, listen to more than it is a coaching session, because just now early | finished a coaching
session | had a good class with eight students and one lecture and then it's really interactive.
But if you get a class on theory, you're just sitting there and you're not really there. | don't feel
like it adds a lot of value.

Interviewer:
How was the change to a virtual environment, influencing your experience at school?

Interviewee:

My motivation dropped significantly, especially because I'm constantly in the same
i eTa T T M-I a - R I (R I¥=8. | sit at one table, | have dinner, breakfast, class all at the
same table! Throughout the whole period it's been like, almost a year now. | think throughout
the period of the Year In the beginning it was tough because basically we were locked and
everyone left. Now, a lot of people are still here so | still meet up, and | go for walks and | do
things to basically force myself to go out, | cook a lot of dinner, instead of for example ordering
food because | have like day activities and | tell myself, nine o'clock, or if I'm working on the
report after nine o'clock my laptop is off, I'm not doing anything anymore. Yeah, so | really set
times for myself to do fun stuff, because it's so easy to if you have one spot you sit at the whole
day to basically work longer than you have to. Because | can imagine it's the same with people
working at home for actual jobs. They work longer than they usually do because of travel, travel
hours and such things. Yeah. You really have to be strict with yourself. That's something that I've
learned throughout the online environment.

Interviewer:
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So for you personally it’s important to change environments and keep yourself engaged?

Interviewee:

I'm very bad at sitting still. So | walk around all the time, and | have a lovely view with a lot of
windows in my living room, which helps a lot. And | just walked through the park and stuff like
that.

Interviewer:
How did you experience the difference between a virtual class and offline classes?

Interviewee:

In an offline class. | feel more forced to listen and pay attention and in an online class | don't and
| can imagine that lectures, really feel that. And sometimes | also do feel guilty about it but I, you
know, | want to use my time efficiently. And | think lectures also still finding their ways because
there's no books on how to give an online class. Basically, they've never been taught how to give
an online class and it just had to jump into the deep and figure it out and see what works and
disinterred each other's tips. So, yeah, it's literally a learning environment for everyone.

Interviewer:
You are also a student ambassador; can you explain a little bit more on what you actually do?

Interviewee:

So, initially | signed up in February after my internship, as an ambassador, | applied and got the
job, I'm the person that basically is the connection between people that are interested in
hotelschool and hotels, so potential candidates and people that want to go to hotel school, |
give a presentation to other student ambassadors in school, but also host selection days, and
basically make sure that we have enough students helping out with all these events, and |
basically have only done one presentation live and one selection day on campus. Nevertheless
afterwards everything went online now the role has really changed. So, | do online presentations
on zoom, together with fellow student ambassadors, | work together with the student
ambassadors from the Hague, which we usually never did. We're very much, working together
with the four of us, it's nice. The selection days are online. And for example for the new students
that arrived in February. We are hosting zoom sessions so when you and | applied from a bell
school. We've got an email with each steps from my school but yeah the pack what was in your
room and that said you didn't know anything. You were just thrown into the deep. What we do
now is for a course of four months when we know all the students that are accepted. Every two
weeks we have a zoom session on Sunday at two o'clock, where we discuss different topics. One
is, what do | pack. But what do | expect How is it living in the Netherlands and as an
international student. What am | going to do in my first couple of days of hotel school for one
hour etc. we just give these presentations, and we have like a half an hour Q&A sothey kind of
get to know what to expect.

Interviewer:

That’s actually a really positive change from offline to virtual because now you can really give
them an expectation on what there is out there. How do you keep everybody included in the
presentations you give?

Interviewee:

It’s a good question because | sometimes feel like a teacher. | actually signed up for this position
because | wanted to learn the skill of being confident of presenting in front of 50 people. That
was my main reason to sign up and be able to rock that. And that completely changed, and now
online, what we did is we tried to get a very engaging so the presentation used to be 45
minutes. Now we can cut it for 25, minutes, and we have 30 minutes Q&A session where we
have a breakout room with a recruiter so like, just someone that does it for a living and us and
they can choose to which room they are and then for half an hour we just sit there they have
to open their cameras and we answer questions. So instead of long listening, we just have a 30
minute Q&A session in smaller groups.
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Short presentation smaller
break out rooms with Q&A

Interviewer:
What makes you feel included while following classes online?

Interviewee:

. So | have two classes of 50 minutes and then it's a bit difficult. But |
el EEMfeeling included is like the group work, so the assighment makes me feel included and
EIRN LI AL NI A EIg® And then of course my work as student ambassador but that's
not necessarily as a student. So if | would say, from a student perspective | would just say the
assignments and deliverables | have to do as a team.

Interviewer:

At the moment I'm also researching how Peer Assistant Learning would work, and if | hear your
story you're actually the older peer helping the first year students and do you think as as an
older peer, thus leader, do you feel belong more to the school because you're representing the
older phases?

Interviewee:

| definitely think my role as student ambassador for new students helps to feel more included.
But | can imagine that from a first year perspective it's kind of scary in a way. But | think
guidance definitely helps And, you know, in first year you learn a lot from mistakes that
you've made. So how do you use the HTH writing guide, in learning from not referencing the
right way so just asking someone that knows. So | definitely think in certain aspects you can
definitely learn from each other and one of those is writing guide but also how to do research
and how to use all the tools that schools given. Because | still think if | reflect on myself that |
don't know all the tools that are accessible | think it's a tool that can help in an online
environment, but also offline.

Interviewer:
What makes you feel excluded from the online classes?

Interviewee:

For example, yesterday | had a class two different teachers, normally one teachers gives that
class but the person was sick. So now | had the two different teachers so | had three different
teachers for one subject. And the first teacher was very much just giving the information, and
just saying you know this is what you have to do and this is the part of that yesterday’s teacher,
the second teacher was very much, asking questions. After giving the information. Okay, so first
all the information blah blah and then asking us questions. And then the third teacher asked us
constantly What did you learn how did you think about it, and then said oh but this is the
theory. So it was three different approaches. And the third teacher also asked because she's
the one that is responsible for the whole course she said she askes “what can | change and
what can we change throughout the course” and unanimously everyone said your way of
teaching is more engaging and actually want to listen instead of just giving us first teacher was
giving us information to second, giving us information and ask him questions. It was easier for us
to just ask questions and see you know oh you had homework. This is the “what did you learn
about this news” “how do you compare them and that”l think it's a teacher's style but also the
way to go in an online environment.

Interviewer:
That's actually a really nice comment; so the teacher setup of a class is for you the way to feel
included or excluded?

Interviewee:
Yeah, for sure

Ingeborg Netjes | 671645 65




Interviewer:
What encourages you to stay motivated during an online class?

Interviewee:
So the set-up of a class online and | think it's also interest.

. So | think that's also a rather personal.

Interviewer:
What keeps you from being motivated is not being interested?

Interviewee:

[SERIANMBGIEING, it's something important to mention is structurefas in currently in MO we’ve a
lot of information and a lot of resources, but it's not necessarily very clear where to find what
I RV CIa R e Yo e R EIaE oo Mo lelWA LY e RWIiEYi. And then this group chats with all the students
really helped because there's always one person that understands. | have to tell everyone. But

yeah it's just it's very vague. | have a practical week next week, which | have to do practicals
online but I actually have no clue | have a F&B assignment, but | don't know what the F&B
assignment entails what is expected from me what | have to do. And

But if that's it, then I'm intrigued by why there are so many hours. it's very much also
structure that helps to motivate if | know what I'm up to, then | can also schedule my days a bit
better because right now | can’t always do that.

Interviewer:
What methods or tools do you think could increase your sense of belonging, online at
Hotelschool The Hague?

Interviewee:
WE IRl di 131421l those mindfulness and all those online drinks together and whatever stuffl
they always organize do really help me but I think it's a bit corny and cringe to talk about things
el Mol AV IVR (=1 RV s WEETel s WY da ST eTaNITg TN It's not my thing. | don't know... like for me the sense
of belonging right now online is just having a goal together with your team and striving towards
it. And usually, for example, when you reach that goal you have drinks afterwards. It's the
whole social aspect that needs to improve. And that's the biggest learning the whole world
currently is facing. So if | would say, what is the sense of belonging that | need online.. [idl

social aspect which | don't even know myself how to create that, but | know that | miss it onling
and that it is something that | need.

Interviewer:
So you actually want the social interaction, how did you experienced the blended learning at the
beginning of this school year?

Interviewer:

It was 50/50 it was half online, half offline. | kind of enjoyed that, mainly because for those little
50 minute classes, or those just things that you don't necessarily feel like you have to come to
school for and so having those online, | thought was very useful. Because it's a lot of trouble and
then you just go to school once or twice maybe three times a week for really the coach session. |
thought Blended learning was a perfect mix. | would definitely like to see in the future, even
when situations are more normal because you have a sense of inclusiveness that you don’t get
online.

Interviewer:
| always had all my team meetings offline on campus which for me was sometimes even really
tiring. During the blended learning, did you guys as a team, meet offline or mostly online?
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Interviewee:

Both, actually. | had APC & MFD in block A. For example, the general manager meeting was on
campus. Afterwards we were discussing “okay you're gonna do that, you're gonna do this”. And
usually we weren't always in pairs of two to two yeah and then we meet online with one other
person to work. I'm not a person that can meet up and work with six people in the same room. |
enjoyed that actually,| enjoy working together online but also working with one person and
more than, all these meetings everywhere also the online meetings are just a mess. Yeah, with
six people online Everyone talks to each other, nobody can make a point. | say bigger groups
offline smaller groups online.

Interviewer:
Thank you for all your input!
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Transcript #8

Group Student

Phase 3 —on LYCar Placement
Gender Male

Nationality Dutch

Duration 20 minutes

Date 8/01/21

Time 16:30 PM

Interviewer:
If I say.. “sense of belonging” what comes to your mind?

Interviewee:
It’s very broad to me Sense of Belonging, do | feel home here? Do | feel | fit into the university
culture? Does it relate to in what | want to become in the future?

Interviewer:
How would you describe your sense of belonging at Hotelschool The Hague?

Interviewee:

| feel like | belong there because hospitality is something I'm very passionate about. something |
want to bring to my future career, and | think it's one of the best schools in Holland and
worldwide to help you develop those hospitality skills so in that sense | feel like | belong there.

Interviewer:
You feel like you belong there because hospitality is your passion, which is amazing. Do you also
feel a sense of belonging to your peers or your lectures?

Interviewee:

Well, | feel like the sense of belonging is created by the organization as a whole. And part of that
is your peers and teachers so | would say yes. So, | feel like that it is created by everyone whom
are part of the organization thus by students and teachers. But | still have some comments
about that, but | will elaborate on that later.

Interviewer:
What makes you feel people care about you at HTH?

Interviewee:

I will break it up year by year: The first year | really felt like | was being cared for and there were
a lot of teachers that were there for me. But | must say [oJgle=RF={e]ali e Ne] LRV ICTaTo Ri o=l
really lost that feeling because it was not mandatory to go to class anymore and | feel like the|
classes were getting bigger and | felt less cared for. There was always group projects so you're
never really looked at as an individual but more as a group REEIRNRUEI S Tl VAR =l AT R, 1]
connection between me and HTH as an organization became less and less. However, shall | also
relate that immediately to my internship experience?

Interviewer:
Yeah sure, tell me more about how you experienced that on internship!

Interviewee:

I must say that felt quite different, because | was doing my research for school having Ms. Sok as
a commissioner, | felt so much cared for with her, she was really asking about my personal well
being. At that moment | see her as the face of HTH she's representing the organization for me.
And also handling me with a lot of respect. So | think that was really important and the same
goes for my coach, Ms. Schepel she is also really involved and asking me how I'm doing during
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LYCar student feels included
and sense of belonging

the process. So, in that sense | felt a sense of belonging. | felt respected, | felt the connection.
However, I've also heard worse experiences from other students with different commissioners
and different coaches but this is my personal experience.

Interviewer:

So for you personally in the first phase of Hotelschool. You felt really connected to Hotelschool,
then during the second and third phase, the connection faded a bit away, but during your LYCar
experience with you feel the connection with Hotelschool back again?

Interviewee:
Yes.

Interviewer:
What were the things which made you feel uncared for?

Interviewee:

One thing also in the first phase of course we live at school, so we have all these instructors that
are really taking us by the hands. Also | must say, in the second phase this does not include MO,
but the moments after that it just became us all in groups and almost no individual assignments.
Also, not really a coach we did not have a coaching session with our tutor. And | never heard
anything from her after phase one. So it's like, in that sense | felt uncared for and the only thing |
did was going to classes.

Interviewer:
So you actually missed the personal support?

Interviewee:
Yeah. That's how | personally saw it, there were a lot of group assignments and lacking personal
support.

Interviewer:
Well that's clear. What makes you feel supported by lectures within the virtual environment?.

Interviewee:

Well, if almost only had LYCar within the virtual environment but in that sense, they still gave
me all the advice that | needed. | felt like | didn't really need any physical meetings with them in
order to get the information | needed it. So in that sense | feel like it was even better to do it
online and doing it in real life, I'm glad that it was online because now it saved me a lot of time |
could schedule more often online meetings with Miss Schepel and Miss Sok. and it could just be
quick in between saving so much time and I still got their personal advice.

Interviewer:
Great to hear that you still feel supported and it's also actually more efficient have you ever felt
unsupported by lectures?

Interviewee:

I actually felt supported by teachers, It wasn't necessary to have any classes anymore, mainly
has to do with the fact that | didn't need to have any workshops, the only thing | was having was
coaching sessions or lectures and workshops as necessary to be in person. Y

Interviewer:
Okay. To summarize, you feel supported because they're there with all the attention, it's more
efficient.

Interviewee:
Exactly!
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Ideas for increasing SOB on
internship

Interviewer:
How does it change to a virtual environment influencing your experience at school?.

Interviewee:

Well, for me it was just a very brief because | was already in last four weeks of my assignments.
Yeah. And then that's when | moved to the virtual environment so for me | started my
internship. So for me it was a big change because my internship is still on, I'm still here.

Interviewer:
And what makes you feel included, while being on internship and having coaching online?

Interviewee:

| have some points of critics; | find it ridiculous that I still have to pay so much for the support |
get that, we still have to pay so much tuition. Because it's me working and, like, an occasional
session of coaching. | do feel supported because Miss Schepel occasionally send me a WhatsApp
message like “How are you doing, and let's plan a meeting” so we had like four meetings, | think,
during my internship.

Interviewer:
And, is that also influencing how included you feel?

Interviewee:

Yes, for sure. | think, also, hotelschool doesn't give you that much support when it comes to LER
your kind of thrown in the deep and Good luck. “Go have fun with your reflection and
everything else | mentioned”, I'm lucky that I did research at school so | was at semi-guidance
but for a lot of students who didn’t do that support is lacking and the online environment isn't
helping in that.

Interviewer:
How do you think this support could improve, how do you how do you think you can feel more
included?

Interviewee:

Interviewer:
So you want more of a “personal touch” in you LER so that you actually feel the coaches care
about you?

Interviewee:
Indeed, more

Interviewer:
Yeah, , that's a really interesting part of the discussion though because of the fact that you don’t
get this full support you feel you are doing it by yourself.

Interviewee:
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SOB in LER

Yeah, basically,

Interviewer:
And how is the online environment influencing that experience?

Interviewee:

Well, | was supposed to have a meeting with Ms. Schepel in person. But due the lockdown it
became an online meeting | honestly don't think it would have made a big difference. If it was
online or in person.

Interviewer:
What methods or tools do you think could increase your sense of belonging at the virtual
environment of HTH?

Interviewee:

Well, | feel like school is doing the best they can. But making people feel like they belong, even
though it's the online environment, | must say it's a challenge that most universities are coping
with, and it's hard because you cannot expect the same as on-campus. It's just a feeling. | feel
like, what else can we do... maybe they could create more structure and I'm speaking about the
LYCar experience because | didn’t had too many classes online. Maybe they could have a more
set structure, like how often they meet online, and not just leave it to the responsibility of the
students because now it's still something we pay for we expect guidance and of course, when
you start your LYCar you come at a point that you are more independent.

Interviewer:
Thank you for all your input!
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Group Lecturer

Role TMS Lecturer & Tutor
Gender Female

Nationality Dutch

Duration 30 minutes

Date 11/01/21

Time 10:30 AM

Social interaction is
important for SOB

Personal touch is more
doable in smaller group
sizes

Interviewer:
What comes to your mind if | say.. “sense of belonging”?

Interviewee:
Great question. | feel connected engaged, motivated, group work those are things which come
to mind.

Interviewer:
Do you feel that you have a sense of belonging at Hotelschool The Hague?

Interviewee:

Sometimes more, sometimes less, so when before corona times let's say you're in the offline
environments, | feel | belong, most of the time. Um, but the Sense of belonging has really
decreased in the online world. So, it also for me, like for many if not everyone else was a
struggle to, you know, there were moments where | was working and think “where's everyone
else? And you would call a colleague and couldn’t get hold on him of her. And you think “Am |
the only one working this morning?” while the colleague was just in a class or meeting. And
normally you see them around and that has really an impact on my sense of belonging. | feel like
| belong, but | do need social contacts and | do need to have a chat about whatever to feel that
so and | missed “the coffee machine talk” as | call them a lot.

Interviewer:
So, the social interaction for you is really important to feel belonged?

Interviewee:
Yeah, that's important. Yeah, absolutely. Yeah.

Interviewer:
Oh that's clear. And regarding the students, what are you doing to build a connection with your
students?

Interviewee:

That's a great one. So what | used to do or I still do | think is to make it personal. For example,
especially in classes, just now | had a class of 50 minutes | was supposed to have 13 people but
only 8 showed up. For example using names their names, checking upon them, and welcoming
them under their name so they're actually seen. | mean, think I'm in the lucky position of
having small groups the max group size is about 16, every time. You can actually address
everyone personally. | would sometimes follow up on something we just have within a previous
class, to also show “hey | remember you told me this and this about this, how did it end?”. |
think this is more recognition. So, when you say social interaction... The class | just had was 50
IR, it was crazy | had to squeeze in so much information in so little time. So, on those days|
the extra recognition is not do-able, but if | have 100 minute session or longer. N EIRRs ORISR
chitchat about my morning about how | slept that night | would just share something personal.
Something about what happened or would happen. I'm doing this just to make it more personal.
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Having the personal
recognition in a 50 minutes
class is not do-able.

You can’t force people to
socially interact

Telling them to reach out,
nevertheless students
prefer tutors to reach out to
them.

And then, | hope that opens up the space for people to think | can also share something from
myself.

Interviewer:
So being more vulnerable to show that you can be vulnerable online as well?

Interviewee:

ACEEIR G ETERWY  Eid N [oMB Ut to be honest | also found that difficult. Some classes you don’t have]
people really listening to you and then, and you seem them to think “okay that's fantastic but
(NNl - ER DI\ I -4 IR s 1l You can't force people being socially or having social
interaction that is pretty clear.

Interviewer:
And where do you think you could improve in terms of connections with your students?

Interviewee:

Yeah, good question. Of course | can improve but where exactly...

Also what | find is, whenever, for example with collegues we had this Christmas gathering
online. | felt like “Okay, get me out of here because I'm moving away from this forced setting of
having to talk” That's how | felt. So | can also say that | experienced that myself. That's why | find
it difficult to force students to interact. | guess, This block im still kind of lucky because we
started the block 6-weeks offline so I've seen the students physically. Therefore, it’s easier to
connect online because you know you can say something about what happened in class before. |
don’t think | give answer to your question anymore but it’s just super difficult.

Interviewer:
How do you try to support your students within the virtual environment?

Interviewee:

By telling them they can always reach out to me via chats, so it doesn't need to be in a formal
emails. | mean, of course email if they have any doubts about the class | would reassure them
that I'm available to them for any questions or concerns. Currently, my main topic is MO
leadership so maybe now you feel super confident about the topic, and let's say you don't have
an experience in the outlet where think “oh I'm not sure

Interviewer:
| wanted to ask; Where do you think you could improve? but at this moment because you're
working three days a week for you it's the responding on emails?

Interviewee:
I would almost say ask my students. Where can | improve on the support of my students. | don't
know. | have very poor self-reflection haha I’'m sorry.

Interviewer:
What are you doing to motivate students to be engaged during online classes?

Interviewee:

I would tell them to interact with each other. So for example, | set my expectations really
clearly “if you're listening to a presentation of someone else make sure you don't do
something else”, “put your camera on”. But than there are often students saying “oh | have
trouble” | think “is that true yes or no?” or just having a sleeping head. | also tell them | don’t
mind a sleepy head but just put on your camera. Something else I’'ve learned which works, |
would appoint certain tasks to certain students; e.g. | would ask a question at the beginning of

the class “Who is most distracted?” or “Who hates online education?” and than you see hands
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Often students say to
lecturers that they have
technical problems,
therefore problems with
turning camera on.

Also, a student confirmed
the “forced” feedback at the
end of the class worked

No time for break = zoom
out. Class set up is very
important

Not using names when
asking question students
quicker not engage

The social responsibility of
students is a big reason to
answer or not.

going up and the first one who raise their hand | will give them a task to do such as “your role
is to keep track of the time “. It actually really helped me because | tend to go over time with
my classes. | kind of forced them to be engaged to listen to keep track of the time. That’s what |
do and | also tried something this block where I tell the students at the beginning of the class:
“I’m going to meet two of you at the end of the class, to briefly evaluate the class for not
longer than 2/3 minutes.” “ljust want to hear what went well and what to improve”. So that is
also how | forced and choose different couple every class.

Interviewer:
That is very nice! What do you think keeps students from being engaged during online classes?

Interviewee:

Well, like the class | just had. There was so much to cover and so little time. So at the end it was
just only me talking, and | saw students just feeling intimidated by the info. So that is

| also feel less engagement if | don’t issue a break. Normally what works well if | ask “ okay guys
how is the energy?” and if they answer low; | often say “get off, get your coffee and I'll see you
back in two minutes”. But if there is moments where | forget, or where | just have too much to
cover and then there's no time for a break that’s were students can’t keep up. Even if my class is
only 50 minutes considering they are following way more classes in line on the same day. You
want them to be engaged, but you can't because there's so much more on their plates. Neil
would say the length of the classes sometimes and the lack of breaks, keeps them from
engaging.l also see If you don’t use names when asking questions
SALe LTg i Ve IV] Lo e [NN [ It TgT=EY=. But | always try to prepare tham for that by stating at the
beginning of my classes “I want your active participation in class:.

Interviewer:
If | hear this,

Interviewee:
Yeah.

Interviewer:
And during your class how do you ensure all students feel included?

Interviewee:
Good question. E.g. when people are very quiet | would say “Ingeborg, | haven’t heard you,

what is your opinion?” In MO leadership skills | e.g. prefer to give examples from every student
experience in their specific outlet. Instead of generalizing it

. But | try to make a more inclusive environment by referring back to encounters
we've had situations or stories they've told in class before. To give examples which are relating
to them. But sometimes | don’t because there is no time.

Interviewer:

So you try to make them feel more included, and you think, when you don't do points
aforementioned. Students tend to feel a bit more excluded because you don't give that personal
touch?

Interviewee:
Yeah | think so because,
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Telling them she is available,
nevertheless students
prefer tutors to reach out to
them.

Interviewer:
That is true, and you're also a tutor, how do you keep your tutees included?

Interviewee:

| tend to show them that I’'m still around and available. Most of you (phase 3 students) don’t
need me by now, so you’re having your own part of LYCar. Some of the students in phase 2 still
need to. So | start to reach out to them at the beginning and end of each year, before Christmas
and maybe in the new year again, on those crucial moments where they need to make a
decision. But those messages are general, a general text or a general email. | think that what |
do. There is no more group classes in tutoring, | prefer to speak one o one anyway.

Interviewer:
Do you already use tools to create a sense of belonging during the online course?

Interviewee: What | often do is to start my classes early and play music at the start them. |
would play music, let them listen to music whilst | prepare stuff while | take attendance for
example. So intend to create a different vibe with the music. It’s not really a tool but what | also
do is creating a space where people feel they can talk about different stuff than school. | share
personal stories about how my morning was, e.g. “I spilled my coffee blabla” not very
important stuff but ordinary actions. | would ask for their inputs e.g. last week, the group | saw
| asked them “on a scale from 1 to 10 how excited do you feel to finish your block online will
then they give me a raise or put in in the chat, it's an indication and sort of a feel like “Hey,
how are they doing” sometimes | ask in the form of a word e.g. give me one word how you
currently feel.

Interviewer:
What tools do you think can be implemented to enhance the sense of belonging in virtual
world?

Interviewee:

In my ideal world: everybody shows up on time, | have a slide open which says “time for coffee
and rest”, so that people know they can at least relax. Like you would do in class and where you
would start to talk with your peers. But the thing is it’s so awkward because you don’t do that
online since everybody can hear you and it therefore feels very forced. But yeabh, it’s an ideal
situation you would share so you get students to share something of their weekends. It doesn’’t
need to be a guided converstation it can be just two students having a chat whilst I’'m preparing
my class. Sometimes it happens but yeah what | said it’s an ideal world. It’s actually nice maybe
for a next class | can try to start with a slide saying welcome to class, please grab a coffee and
let’s have a chat, but than again it may be forced again. Would you do that?

Interviewer:

| personally wouldn’t go earlier to class to have conversation wouldn’t feel totally comfortable
and | have so many other classes going on, even though it has a nice intention. But for me it
would feel forced.

Interviewee:
But than

F

Interviewer:
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So actually what you are saying, depending on the day, we should implement a different class
set-up?

Interviewee:
Exactly, e.g. in 8:30 class “come on everybody lets go up and have a stretch!”

Interviewer:
Well, that were very nice insights, thank you for your time and your input.
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Gender Female

Campus Amsterdam
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Duration 25 minutes

Date 15/01/21

Time 11:30 AM

Interviewer:
if | say sense of belonging what comes to your mind?

Interviewee:

I think what comes to my mind is more. How do you feel comfortable to participate in the class,
for example in the virtual world, people don't always have their cameras on, the teachers are
getting used to, calling people like picking on them but then sometimes they're not there and
then there's that like awkward thing and, yeah, so I think it's about the atmosphere that's
created by the lecture, and how it's responded to by the students,.

Interviewer:
And how would you describe your sense of belonging at HTH?

Interviewee:

I wouldn't describe it as too good. | mean, but | just don't really agree with some of the things
that's going on in the school and some of the values that are that are being portrayed by hotel
school and what kind of resonates in the school | don't really like that.

Interviewer:
And may | ask what values?

Interviewee:
At the moment in phase 3 now its better, because in phase 3 HTH is more ecompassing that
them but it's also, for example,

Okay, so that's what | think. But
then what about my sense of belonging, for the virtual kind of world. | felt. | have an experience
to share so what happened is: my roommates got coronavirus, and | had to quarantine. And my
quarantine had to be about like 25 days, because | never got coronavirus. And so | had to wait
for both of them to stop having any symptomes, to start attending quarantine. Yeah, so that
ended up serving to 25 days, and | had an exam on the 23rd day of my quarantine. It was the

team and the exam committee like more than 10 days in advance to try to make sure that |
could pass that exam, and do that exam this block, and that's being quarantined was not going
to actually penalize me, but they basically kind of said like,” Okay, well, you just figure it out
yourself. We will just grant you an extra chance next block to pass the intermediate exam” and
EL# And there, my sense of belonging was shattered. You know, like, because we're all in
there struggling with coronavirus, we're all in there trying to get used to the virtual system but
sometimes like Corona and quarantine that is literally the reason why we set up this whole
virtual system. And so, if we then get penalized. Because of that, that's when | think because |
felt penalized for it.

Interviewer:
So when that happened to you you really felt you weren’t part of the community because they
didn’t stood up for you?
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If lecturers create an
atmosphere it is important
to set clear expactations at
the beginning of the class
“Keep your camera’s on
during the entire class”.

Lecturers making effort with
menti-meters but
sometimes over used.

Interviewee:
Exactly. Okay.

Interviewer:
Did you also experience where you felt cared for at HTH?

Interviewee:

Well, following that the corona team did send me quite some emails asking me how | was doing.
If I had been recovering and stuff like that, even one of my teachers, which was also on the core
team of Corona, sent me an email asking me how | was doing,

Interviewer:
How did that made you feel?

Interviewee:
Well, at one point, | was kind of like “guys it's fine”, but | thought that was nice. | didn't feel
completely cared for, but | felt half cared for, due the situation at the beginning with my exam.

Interviewer:
And you say half cared due the situation which happened before regarding your exam?

Interviewee:
Yes, exactly. Exactly.

Interviewer:
What makes you feel supported by lectures within the virtual environment?

Interviewee:

Well, as | said at the beginning, | think it's also the atmosphere that they that they create. But
the problem here is that it also depends on the students and the way how their students
respond to the atmosphere that's created. SelnlSilasts o] o IR [Tt [g=Te NI g o g =TSR g VoAV 1 d o MU o TS
coach, like for example we had a peer review yesterday people would put their cameras on and
off like only when they would speak and then they turn it off. And | just thought that that was
weird that the teacher were the only one having her camera consistently on. And most of the
time, there was no one else that had their camera on. So | think it's not necessarily about having
your camera on but in certain contexts, it helps if it's more of a closed context.faeRi NS
about feeling the freedom to actually talk. Because | have some classes where | want to say
things and then I'm like “ Huh No! | don't know | don't”. e Rt S E1RIaRd =W [To dIIgEA RYT-R A S ENi
they make a lot of efforts with like the menti-meter and all those things. But, at one point | was|
like “what's up with the menti-meter?” “ Why are there like two menti-meters per class?”.
QEYEERLeId During MCH Ms. Dekker really gives a good atmosphere in the classes, because she
talks very slowly and she really takes us through the thing, it’s well done, like with the videos
that they show and the break out rooms etc. it’s well done.

Interviewer:
So for you it is the support and the that the tempo on how they talk, and how they approach
you as a student? “the free-to-talk approach”

Interviewee:

very smooth and they got it all figured out and that also helps.
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Interviewer:
Have you ever felt unsupported by lecturers within the virtual enivornment?

Interviewee:

Well, that was kind of my fault, but that's the only example | can find. And what happened is |
had a MFD exam retake. And it was my third time. And | saw that there was an announcement
about changing the whole learning unit. And | tried to find it but | couldn't even find the new
site. Oh well. | looked everywhere | was in the hotel school spaces thing joinable sites and |
couldn't find it. And then | went to the exam. | was the only one without my notes. It was an
open book exam | didn't know. and the whole exam was based on that new learning unit. And |
failed with to like missing two points.

Interviewer:
So you felt unsupported in the accessibility of sources?

Interviewee:

Something like that. But it was also my fault, | think that now is the situation would reproduce
again | would be able to get around it, but it was some kind of miscommunication. Because | also
thought | it's probably not that big of a deal, like you know, and it was.

Interviewer:
How was it change to a virtual environment influencing your experience at school?

Interviewee:

That is a very good one. Well, it was also when everything was locked down and | went back to
Brussels for that. And so it was tough because. Also, the block that | had at that moment, | didn't
completely adhere to the the teacher's way of teaching, basically, you know, and so being like in
a totally different country, being new and teams and having the teacher talk, the way that he
did. And the way | didn't like him, too, was a bit hard and then | had an exam for that thing. So
due the teacher’s way of teaching which didn’t completely adhere with me, my exams and the
change to a virtual environment mad me so stressed out, | was so anxious. | felt like there was
no way that | could pass that exam. It was RM, and. And | ended up working straight for like
three weeks, literally only doing practice exams, the whole day for three weeks, starting at eight
finishing at five, and | would not get it, | would get a six. The next exam | would get a three, and
then it would just go like this the whole time. And then the exam came up, and | was so stressed
so anxious. | was like, it felt like it was impossible for me to pass. At the end | did pass it.

Interviewer:

So, but at the end, the change made you feel really stressed out and really anxious because you
didn't know what was actually going on you didn’t feel like the environment was helping you
which made you feel you were doing it alone?

Interviewee:

Definitely. | did not feel supported in there., | really felt like | was on my own. And it was all my
responsibility, and | had to just figure out a way to come to learn the whole thing. Even though |
didn't understand a single thing about the subject | was following.

Interviewer:
How did you experience the difference between virtual classes and offline classes?

Interviewee:

When | used to go to the offline classes | always participated very active in class, | was making
notes etc. | always used to have my little notebooks,that | would bring to class with my little
pens and | would make my little color coded notes and happy rainbows and butterflies, but with
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Students often feel that
“they are doing it alone”.

In offline class students felt
they were active
participating, in the online
class students just lay in bed
and make some notes but
don’t feel as prepared for an
exam as they used to.

Students are very distracted
by their environment 2>
Phones, housemates, noisy
room, bad internet
connection

Engagement depends on
environmental distractions,
class set up but also how
much tasks/deadlines the
students already has on
their plate.

the new online environment like honestly like.

Mlit’'s not the same for me and when | get|
to the exam time and I'm just not as prepared.

Interviewer:
So you feel less active?

Interviewee:
less active less focused on it as well. Like, it even happens during some of the classes now like
the online classes, | take my phone and I start scrolling and | don't usually do that. SeRiglj{e]{iE

is really hard to keep

Interviewer:
What encourages you to become more focused during online classes?

Interviewee:

My encouragement to become more focussed in class | think depends on the quality of the
teachers, basically, if | see for example Miss Paoletti its just such a nice teacher that is so
empathetic, and that really like listens to the students and is really, really there for the students.
Then | just | drop my phone and | listened to her. Many thing she says is valuable and you see
that she's really trying to do good. And so that makes me want to listen to her.

Interviewer:
Thus what keeps you from being focused, is also the quality of the teachers, or is there
something else?

Interviewee:
There's the quality of the teachers, and there's just like

|if I'm bored. I'm just going to take my
phone, so, it depends on a lot of different kind of settings and variables.

Interviewer:
But at the end, the teacher makes you motivated or not or is it the way how somebody teaches?

Interviewee:
Yeah, | think for me, because | am not very motivated by hotel school in general. So for me, it
really it's really important how the teachers communicate.

Interviewer:
What makes you feel included while following classes online?

Interviewee:

That's a very hard one. it really depends on my motivation as well, which kind of depends on the
teachers quality as we said before, but yeah i think that the more motivated | am the more | will
take notes, the more | will be focused, the more | will do for the teachers, for example, and their
way of talking, the more | will participate, the more | will get returns from them and it's kind of a
vicious cycle, but a, the other way around. Yeah, And so | think that's kind of it, and then it's
when there's all these new rules about Corona and all of that. It's about seeing that the school is
responding in a coherent way to it so | couldn't believe that the first time we had to wear masks
Yes, like around Christmas time | think or the beginning of December or something. | was just
like “what is this?” but then that's also linked to the government so it's hard to judge about it,
but yeah.

Interviewer:
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Bonding for people with a
block delay online is very
hard.

So, at the end, to conclude what makes you feeling included is again the teachers quality of
classes and how they respond and show empathy to you as a student increases motivation?.

Interviewee:

Yeah, definitely. And also, empathy, also regarding this change from offline to virtual yeah so |
know that it's hard for them and it's also hard for us, and it's, it's not hard for us because we just
want to go out and party and stuff like that it's hard for us to have the same focus when
everything is on a laptop. Because myself, | was always used to having things on paper and all
that everything is online, | started going back on Tumblr. I hadn't | hadn't touched that in like 10
years. Just because sparks more interest instead of focusing on classes..

Interviewer:
What makes you feel excluded during the online classes?

Interviewee:

You know that | have a couple of block delays. So now | have so many that I'm not with my
stream anymore. And due my block delay when | get assigned to a group, where | don't know
any of them, and they all know each other. It's super hard for me to include myself because I've
never met them they already. But this is both in offline and online world. They already know
each other so they're bonded. And then | can actually like, show them my motivation and stuff
like that, like because they kind of have prejudgment which | don't blame them for because | get
it if they all know each other and they just don't know me, I'm clearly the outsider, that's that's
just the way it's gonna be Yeah, but also due my block delay I've had, like, really bad experiences
with groups, because of that. It’s both in the offline and online world.

Interviewer:
You feel that you can't really integrate because you miss a social interaction offline?

Interviewee:

Yeah. Okay, in a way. And also, like, because I've had, like, a few medical problems again this
year but they were not too bad but there was one point where | told my team and “guys like I'm
so sorry like this is not going on to you for me, | need to take like a few days off to focus on this”.
And they were unable to understand that. Okay, they were really like, n”o, you're gonna do your
task” and | was like, “No, | am not” and it was that for like 10 minutes we had like a straight up
an argument about it, and it was really intense and | blame that kind of conversation and how it
escalated in the wrong way, due to the virtual environments okay because we're into it face to
face because we didn't meet each other couldn't like conveniently and all of that.

Interviewer:
So do your block delays you can't really include yourself in a group because you didn't have that
bond before. What methods would inspire you to be active in online class?

Interviewee:
Okay. I really like in MCH, Miss Dekker her way, she's like, “go and watch that video here's the
link, answer to these questions, and then come back” and than for sure you do it. And then
you get the link,

And then she is very open to the answers like I'm sure that | don't get
the right answer every time but she does tell me I do. So she's like yes that's like very good.
She's really like being the mediator the facilitator.

Interviewer:

She is making you active because you first do the thing yourself you get the information you
read and write it down and then she's discussing with you what actually is going on so it makes
you active, And is there also a method or tool, which you think could increase your sense of
belonging, online in the virtual environments?

Interviewee:
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Giving an assignment in
class, make it for a certain
amount of minutes come
back and discuss.

Approachable teacher 2>

there are no mistakes

Being a mediator rather
than a facilitator

I think, especially for phase 3 in which the focus is just really on group projects. It's, it's about
having a better way of meeting each other, because for example my MCH group, we never put
IGEREINEIENMIn my MCH team we have these meetings that last like eight hours. At one
point, like, | just completely disconnect, you know you don't have the camera on,so you're just|
delolnl[af-ZeX8li really quicklyl've had that a bit that but that is not for classes, though.

Interviewer:
No, but that's, that's also how you feel a sense of belonging in your team. _

Interviewee:

I think so, actually that's a very good one. It was also with the group that | had after RM, where
it went wrong. The coach was not doing it very well. And in this group | have a good coach but
it's still not really completely vibing.

Interviewer:
How many times do you meet your coach?

Interviewee:
like once a week or once every two weeks.

Interviewer:
And would you like to see that more?

Interviewee:

I don't know... as an example as SDV, for example, the first day of SDV we had that Monopoly
game, and that was amazing, actually, like, because okay yeah it was raining and we had to walk
through the whole city like to the to the sure but as a first activity that we really got to bond.
And that was actually my best Group experience for the whole hotel school.

Interviewer:
But that was offline.

Interviewee:
That was offline. Well, the Monopoly game was offline. Yeah, but the rest was online. Okay,
okay, mostly it was online.

Interviewer:
Well, I think, for you it's important to have that offline experience to bond with a team?

Interviewee:
I think so, yeah, that's really one of the points that keeps on coming up with my answers. Yeah.

Interviewer:
Is there something else you would like to add?

Interviewee:

Well | think just one thing that | want to emphasize is like the mental kind of effects that this
situation can have on students and me for example, like in terms of anxiety, feeling alone, you
have all of the duties really rely on you and of course it's our studies and it's our program. But
sometimes we lack support, and the effects that it has at least to me, are bad, | get an increased
feeling of anxiety and feel more alone...”

Interviewer:
The key takeaway for you is that you would like more support by your tutor or by a coach?

Interviewee:
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Students feel they lack
personal support

Yeah.

Interviewee:

Oh, one last thing to add; something what really helped me during the thing from a teacher,
she would send emails my coach, or my tutor, she would send emails like at the very
beginning during the first lockdown like every two weeks, kind of like, “Hi guys, | hope you're
doing okay. Just, just bear in mind that I'm always there to if you want to talk, we can always
have a virtual meeting or something”. And that honestly that warms my heart. And honestly
like she's been doing it quite some times and every time I'm like, Oh, | opened the email and
I'm like, tell me everything and then it's amazing

Interviewer:
Even though, you know that they’re available a confirmation/reminder really warms your heart
and gives a sense of belonging?

Interviewee:
Exactly. Also that for once the focus would not was not like school results school results but it
was like it was just a human to human conversation where it was so huge, like, important.

Interviewer:
Thank you for this valuable input!
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Students don’t like forced
social interactions

To bond with the team they
went to the gym together
(outside of school)

Interviewer:
If I say... “sense of belonging” what comes to your mind?

Interviewee:

| would say more the social aspects of sense of belonging like: belonging to a group, belonging
to school, belonging to class and not only a group like a social group also but also team
schoolwork groups. So, belonging a group, feeling this sense of belonging that we have in
school.

Interviewer:
So, something bigger than yourself?

Interviewee:
Yes

Interviewer:
And how would you describe your sense of belonging at Hotelschool The Hague?

Interviewee:
My sense of belonging, | would say goes more to work projects so how are we doing with our
classes with courses. For example in SDV we had like a very long projects together and then a
sense of belonging was between each other if we're like checking on each other and continuing
our projects. | can also see the sense of belonging with my social interactions with my friends.
IV don't like to be put like in a group, | can’t often be friends with them because | have
to be, yeah. So, sense of belonging, socially is more is really different for me, because if | want to|
see someone | would go because | like this person and not because | feel that | have to.

Interviewer:

Okay, so the sense of belonging at Hotelschool is created by the groups but at the end you
choose your friends where you want to belong yourself. And what makes you feel people care
about you at Hotelschool The Hague?

Interviewee:

People taking care of me on a social level we're all friends; So if they're like checking on me. If |
see them if we're talking a lot, if we know about each other's achievements and how we're
going, it’s all nice! And on the working environment. | would say if we're trying to innovate
ourselves out in BMI, for example, we decided to to do extra like extra activities together. So we
went to the gym all together and we're not from the same group of friends However, we wanted
to do something together to just feel the sense of belonging, and it really impacted our working.
Our work and faith | would say, because you saw each other off campus that you felt that they
cared more about you because they knew you better as a person. We're not only seeing
eachtother but then also chatting about how our how we're doing in our life in general.

Interviewer:
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The class is to big to feel
cared for, it also creates an
atmosphere where it is too
scary to speak out lot.

Replying on emails within a
certain time frame ex. 12
hours, add personal touch,
give proper feedback

And is there anything that makes you feel uncared for?

Interviewee:

orin
the meetings because | think it also changed with the virtual environment but when we're online
and we're asking a question to the group. | have the feeling that people tend to listen more than
to that before. So we say, | feel that for the teachers as well. And because | see that they're
really trying their best but then sometimes. A lot of people don't answer like for in a class of 122
people. | would say no one answers because they don't feel comfortable which | get as well
because | would say this feeling of and uncared would go to this.

Interviewer:
Thus, being in a bigger group online you feel more like a number instead of a real person.

Interviewee: Yes, and also the initiative of people to answer in a small group or a big group.
Okay.

Interviewer:
What makes you feel supported by lecturers within the virtual environments.

Interviewee:

That's a good question. | feel supported by the emails that we received from them in theory,
always checking up on us, not only the emails, but also all the kind of direct conversations that
we have on team e.g. in de chats on teams. When we're talking to each other, if they read the
documents in our group, if they know what we're doing, if they know that where we from, small
things that really make us believe like “oh they kind of really want to get to know us”.

And | have Dutch classes with Mr. Koning | think he would be a great example. He always. wants
to make us happy and laugh, and learn at the same time but there's also one special kind of a
teacher. So, like we feel really supported by him. And because he's always caring always
texting, really fast to answer the text really always happy to teach us.

Interviewer:
And have you ever felt unsupported by lectures within the virtual environments.

Interviewee:
Yeah by my SDV assessor but that's also his personality.

Interviewer:
So for you to feel supported by lectures, a lecturer needs to reply fast on their emails/messages
your, give good feedback, give a personal touch and be available as a teacher?

Interviewee:

| would not say answer fast on the message because of course they have a tight schedule but
then at least on the day itself. | mean it's 10 hours gap It's fine. Everyone has a lot to do, but at
least we know that he is taking care of it that he's trying to reach us.

Interviewer:
And how has the change to a virtual environment influenced your experience at school?

Interviewee:

So, | would say it's really changed throughout the year it has been easier. At first | was really
happy to be online. Mm hmm, because it helped me | was sick and | was in home in France so it
really encouraged me to continue to being involved in school and to continue on projects, the
classes were really nice we could like all learn new systems and new procedures, so it was very.
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It was a lot of learning so it was nice.
MThat there was no
ToieI - ladle ] oI s oW oI g i IR Ve I¥Iel MIaWI# That was before summer and after summer we'd like the
mix of online and offline. It was very nice to have the choice also to stay at home if you didn't
feel comfortable to go on campus. But I will say, after summer the school really improved on
giving classes and lectures online, and since after summer | really enjoy it. We can do everything
that we want at the same time.

Interviewer:

Okay so overall the, the change was fine as in you felt that you didn't have very big difficulties
with it. How did you actually experience the difference between virtual classes and offline
classes?

Interviewee:

I like both, but | would say that the virtual classes give us more freedom and they really show,
who's involved in school and who really wants to go for it and who can find information and who
is interested by the classes.

Interviewer:
And what makes you feel included while following classes online?

Interviewee:

First of all, | loved buying the HTH mask. But more about virtual classes; | feel included that we
still have some classes online, that we can schedule some meetings with the teacher. | mean in
2/3 days it's scheduled online. We have access to a lot of information. | think more than before
or actually we're discovering that we more access to information. So, | feel included in it because
the teachers are really flexible with us, and we can have access to way more information.

Interviewer:
The access to more information makes you feel more included?

Interviewee:
Yes.

Interviewer:
And what makes you feel excluded while following classes online?

Interviewee:

| don’t really feel I’'m excluded from the team-meetings/work projects, as | do think it’s easier to
meet on online and everyone feels included like this. But maybe socially | would say that [gle]i
having to like meet people on campus, and have those chit chats about whatever in front la
mangerie or taking a coffee in Les Saveurs those kind of things could make me feel excluded§l
actually miss it but I’'m fine for now beceause if | want to see people | just text the person that |
want to see.

Interviewer:

And | heard before that you are living together with people from hotelschool, do you think that,
due the fact you’re living with 3 other HTH students makes you not having the feeling of
exclusion since you’re always surrounded by HTH people? Definitely

Interviewee:
Definitely, definitely, | think living abroad, out of Amsterdam or living without hotelschool

people would definitely make me feel excluded. Okay.

Interviewer:
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For students the motivation
also often depends on the
content itself.

Small group exercises work
e.g. small group
presentations.

Okay, well that is clear. What encourages you to stay motivated, during online classes?

Interviewee:

This is a good question. | had some ups and downs, | would say motivation also depends on the
class like the courses itself. | loved SDV. | stayed for two blocks completely involved, until like
maybe the three last days. | really enjoyed SDV, ABI as well | had that be the first block, and |
had a great time as well. | think my motivation is more depended on the content itself.

Interviewer:
And then what keeps you from being motivated is when the content doesn't resonate with you?

Interviewee:
Exactly. When the content doesn’t resonate with me | feel less motivated to actively participate
in class.

Interviewer:
What methods would inspire you to be active in an online class?

Interviewee:

I would say, we had a lot of different methods, all the teachers tried a bit, and it was very nice to
feel like that they were trying. | would say the group meetings or the discussions with other
teammates, so for example we have an example from BMI. We had to prepare a presentation
of our prototype. And instead of doing it like a whole group in front of all the other groups
that we're not gonna listen. We did the presentation two by two, so two students from
another group presented it to our group and vice versa, at the end of the presentation we
gave each other feedback. And it was very nice because than | had the feeling that we had to
actually present it. Explain everything and it was very motivating.

Interviewer:
What methods or tools, do you think would increase your sense of belonging, online at
Hotelschool The Hague?

Interviewee:
That's a good question because at school | find the sense of belonging really created through the
chit chats with other students and lecturers. But [Riglla Qi #XeIII{=N s E=1Te RioX-Te [c Ri s T-RJo i -]
interaction online. But at the end | think social interaction should be enhanced.

Interviewer:
And do you have an idea how you think social interaction can be created online?

Interviewee:

I think so. For example, the peer to peer group or like in small groups that you have together
you're talking to people that you wouldn't usually talk to. And you have the small conversation
and it's very nice. So | would say there's social interaction can be done at the same time as the
classes. In the peer-reviews or small group presentations in very small groups because then
people are more eager to speak out.

Interviewer:
That were all my questions, do you have anything else to add?

Interviewee:
I think it was really clear I'm super excited to see the results of this. | think it'd be really
interesting to, to have that implemented on your research and everything.

Interviewer:
Me to!! Thank you for all your input!
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Transcript #12

Group Lecturer

Role Finance lecturer
Gender Female

Campus Amsterdam
Nationality Italian

Duration 30 minutes
Date 21/01/21

Time 10:30 AM

Interviewer:
If I say... “sense of belonging” what comes to your mind?

Interviewee:

Sense of belonging is belonging to a community. Not only that you belong to your class, thus
to the group you're taking classes with, but that you belong to the community. That you’ve
got experiences ups and downs, to share and daily experiences, all these things but also that
you want to share things related to work and school. Basically, everything what goes on, into
your life.

Interviewer:
And do you feel that you have a sense of belonging at HTH?

Interviewee:

I do. | feel connected to my colleagues to my students, although | would like to participate more
into activities. Sometimes it's so important to find the right balance between work and private
life. So at the end of the day I think | still have a family to take care of. But now | feel connected
to my colleagues for work on a personal base. And the same with students.

Interviewer:
What are you doing to build a connection with your students?

Interviewee:

Well, first of all, | tried to use class time as a moment also to ask personal questions: “How are
things going?” as specifically we know now it's a difficult time to have a personal context.
Sometimes, if there is something that | think | would like to understand more of a specific
situation | call them up as you cannot meet somebody at the coffee machine. But I also try to
make them work in groups, so that they can connect to each other still have some contacts,
although | know there are other courses of school where students already work a lot in
groups.

Interviewer:
But when you feel the connection with the students is a bit low you reach out to them and
contact them?

Interviewee:
And if | have a specific reason to do so.

Interviewer:
Regarding the connection, where do you think you could improve?

Interviewee:
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Students seek personal
touch, but it is hard to check
up personally with students
in a class of 25 people or
more.

Still spend more time to talk about personnel issues in class or at least to address everybody,
“how are you doing?”, | do it but sometimes | think maybe now that we're still all remote it's
good to invest more on that.

Interviewer:
How big are your classes?

Interviewee:
Around 25 people, and sometimes with BMI and APC we work in teams.

Interviewer:
And in the class of 25 people, how do you check up on everybody?

Interviewee:

Yeah checking up personally on 25 people, is a challenge. You know | always try to use more the
didactic tools in class. Enter your answer in the chat or by check up on you. That's more
didactic tool but it's also a way to see are the students engaged, are they not? If not than | try
to follow up, | know behind the screen is difficult sometimes to stay concentrated.

Interviewer:
And how do you try to support your students within the virtual environment?

Interviewee:

It's always a challenge but | try to keep my classes, not too long. Something that | want to do
more and try to see by containing the class time a little bit, so that you have time to work
independently, but still, | want to make sure that is a feedback moment. So it's, again more
kind of didactic tool but | would also say a moment to stay connected or related to the content.

Interviewer:

So what you sometimes do is you give a class of content the first. Yeah, maybe 20 minutes, then
you make them do their own work and then you're still available for them in the chat, if they
have questions?

Interviewee”

Correct and I still want to anyway have a moment all together to check the assignment. Is it
what they did during class. Yeah, with themselves or outside class, because otherwise | have the
feeling. It's easy to the tendency to say, Okay, | have to do an assignment so class is over | don't
do anything. No, it means, even if class time is finished, we don't have content the teacher is not
explaining you still have to progress on your own, and catch up.

Interviewer:
Where do you think you could improve with the support?

Interviewee:
To do this more or provide students with more tools to work independently.

Interviewer:
Okay, and by tools you mean exams or exercises?

Interviewee:

Yeah, exercises. Important is that we make sure we maintain the workload properly or adequate
to still provide the students with more practicing tools or that you can check yourself. We don't
have to underestimate these students if they are motivated and they understand the need, we

cannot always be behind the screen. You can do it. Also, _

Interviewer:
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That's a good one.

Interviewee:

Exactly. We always tend to teach finance, but finance is, of course, related to the context so it's
good to have a moment where students can have a discussion on the topic, therefore
implement more discussion moments. Something that they want to do more.

Interviewer:
Okay thus, implementing more discussion moments

Interviewee:
Exactly, inside or outside the class but still good students can do it.

Interviewer:
What are you doing to motivate your students to be engaged during your online classes?

Interviewee:

Good question. Something that is always a sensitive topic and there is room for improvement. |
always try to invite students to give an answer, and to enter their answers via the chat or
discussion questions. That’s the way to stay connected. Uhm yeah it’s always the question how
do you make sure you reach everybody in this room.

Interviewer:
Personally, from my experience in your classes offline | remember that | wasn't allowed in class,
if | didn't make my homework. And I'm wondering how do you control that now?

Interviewee:

I still ask students to enter their homework or at least the a couple of sentences of their
assignment in the chat. | wonder if it is the best way because you don't know, who made the
homework. But it's at least the way to say, you need to show commitment.

Interviewer:
Thus you also keep your students engaged by making them submitting their answers into
chats, to feel the responsibility that they have to show something?

Interviewee:
Yes, exactly and also a few times | ask students to lead the checking of the homework. So at
least, then somehow this group has to prepare put more effort in doing it.

Interviewer:
You give them the lead, thus more autonomy to make sure everybody keeps focused and
engaged as the may be the one who presents their answers to the group.

Interviewee:
Yes, exactly. good tools or not, | need to try out a few times more than that.

Interviewer:
And what do you think, keep students from being engaged during your online classes?

Interviewee:

NelpalelilalsIMyou know, finance can be boring, then you lose concentration. Sometimes | hear|
“Oh Ms. | definitely wanted to follow class but connection was bad” A le R FISSEI N Xex1 R el§
me as a finance lecturer to make classes more engaging by quizzes, spinning wheel, whatever. It
is kind of hard it's different. Let's take a look.

Interviewer:
And how is your setup of the class now?
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Students feel a lack of
variation which ultimately
leads to disengagement
again

Interviewee:

What | like to do is to start with a short knowledge quiz. Where do we stand? Explain what is still
not clear and do some work, kind of identify a space for some extra assignments and articles
stuff like that. That's the way | like it between class and watching what | did this block. I try to
have them each class. Either one team, explaining the theory or taking the lead taking in
explaining the homework. But then it doesn't leave that room for my quizzes but let's try it
out. And find the right combination of these things.

Interviewer:
Did you got feedback from students how they experienced it?

Interviewee:

NIt i1y also always the same didactic tools, no variation which | understand and
that's something | need to change. Maybe to find more variation in that [N WARTIRi I SSE]
good thing.

Interviewer:
I also think it's a good thing that that students present, but indeed maybe if it happens every
time students, again get disengaged so the variation is always really important.

Interviewee:
Exactly but then if | don't do it every time then it's not fair because one thing I still do it. But |
need to find the right balance.

Interviewer:
And how do you ensure all students feel included during your online class.

Interviewee:

It's a good question, you know, because this is a weird block because | started in class. And then
we had to move to online. And the in-class experience is perceived as more positive. it was more
engaging as they try to ask questions, as | also always say there is no stupid question, because
it's the case. If | hear that. So when the case is that always the same people are answering
questions | try to say “no, this time not you” and ask, ask the question to somebody that |
haven't heard. To keep everybody involved and you know that some people do not participate
sometimes because they're shy so they don't like to be addressed.

Interviewer:
You keep everybody included by addressing people who are shy to speak upfront. And what are
the reason you think students might be excluded?

Interviewee:
Maybe shyness or not ready to give answer. Some people say | started but I'm not ready yet.
Sometimes | think it's good to try them. Sometimes students are distracted from the screens.

Interviewer:
And what methods or tools do you already use to create a sense of belonging, during the online
courses?

Interviewee:

Saying that we all have to get there that it is important for your progression. And if you
prepare now if you study now then it's efficient. You also have still time for your group, class
and group assignments. These things and then that. Also, it's always good to work together so
that you can learn from each other. Yeah, things that | try to keep alive also online.

Interviewer:
So really the group work is the way you think creates a sense of belonging?
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Interviewee:

It's not that | often do group works. Or at least, to be honest students are free to work in groups
in my class, but I normally ask, because | know there is are also other classes with group work.
So students sometimes also think | feel I need to work on my own. But my experience is
students who want to work together, they do it anyway. But | always stress the fact, if you don't
understand something. I'm happy to explain but also try to work with peer.

Interviewer:
What tools can be implemented to enhance the sense of belonging in a virtual world?

Interviewee:
Keep on doing all the initiatives we normally do live to do them online.

Interviewer:
And what initiatives are you referring to?

Interviewee:

Yeah, whatever. Unfortunately, there was a meeting, now it has to be online, there was a
seminar, now it has to be online, a drink or get together now it has to be online. | also prefer the
face to face version. It’s nice also to see your colleagues and for a get together also online.

Interviewer:
Do you think there would be another way how to keep this social interaction online or another
tool in your in your class?

Interviewee:
No, maybe

Interviewer:
So for you,, you think it's better to implement more small groups?

Interviewee:

Or anyway, a way to see each other sometimes really physical presence. Still keeping up with
safety rules. And that’s | think would be smaller groups. But with the logistics is not easy. So to
have group in class, and they are the following or like, if it's doable, or what anyway to see each
other physical presence but still, respecting the rules.

Interviewer:
| want to thank you very much, do you have anything else to add to my interview.

Interviewee:
No Is there anything that we can use comes up of your survey, please let me know.

Interviewer:
Thank you!
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Color-coding categories

Category Description Color codes
Types of belonging
Description
Description Sense of Belonging
Students sense of ease with oneself and one’s
Individual belonging purroundings. Unsatisfied

Social belonging

Classroom belonging

Course belonging

Geographical belonging

le.g., “sense of purpose, feeling safe, comfortable”

Students sense of having positive relationships with

others.
le.g.,” friends, community, socializing, being involved”

Unsatisfied

Students feel they are being valued accepted,
included and encouraged by others in the
classroom setting.

Satisfied
Unsatisfied

Students sense of connection with the content
offered.

Satisfied

Students sense of connectedness to the
environment.

Satisfied
Unsatisfied

Category:

Themes influencing belonging at school

Color codes

Teacher-student interaction in virtual world

Social interaction in virtual world

Class interaction in virtual world

Personal active participation in class

Academic motivation

Virtual environment

On-campus environment

Interventions increasing sense of belonging in virtual world

Satisfied

F

Satisfied
Unsatisfied

Satisfied
Unsatisfied

Satisfied
Unsatisfied

Satisfied
Unsatisfied

Satisfied
Unsatisfied

Tools used by lecturers
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Appendix 3 - Literature on peer assisted learning

Peer Assisted Learning (PAL) is a method in which students educate and support one and other
in a collaborative or community learning environment (Chan. 2016). Moreover, PAL can be
carried out one-to-one or in small groups, the support is generally provided by students from
the same stream or older students who are matched with younger students (ibid). There are
various ways how PAL practices can be established, which therefore, come along with several
different names and small variances in intentions. Generally, two forms are distinguished: peer
tutoring and peer mentoring. Peer tutoring emphasizes on the acquirement of (course)knowledge
(e.g. tutoring in Spanish language) and the peer mentoring rather emphasizes on the attainment
of (study)skills (e.g. planning skills, dealing with performance anxiety) (Moens et al., 2020).
During PAL sessions, the general goal for students is to strengthen course material knowledge,
improve self-confidence, personal skills and eventually attain better outcomes (SOURCE, X)
Furthermore, PAL sessions enable students to freely ask questions, review topics and work
cooperatively in a safe and private environment which eventually gives students a deeper
understanding on the course material (Stone and Jacobs, 2008). Research has indicated that PAL
sessions have a positive correlation with performance evaluation and have resulted in a decrease
of stress and increase of course satisfaction amongst students (Chan et al. 2016). Moreover, the
benefits of PAL did not seem to be limited to solely the participants as studies confirmed benefits
of PAL leaders, specifically skills improvements and reinforcements of positive attitudes to
potential social responsibilities (ibid). Also, PAL leaders enhance their own sense of belonging
and integration within university through the interaction with other student groups (ibid).
Regarding the university, as the sessions result in more engaged students eventually it may lead
to more feedback and higher satisfaction and retention rates (Narula, 2017) The effects of PAL
on engagement, well-being and academic success can be understood from the Self-
Determination Theory (SDT) and Self-Regulatory Learning model(SRL) (Moens et al., 2020). The
SDT helps to understand the concept of (study)motivation, for instance peers help each other,
therefore, the psychological need of relatedness will increase (ibid). Besides, the participants
and leaders are supported in the need to feel (and become) competent (ibid). And since peers
regulate the substance for the support themselves, the need for autonomy is also met (ibid).
There is a high probability that the intrinsic motivation will increase when this fundamental need
is covered (ibid). Furthermore, SRL model likewise showcases how the positive effects of PAL
can be understood. When using the model, students take control over their learning process at
a behavioural, affective and metacognitive level (Zimmerman, 2002). This process takes place
in a cyclical procedure of planning and setting goals, active commitment, performance and
reflection. SRL is a social process which most of the time arises in relation with others. Typically,
peers get used for reflection, nevertheless, this theory assumes that implementing the use of
peers earlier, thus from the planning and setting goals phase, can be of great added value (ibid).
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Appendix 4 - Proof of guidebook dissemination

Tibb, H.S. Mr. 4 9 9 >
Mon 16/08/2021 10:07

To: Ingeborg Netjes

Dear Ingeborg,

| would like to confirm receipt of your disseminated findings — please use the following email (and feedback) as evidence for your dissemination in the appendix
of your LYCar Company Project Report.

Ingeborg contacted Mr. H.S. Tibb on LinkedIn to provide insights about her findings on creating engaging classrooms in an online environment. Ingeborg,
knowing that LYCar was moving towards digital pedagogy, found it appropriate to contact Mr. Tibb from LYCar Office as a beneficiary of her research — this, was
indeed true. The student has demonstrated strong research skills and has provided LYCar Office with a solid report that provides key insights into how LYCar
faculty members can create engaging online sessions for their students. The dissemination was provided in an appropriate format that is easy to infer and is
visually appealing — as such, the manner (form) of dissemination is suited to the needs of the target audience.

Upon viewing Ingeborg’s sources, it is evident that the student has made use of relevant literature which in-return strengthens her “findings” and make them
more “robust” for use within LYCar. As such, LYCar Office is extremely pleased to be provided with this document.

Furthermore, upon agreeing with Ingeborg, this guidebook is also going to be shared with LYCar faculty members as it a great tool for them to have!
LYCar Office would like to thank Ingeborg for disseminating her findings to us and we, for sure, will be using this for the next academic year.
Kind regards,

Mr. H. (Harmeet) Tibb
LYCar Officer (Core Team) & Junior Lecturer

’ () HOTELSCHOOL
THE HAGUE
Hospitality Business School
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Appendix 5 - Blogposts

Links to the blogposts on LinkedIn:

Blogpost #1:
https://www.linkedin.com/feed/update/urn:li:ugcPost:6810512618705481728?update
EntityUrn=urn%3Ali%3Afs_feedUpdate%3A%28*%2Curn%3Ali%3AugcPost%3A68105
12618705481728%29

Blogposts #2:
https://www.linkedin.com/feed/update/urn:li:ugcPost:6831521296145297408?update
EntityUrn=urn%3Ali%3Afs_feedUpdate%3A%28*%2Curn%3Ali%3AugcPost%3A68315
21296145297408%29

Blogpost #1 - Eight ways how to enhance a personal approach in the virtual environment

The things you really need to do when you would like to create an inclusive environment in your
virtual classroom, blog #1.

In March 2020, the pandemic caused all education institutes in the Netherlands to close their
campuses so that students could follow social distance regulations (1). The pandemic is still
present, and as things remain to change, the one certainty amongst all uncertainties is that it
will not be a return to normal, but rather be a new normal (2). Despite this, there are no pre-
defined consequences on how the potential on and offline learning environment will appear in
the future.

Universities in the Netherlands could offer their courses online, though, they also experienced
that motivation, engagement and, study results negatively affected students on a long-term
basis, when solely sticking to online education (3). But how is the virtual environment actually
influencing the student’s university experience?

Students mentioned they did not experience classes online the same as how they would
experience them on-campus. For instance, students miss the coffee machine talks and face-to-
face meetings (3). It has been studied that the mental well-being of students significantly relies
on experiences, positive relationships as well as academic success, and a strong sense of
belongingness. Eventually, a sense of belonging at school is a significant factor for a persons’
overall university experience (4). With classroom hours often being the single moment of
interaction between peers and lecturers an inadequacy of connectedness within a classroom can
cut back a student’s sense of belonging (5).

Developing a sense of belonging is already a challenge on-campus but how is this done virtually?
Even though the majority of universities made the complete shift to online classes, among other
things, lecturers remain to struggle to support their students online (6). The true challenge is
how lecturers should approach to sustain rigor and provide meaningful classes while at the same
time encourage students to engage in important, co-operating informative activities within the
limits of a global pandemic? (2). To support you in this challenge, we'll be exploring this topic
in-depth in the next few weeks. Several tips and strategies will be featured which can be used
when designing your inclusive classroom or meeting set-up.

We will start with the importance of a personal approach. One of the key constraints in the virtual
environment is the loss of interpersonal interaction amongst lecturers and students (8). It has
been stated that there is a need for human interaction, people want to feel emotions, and this
cannot be provided through a hundred percent online learning environment (7). Nevertheless,
the development of ‘human’ cyber interaction contributes to a closer community of students and
lecturers, even though it is difficult to convey the full interaction virtually, it is the digital
platforms such as teams and zoom which can provide the human interactions wherever possible
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(8). For instance, face-to-face interaction does not essentially need to contain teaching, but can
also involve personal support from lecturers through video calling. In the end, the human
connection may support students in feeling more inclined to talk about difficulties in class or
their learning journey (7).

However, there is not always time to give one-o0-one support to every student with that in mind,
here are some tips that can help create a more personal approach during your virtual class or
meeting:

1. Get to know your students and their names

The first thing to create a more personal approach is to get to know your student and their
names. It has been studied that when you use personal names while asking questions; students
quicker engage. A sense of interaction and connection amongst your students and you can be
created by an introduction session. Try to set up this session in a way that you can stimulate
discussions related to the educational and personal goals of students, mutual interests, and
other extra characteristics. For instance, you can open the session by presenting a short
biography of yourself. This can include your academic background, interests, hobbies, your
goals, and your favorite or most recent photo. Since you are the leading example, students will
use your introduction set up as an example when sharing information about themselves.

2. Focus on Relationships

With classroom hours often being the single moment of interaction between peers and lecturers
an inadequacy of connectedness within a classroom can cut back a student’s sense of belonging.
Therefore, the classroom relationship is a very vital part of student learning. Even though it is
harder to create a relationship in an online classroom, it is still significant to develop this. As a
lecturer, make an attempt to present yourself to students in a manner where you feel at ease
while retaining your own boundaries. For instance, consider sharing a story with your class about
an activity you've been doing outside school, show them your pets, etc. Moreover, you could
also tell your class more about what you find stressful about the current conditions and some
ways how you deal with them. Showing a glimpse of your personal life will help in establishing
and retaining a relationship with your students.

3. Check in on your students

Lecturers can create a sense of belonging by scheduling regular check-in sessions with their
students. It can work really well when doing this in a group session, especially in a manner
where you can see all students. Take the initiative to ask students how they are doing, ensure
to keep an eye on all students, and show and know that you have an eye and an ear for everyone,
including those who are absent. It is important to acknowledge students' feelings, even negative
ones. Therefore, being patient and open to listen is important. When students feel heard, they
are more likely to focus on what is being taught and are more open to learning. For example,
exchanging news about family or discussing the latest news can easily fulfill this function. It is
important to maintain a light atmosphere during conversations and to create a safe environment
in which students can express themselves freely.

4, Foster a sense of community

At the beginning of a class develop tolerable classroom expectations which increase a sense of
community and focus on matters such as respect and engagement. During the virtual classes,
you can appoint tasks to students to help them maintaining engaged e.g., presenting results,
timekeeping, regulating chatbox. However, do not forget to highlight the importance of hearing
all voices to students.
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5. Greet students at the door

Making people feel at ease in a new setting starts from the moment they enter the place. Just
like the offline environment, students feel more comfortable and seen when addressed as they
enter. Furthermore, you could also log in earlier and stay longer to give students the possibility
to connect with you socially or to make time for them to ask questions.

6. Be present and communicate timely.

In the end, both in the online and offline environment, lecturers set the tone of the class.
Therefore, belonging starts with you! A sense of belonging develops when lectures likewise
contribute to the discussions and other activities in the course. Furthermore, when lecturers
respond timely to emails or submissions students feel more involved as well as their work being
valued. Furthermore, when replying to all students, try not to copy the same answer on and on.
Making communication personalized helps in increasing the self-worth of a student.

7. Personal feedback

Another way to contribute to a sense of belonging is when lecturers suggest high standards while
also convincing students of their capability to reach those standards. For instance, by offering
constructive feedback, in order to develop their confidence and help them be successful. In
many courses, students have to work in project teams. In addition to providing group feedback,
it is recommended to also offer personalized feedback on the individuals’ input to the project, as
this will help students to monitor their own progress.

8. Reward students for their participation and input.

Reward students for their participation and input. This can be done explicitly by saying 'good
question' 'nice comment' but also by, for example, liking their messages or giving a ‘heart’ in
the chat. Ensure to thank all students for their attention and effort at the end of the lesson and
indicate when you will be in touch again.

This was the first blog on the series “Things you really need to do when you would like to create
an inclusive environment in your virtual classroom”. We talked about several ways on how to
enhance personal approach in your virtual class or meeting. Which tips would you like to
implement? Or which tips have you already implemented in your class or meeting? If you applied
or are familiar with one of these tips, please let me know your experiences in the comments
below. And if not? Don’t hesitate to try them out in your class or meeting and share your
experience with me in the comments or chat.

This blog is part of my final thesis “an investigation on the current feeling of sense of belonging
amongst students in the virtual environment”. The tips I'm sharing here are based on academic
literature and the findings of my research. Therefore, I would like to evaluate these tips with
you as an expert in the field or as a student, or employee who experiences the virtual
environment on a regular basis. Your feedback is highly appreciated!
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Blogpost #2 - Eight ways how to create more engagement in your virtual classroom

The things you really need to do when you would like to create an inclusive environment in
your virtual classroom, blog #2

Currently, in the Netherlands, things are positively changing. However, the pandemic is still
present, and as things remain to change, the one certainty amongst all uncertainties is that it
will not be a return to normal, but rather be a new normal (1). Despite this, there are no pre-
defined consequences on how the potential on and offline learning environment will appear in
the future.

Sense of belonging

As revealed in the previous blog about how to enhance personal approach, students mentioned
they did not experience classes online the same as how they would experience them on-
campus (2). With classroom hours often being the single moment of interaction between peers
and lecturers an inadequacy of connectedness within a classroom can cut back a student’s
sense of belonging (3). Present literature has revealed several benefits of having a sense of
belonging in school. It is a critical factor for students’ academic success and mental well-
being; besides, it can also have a positive impact on school engagement, social relations as
well as the universities’ retention rates (3 and 4). In the end, a sense of belonging has an
impact on one’s motivation and behavior, Strayhorn defined a sense of belonging as follows:

"The student’s perceived social support at the campus, a feeling or sensation of
connectedness, the experience of mattering or feeling cared about, accepted, respected,
valued by, and important to the group (e.g., HTH community) or others at the university
(e.g., colleagues or fellow students)" (5).

Developing a sense of belonging is already a challenge on-campus but how is this done
virtually? Even though most universities did succeed to host all classes online, among other
things, lecturers remain to struggle to support their students online (6). The true challenge is
how lecturers should approach to sustain rigor and provide meaningful classes while at the
same time encourage students to engage in important, co-operating informative activities?

To support you in this challenge, we are exploring this topic in several blogs in which tips and
strategies are featured which can be used when designing your inclusive classroom or meeting
set-up. In the previous blog, we talked about how a personal approach can create a more
inclusive environment and thus, enhance the students’ sense of belonging. Another crucial
factor that influences this feeling is student engagement, therefore, in this blog, we will talk
about 8 ways how to create more engagement in your virtual class.

Firstly, what is student engagement and why is it crucial for the online learning experience?
There are many variations on how student engagement is defined, though, the term is mostly
described as ‘the students’ willingness to participate in and be successful in their learning
process.’ (7) Student engagement is made up of emotional, behavioral, and cognitive
engagement. Basically, engagement is what frames your most memorable life experiences.
Now, think about a memory... Done? The memory is there in your mind as you were engaged
at that moment. When students are learning there is no difference, and here one finds the
challenges, particularly in the virtual learning environment. In the end, student engagement
influences the overall student satisfaction, it increases student’s motivation, reduces the sense
of isolation, and improves performance in virtual courses (8). Therefore, low student
engagement may result in poor performance or even higher dropout rates from the course or
university. To support you in preventing this from happening, keep on reading the following
strategies and tips:
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1. Design a class purposely for online use

It is of importance that virtual classes are developed purposely for virtual use, rather than
transmitting offline content to an online design. Inactive class design often turns out to be a
disengaging experience for learners. Lecturers should therefore focus more on the interaction
rather than sharing the content. During class give a brief update about the knowledge and use
the classes for interactions and discussions. Students also feel more engaged when doing
assignments and discussed together during class time.

2. Activate relevant knowledge by sending work upfront

If you choose to use the first tip, the brief update will clearly limit your information output;
however, you could still send information prior to class to activate relevant knowledge. While
doing this, ensure that the work is displayed in a clear structure and easily accessible.
Furthermore, to keep your students engaged, it is significant to make the work upfront
interactive. For example, send a quiz up front, look at the results of the students, determine in
which topics students are struggling the most and adjust your class accordingly.

3. Set clear expectations and give autonomy to students

When individuals partake in any social setting, they implicitly work to define their role. For
instance, when you enter a cinema, you unconsciously determine your role as an observer -
“we are here to be amused”. Many students instantly take the observer role when entering the
virtual classroom - “we are here to listen”. However, learning doesn’t have to be equal to
inactive listening; engage your students as active learners the moment they enter the virtual
classroom. It is important to set clear expectations but instead of solely asking your students
to participate or send in menti-meter responses, create a chance for your students to accept
meaningful responsibility. Studies demonstrate that a person who endures a heart attack in the
underground is less prone to receive help, the more people there are on the train (9). Social
psychologists relate to this happening as diffusion of responsibility. When everybody is
responsible, no one feels responsible. Prevent this in your virtual class by giving students tasks
so they can actively engage and there is no place to ‘rest’, for example, make a student
timekeeper, chatbox regulator, let them present their results, etc.

4. Fixed break-time

The longer a student sits behind their screens, the harder it gets for them to keep their
attention. According to research, student’s focus spans decline once teachings go beyond 30
minutes (10). Students mentioned that they tend to feel disengaged when the classes are too
long. Also, a lecturer mentioned that if there is no break the interactivity reduces. Therefore,
when hosting extended classes, have fixed break times! Even a short break can provide the
student brains a rest and support them to reset their concentration and remain their work.

5.  Small groups

Following, when names are used while asking questions students quicker engage. However, as
mentioned before in larger groups students do not always feel responsible to answer. Students
highlighted they feel more excluded in larger groups as they rather feel like a number than a
person. Though, students feel more included when receiving classes in smaller groups. They
mentioned it feels more comfortable and safer to speak up as well as easier to interact with
each other. However, when you can only host your class in a large group, engage your
students by assigning them to a group and use it for small assignments in break-out rooms.
Students mentioned experiencing more engagement in smaller groups as well as when doing
assignments and discussions together during class time. However, it also has been mentioned
that students at times complain about ‘break-out room fatigue’. Therefore, alternate break-out
rooms with plenary activities, break-out room sessions should also be meaningful.

6. Provide regular and meaningful feedback
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Another type of engagement is supported engagement such as giving regular and meaningful
feedback. With feedback, you not just emphasize the points of improvement, but you
contribute to motivating students when you compliment them on the correct parts (11).
Providing meaningful feedback improves students’ virtual education experience (12) Besides, it
also gives a sense of humanity from lecturers towards students (ibid). If the time is there, it is
recommended to give the feedback in short one-o-one sessions.

7. Establish camera 'optional but encouraged' policy

During virtual classes it often appears that teachers are looking to various blank spaces on
their screen, making them feel less connected with their class as well as disallowing them to
‘read the room’. When cameras are turned off it makes teachers uncertain if students are even
engaged at all. But will a ‘camera-on-only’ policy engage the students? The answer is 'no’.
According to research, a ‘camera-on-only’ policy will not result in more active engagement or
improved learning as the negatives tend to outweigh the potential advantages (13). However,
using the 'cameras-on-only' rule is not entirely negative and provides chances to create a
sense of belonging (14). Right from the start be proactive and incorporate an ‘optional but
highly encouraged camera-on' policy in your syllabus. Before the course starts, students may
assume to not have to turn on their cameras, therefore, send a reminder email before classes
during the first weeks about this new policy. You could also include that student should dress
the same as they would for a physical classroom in the email. As well as, displaying how
students can blur or use an appropriate virtual background to protect their privacy.
Furthermore, let students know the reason why you encourage them to turn on their cameras.
For example, looking at each other humanizes the virtual learning environment, it enables you
to connect with one and other, and it creates a sense of community. Also, activities for
example plenary discussions, breakout rooms conversations, or presentations are improved
when seeing each other on the screen. Encouraging your students to join the class with a
camera on is meaningful, however, they may not be conscious of the reason why. So, explain
them! Students may be more comfortable turning on their cameras if they know their
classmates better. Therefore, you may take a couple of minutes for a warm-up activity.

Would like some warming-up activity inspiration? Refer to this blog for some icebreaker ideas
in your virtual class!

8. All tips together: Change your class set-up

Overall, the class set-up must be approached differently by for instance implementing small
groups activities, brief content sharing, giving autonomy to students, fixed break-time, more
discussions, and the camera’s on encouraging policy.

Lastly, at times the engagement level of students also depends on how much workload
students already have and how important they think the content given in class contributes to
their needs. Even though you might not want to hear this as a lecturer from your favourite
topic, everybody has different interests some content would spark students more than others.
Resulting in students may have trouble with active participation in classes in which they don't
have an interest in the content. However, this is not an excuse to try out all the tips and make
your class as interactive as possible!

This was the second blog on the series “Things you really need to do when you would like to
create an inclusive environment in your virtual classroom”. We talked about several tips on
how to enhance engagement in your virtual class or meeting. Which tips would you like to
implement? Or which tips have you already implemented in your class or meeting? If you
applied or are familiar with one of these tips, please let me know your experiences in the
comments below. And if not? Don’t hesitate to try them out in your class or meeting and share
your experience with me in the comments or chat.
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This blog is part of my final thesis “an investigation on the current feeling of sense of
belonging amongst students in the virtual environment”. The tips I'm sharing here are based
on academic literature and findings of my research therefore, I would like to evaluate these

tips with you as an expert in the field or as a student, or employee who experiences the virtual
environment regularly.
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Why this
guidebook?

Students mentioned they did not experience classes online
the same as how they would experience them on-campus.
With classroom hours often being the single moment of
interaction between peers and lecturers an inadequacy of
connectedness within a classroom can cut back a student’s
sense of belonging. However, a sense of belonging is a critical
factor for students’ academic success and mental well-
being; besides, it can also have a positive impact on school
engagement, social relations as well as the universities’
retention rates. Developing a sense of belonging is already a
challenge on-campus but how is this done virtually? Even
though most universities did succeed to host all classes
online, among other things, lecturers remain to struggle to
support their students online. The true challenge is how
lecturers should approach to sustain rigor and provide
meaningful classes while at the same time encourage students
to engage in important, co-operating informative activities?. To
support you in this challenge, this guidebook features some
tips and strategies which can be used when designing your
inclusive virtual classroom.

03
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Sense of Belonging

“The student’s perceived social support at
the campus, a feeling or sensation of
connectedness, the experience of mattering
or feeling cared about, accepted,
respected, valued by, and important to the
group (e.g., HTH community) or others at the
university (e.g., colleagues or fellow
students)".

04
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Tips on Personal Approach

01

Get to know your students and their names

The first thing to create a more personal approach is to get to know your
student and their names. It has been studied that when you use personal
names while asking questions; students quicker engage. A sense of interaction
and connection amongst your students and you can be created by an
introduction session. Try to set up this session in a way that you can stimulate
discussions related to the educational and personal goals of students, mutual
interests, and other extra characteristics. For instance, you can open the
session by presenting a short biography of yourself. This can include your
academic background, interests, hobbies, your goals, and your favorite or
most recent photo. Since you are the leading example, students will use your
introduction set up as an example when sharing information about themselves.

02

Focus on relationships

With classroom hours often being the single moment of interaction between
peers and lecturers an inadequacy of connectedness within a classroom can
cut back a student’s sense of belonging. Therefore, the classroom relationship
is a very vital part of student learning. Even though it is harder to create a
relationship in an online classroom, it is still significant to develop this. As a
lecturer, make an attempt to present yourself to students in a manner where
you feel at ease while retaining your own boundaries. For instance, consider
sharing a story with your class about an activity you’ve been doing outside
school, show them your pets, etc. Moreover, you could also tell your class
more about what you find stressful about the current conditions and some
ways how you deal with them. Showing a glimpse of your personal life will help
in establishing and retaining a relationship with your students.
08
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Tips on Personal Approach

03

Foster a sense of community

At the beginning of a class establish acceptable classroom norms and
behaviours which increase a sense of community and focus on matters such as
respect and engagement. During the virtual classes, you can appoint tasks to
students to help them maintaining engaged e.g.,, presenting results,
timekeeping, regulating chatbox. However, do not forget to highlight the
importance of hearing all voices to students.

04

Check-in on your students

Lecturers can create a sense of belonging by scheduling regular check-in
sessions with their students. It can work really well when doing this in a group
session, especially in a manner where you can see all students. Take the
initiative to ask students how they are doing, ensure to keep an eye on all
students, and show and know that you have an eye and an ear for everyone,
including those who are absent. It is important to acknowledge students'
feelings, even negative ones. Therefore, being patient and open to listen is
important. When students feel heard, they are more likely to focus on what is
being taught and are more open to learning. For example, exchanging news
about family or discussing the latest news can easily fulfill this function. It is
important to maintain a light atmosphere during conversations and to create a
safe environment in which students can express themselves freely.
09
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Tips on Personal Approach

05

Greet students at the (virtual) door

Making people feel at ease in a new setting starts from the moment they enter
the place. Just like the offline environment, students feel more comfortable
and seen when addressed as they enter. Furthermore, you could also log in
earlier and stay longer to give students the possibility to connect with you
socially or to make time for them to ask questions.

06

Foster a sense of community

In the end, both in the online and offline environment, lecturers set the tone of
the class. Therefore, belonging starts with you! A sense of belonging develops
when lectures likewise contribute to the discussions and other activities in the
course. Furthermore, when lecturers respond timely to emails or submissions
students feel more involved as well as their work being valued. Furthermore,
when replying to all students, try not to copy the same answer on and on.
Making communication personalized helps in increasing the self-worth of a
student.

10
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Tips on Personal Approach

07

Personal feedback

Another way to contribute to a sense of belonging is when lecturers suggest
high standards while also convincing students of their capability to reach those
standards. For instance, by offering constructive feedback, in order to develop
their confidence and help them be successful. In many courses, students have
to work in project teams. In addition to providing group feedback, it is
recommended to also offer personalized feedback on the individuals’ input to
the project, as this will help students to monitor their own progress.

08

Reward students for their participation and input

Reward students for their participation and input. This can be done explicitly by
saying 'good question' 'nice comment' but also by, for example, liking their
messages or giving a ‘heart’ in the chat. Ensure to thank all students for their
attention and effort at the end of the lesson and indicate when you will be in
touch again.

11
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Tips on Engagement

01

Design a class purposely for online use

It is of importance that virtual classes are developed purposely for virtual use,
rather than transmitting offline content to an online design. Inactive class
design often turns out to be a disengaging experience for learners. Lecturers
should therefore focus more on the interaction rather than sharing the content.
During class give a brief update about the knowledge and use the classes for
interactions and discussions. Students also feel more engaged when doing
assignments and discussed together during class time.

02

Activate relevant knowledge by sending work upfront

If you choose to use the first tip, the brief update will clearly limit your
information output; however, you could still send information prior to class to
activate relevant knowledge. While doing this, ensure that the work is
displayed in a clear structure and easily accessible. Furthermore, to keep your
students engaged, it is significant to make the work upfront interactive. For
example, send a quiz up front, look at the results of the students, determine in
which topics students are struggling the most and adjust your class
accordingly.

13
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Tips on Engagement

03

Set clear expectations and give autonomy to students

When individuals partake in any social setting, they implicitly work to define their role. For
instance, when you enter a cinema, you unconsciously determine your role as an observer -
“we are here to be amused”. Many students instantly take the observer role when entering
the virtual classroom - “we are here to listen”. However, learning doesn’t have to be equal to
inactive listening; engage your students as active learners the moment they enter the virtual
classroom. It is important to set clear expectations but instead of solely asking your students
to participate or send in menti-meter responses, create a chance for your students to accept
meaningful responsibility. Studies demonstrate that a person who endures a heart attack in
the underground is less prone to receive help, the more people there are on the train (9).
Social psychologists relate to this happening as diffusion of responsibility. When everybody is
responsible, no one feels responsible. Prevent this in your virtual class by giving students
tasks so they can actively engage and there is no place to ‘rest’, for example, make a student
timekeeper, chatbox regulator, let them present their results, etc.

04

Work in small groups

When names are used while asking questions students quicker engage. However, as
mentioned before in larger groups students do not always feel responsible to answer.
Students highlighted they feel more excluded in larger groups as they rather feel like a
number than a person. Though, students feel more included when receiving classes in smaller
groups. They mentioned it feels more comfortable and safer to speak up as well as easier to
interact with each other. However, when you can only host your class in a large group, engage
your students by assigning them to a group and use it for small assignments in break-out
rooms. Students mentioned experiencing more engagement in smaller groups as well as
when doing assignments and discussions together during class time. However, it also has
been mentioned that students at times complain about ‘break-out room fatigue’. Therefore,
alternate break-out rooms with plenary activities, break-out room sessions should also be
meaningful.

14
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Tips on Engagement

05

Fixed break-time

The longer a student sits behind their screens, the harder it gets for them to
keep their attention. According to research, student’s focus spans decline
once teachings go beyond 30 minutes. Students mentioned that they tend to
feel disengaged when the classes are too long. Also, a lecturer mentioned that
if there is no break the interactivity reduces. Therefore, when hosting extended
classes, have fixed break times! Even a short break can provide the student
brains a rest and support them to reset their concentration and remain their
work.

06

Provide regular and meaningful feedback

Another type of engagement is supported engagement such as giving regular
and meaningful feedback. With feedback, you not just emphasize the points of
improvement, but you contribute to motivating students when you compliment
them on the correct parts. Providing meaningful feedback improves students’
virtual education experience. Besides, it also gives a sense of humanity from
lecturers towards students. If the time is there, it is recommended to give the
feedback in short one-o-one sessions.

15
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Tips on Engagement

07

Establish camera 'optional but encouraged’ policy

During virtual classes it often appears that teachers are looking to various
blank spaces on their screen, making them feel less connected with their class
as well as disallowing them to ‘read the room’. When cameras are turned off it
makes teachers uncertain if students are even engaged at all. But will a
‘camera-on-only’ policy engage the students? The answer is ‘no’. According to
research, a ‘camera-on-only’ policy will not result in more active engagement
or improved learning as the negatives tend to outweigh the potential
advantages. However, using the ‘cameras-on-only' rule is not entirely negative
and provides chances to create a sense of belonging. Right from the start be
proactive and incorporate an ‘optional but highly encouraged camera-on'
policy in your syllabus. Before the course starts, students may assume to not
have to turn on their cameras, therefore, send a reminder email before classes
during the first weeks about this new policy. You could also include that
students should dress the same as they would for a physical classroom in the
email. As well as, displaying how students can blur or use an appropriate virtual
background to protect their privacy. Furthermore, let students know the reason
why you encourage them to turn on their cameras. For example, looking at
each other humanizes the virtual learning environment, it enables you to
connect with one and other, and it creates a sense of community. Also,
activities for example plenary discussions, breakout rooms conversations, or
presentations are improved when seeing each other on the screen.
Encouraging your students to join the class with a camera on is meaningful,
however, they may not be conscious of the reason why. So, explain them!
Students may be more comfortable turning on their cameras if they know their
classmates better. Therefore, you may take a couple of minutes for a warm-up
activity.

Would like some warming-up activity inspiration? Refer to this blog for some
icebreaker ideas in your virtual class!

16
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Tips on Engagement

08

All tips together: Change your class set-up

Overall, the class set-up must be approached differently by for instance
implementing small groups activities, brief content sharing, giving autonomy to
students, fixed break-time, more discussions, and the camera’s on
encouraging policy.

Keep this in mind!

Lastly, at times the engagement level of students also depends on how much
workload students already have and how important they think the content
given in class contributes to their needs. Even though you might not want to
hear this as a lecturer from your favorite topic, everybody has different
interests some content would spark students more than others. Resulting in
students may have trouble with active participation in classes in which they
don’t have an interest in the content. However, this is not an excuse to try out
all the tips and make your class as interactive as possible!

17
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Appendix 7 - Proof of evaluation

114 allLTE -
)
111 X aee
€ Karijn van Koppen aoe & Edgar Keehnen e _
Like  Reply
€ Karijn van Koppen e €N normal surroundings so no background
Mark Holst - st mon e

filter st my home...also to create a more
personal atmosphere. As far as online classes
are concerned, | believe breaking out in teams
usually works well, | am not that much of a fan
of Mentimeter as | did notice that it takes the
interaction away rather than it stimulates the
interaction, it really slows dow using the
chat and then start the discussion usually
works much faster....

Edgar Keehnen - 2:00 pm

Dear Ingeborg, very interesting input which

raises my awareness to be well prepared

before giving a class. Then again, | am

wondering if many of the tips don't also apply

to a off line class? | am wondering what the
of student is?

F&8 Instructor at Hotelschool The Hague

Karijn van Koppen - 3:39 pm

Dear Ingeborg, | just read your blog! Well done
lady, so nice to read how you indulged yourself
in the academic articles that are already
published since the start of the pandemic.
Nice!

| underline your tips, think these are the most
essential ones with do create different classes
for online settings the most important one.
What | also do is that | give a heads up that
people will have to enter the stage at some
point, so that they are aware. Session preps
also set the scene but | do notice that only
students with an interest in the topic

prepare..... What | overall feel that is important
is that you create a hospitable atmosphere in
your virtual classroom. That means that you
are there as the first one! You welcome
students when they enter the classroom, put a

Nice to read Ingeborg, as we are not yet finished
with online education these are all very valid tips.
It sometimes needs a crisis to make big changes.
and | am convinced that online education is here
to stay, but not in the way we might have
experienced the last year. Being a student myself
this year and as a teacher at the same time
counts the following; For most classes, as well as
in cooking, it all comes down to good preparation
"Mise en place". You are right that we should not
forget the things we are used to in an offline
class, like the "greeting at the door" Especially
stay online a little longer is after class is very
valuable. Limit the classes to no more than 20
minutes sending information. Make classes
interactive, use the break-out rooms and a kahoot
always works. Online and Offline. Please do not
take attendance, TEAMS can provide you with a
list. 1always lied to have a colleague in class to
moderate the but you are right that students
must be able to do this as well. Keep looking at
the opportunities in online education and forget
the awkward silences in the online classes and
the "you are muted!" moments, these things all
belong with starting up a new way of working.

Personal attention maybe which might be less
with an online class? Thanks so much for
sharing and all the best with the next steps!
Best regards from sunny Valencia, Edgar
Keehnen

Hope this gives you a bit of guidance, always
there to further discuss!
Kind regards,

Karijn van Koppen
AUG 17

Ingeborg Netjes - 11:35 am
Dear Ms. van Koppen,

Ingeborg Netjes - 3:45pm

Thank you very much for your input!

Your right many tips are also applicable in the

i li i . H its is of
Wow! Thank you very much for sharing your 0ffine environment. Howeve, Its fs of

bit of music on...... Also stay a bit longer than R S A significance when trying to engage your Like - ©1 Reply - Treply
% experience. | really appreciate it. | definitely 3 oo
scheduled..... so that students can still ask you i A students online to ensure your class designing
: & agree that a hospitable atmosphere is very E: 5 A 5
questions after class. A personal thing that | is solely focussed on the online environment. ,; Ingeborg Netjes mon eee

important for students to feel connected and
included. | honestly think calling instead of
emailing makes students really feel seen and
heard. | believe this is a great method to
enhance the feeling of belonging to students,

have started doing, except for now answering Project coordinator at Intern Indonesia & Thi

your request, is that mails that | would receive
from students are answered by a phone call
through teams..... (time allowing)..... so instead

Therefore, for example, setting clear
expectations or assigning specific tasks can
also be used in the offline class. However, the
expectations and tasks have to be adapted to

Dear Mark Holst, | enjoyed reading your
perspective on that classes sho ...see more

Like  Reply

of long emails | would simply call.... Another 2 It online use.

thing that | always diid Is that | would be in my well done, it's a really great insight for me! O Leave your thoughts here... @ Post
normal surroundings so no background

— o e e ) +  Write a message... 0 +  Write a message... 9

+  Write a message... 0

113 il e - 113 FUE il e - 114 ailue -
- Pv;mcl coordinator at Intern Indonesia & Thi ‘some methods worked out tory ...see more
Like + ©2 Reply
Dear Annemieke de Korte, Thank you for Like  Reply @ ingeborg Neties —
sharing your thoughts on the fir ..see more Project coordinator at Intern Indonesia & Thi..
Annemieke de Korte - 1st mon s ! :
Lecturer | developer programmes in higher educati Like  Reply Conny Valk - 15t mon . «es Dear Mark Holst, | enjoyed reading your
N N Educator, coach and researcher at Hotelschool Th. perspective on that classes sho ...see more
Hi Ingeborg, First of all my complement e ) L
interesting read, well done. 1 do recogni Che" Govender - 1st P ear Ingeborg, what a great way of sharing the i T
points addressed and apply some, not all;-), , Lecturer at Hotelschool The Hague results of your research. Thank you! There is a lot . FARY.
several takeaways how | could improve, thank . that | recognize and am working on. Online
Dear Ingeborg, great blog post that is both classes and meeting require different techniques Thirza van Veen - 2nd mon. see

you!

Teaching offline again recently - after more than
a year - made me even more aware of the huge
difference between the offline and online
possibilities to interact with students. We have
learned a lot in the past year but indeed need to
develop new habits and rituals for the online
learning environment. Your suggestions are
helpful reminders. What | find most difficult is to
involve the students | hardly see at all because
they e.g. do not turn on their cameras, seem less
‘engaged and hardly ever say anything. | think as
lecturers we are trying to find a balance between
respecting someone's preference not to be put in
the spotlight and involving everyone. It also feels
kind of embarassing to address someone without
aresponse at all. At the same time | am aware
that | am responsible to involve everyone in a
class - looking forward to other creative

insightful and implementable. | have tried some of
these methods such as greeting all students
ccoming in to the session (for the smaller classes),
sharing glimpses of one's personal life to build

ion and isit ibuti which
seems to have a fairly positive impact. | do think
that variation in online class design to support the
building of a sense of community is becoming
more important. The importance of creating an
online community where learners themselves take
ownership of the class, co-create content, share
learnings and actively connect and mobilize
online to satisfy their social needs, is also
something that needs to be taken into account
for addressing belonging and inclusion in online
learning environments.

Like - ©2

Reply - 1reply

and set ups. What | also realized through the
research of one of your fellow students is that an
important element that students miss in online
learning i (if we don't organize that) to
benchmark with fellow students. As a student you
cannot see where your class mate is in the
process? Is he/she taking notes? did he/she
prepare? Is my peer studying (I would in an on
campus situation see my peers in the media
center). etc. My questions would be: how do you
create a culture that supports the teachers in
eenhancing a personal approach? what is that they
don't spend time on? what do teachers need to
let you off? And: how can we share responsibility
with students to create the environment that is
best for learning? | am looking forward to the next
blogpost!

Coach and Trainer in personal leadership and emot.

Dear Ingeborg Netjes what a great way of sharing
the results of your research. All topics are known
and most of them adopt during my classes -
although there is always room for improvement :-)
What I'm curious about is how do lecturers
ensure students take ownership for class content
andjor for the process? What | often find is one or
a few students asking questions or sharing in the
chat whilst the others remain quiet/absent -
despite me explicitly asking for input from all
(including mentioning of names). Besides, the
other topic | think must be added to your list is
setting expectations' > the lecturer must be clear
on what is expected from students but also ask
what students expect from the role of the
lecturer. Best of luck and | look forward to the
next blogpost!

Could we f.i. think of ways to create a joint Like + ©1 Reply - 1reply
reponsibility for all participants? Looking forward Q TR — R ——
v
e et bioonce Project coordinator at Intern Indonesia & Thi Ingeborg Netjes non see.
Like - ©2 Reply - 1reply Dear Che' Govender, I'm happy to see that Eoechcioraaiaii Rl ot a g e Tonn
some methods worked out for y ...see more Dear Conny Valk, I'm glad to hear you like Project coordinator at Intern Indonesia & Thi,
the way I'm sharing the researc ...see more
@ Ingeborg Netjes 1mon (edited) +» Like  Reply Dear Thirza van Veen, good to see that most
Project coordinator at Intern Indonesia & Thi Like Reply topics are known and that you a ...see more
Dear Annemieke de Korte, Thank you for Conny Valk - st mon Like  Reply

sharing your thoughts on the fir ..see more

O Leave your thoughts here...

@ Post
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O Leave your thoughts here...

Educator, coach and researcher at Hotelschool Th.

@ Post

ﬂ Mark Holst - 15t

0 Leave your thoughts here...

mon e

@ Post

O Leave your thoughts here.

@ Post
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ailue -
¢ Harmeet Tiob @
a Harmeet Tibb - 4314
Ingeborg

All I'm left to say is WOW
Incredible work done! Very practical and useful

1 would definitely recommend you send this to
marketing and ask them to put this on intranet

I'm happy to have a discussion on the same
The only suggestion | would say

Is to include the role of the lecturer to also
learn or actively engage in becoming more
tech savvy

The tips are useful for lecturers who are
perhaps younger maybe! For the older ones,
what tools or tips could they use to become
more tech savvy?

| would strongly appreciate if you could make
your post into a pdf so that it could be shared
internall in HTH as well

| for sure will be using your tips for my next
classes! | ABSOLUTELY loved it

Harmeet Tibb - 44
Could you make your blogpost into a canva pdf
or something? :)

I would really like to share this with ALL LYCAR
coaches and maybe, you can also join the next

+  Write a message. 9
1319 wilLE -
AIU TV GUGPUIY RS GIaYS 10T DTN PUTRUSES; |

® o,
»

think that's a MUST DO. Especially now that we
are in this situation for more than 1 year. | always
try to do that but | think | still have progress to do.

Thank you for those tips and | wish you all the
best for your thesis, hoping you will receive more
feedbacks on this !

Like - ©1 Reply

@ Ingeborg Netjes CTIT)

Dear Emma Maignien, It s interested to see
that we are already for so long i

see more

Like + ©1 Reply

Rob Middel -
Love it, Ingeborg! | must say that | did not have
many online classes during my last block at HTH,
but I've heard from plenty of my peers that the
transition from physical classes to solemnly
online classes has been rather challenging. | am
sure that these well-founded tips will serve
people structuring online classes greatly.
Moreover, surely these tips will also benefit
people organizing online meetings like me at my
new job. You mentioned that you can activate
relevant knowledge by sending work upfront as
one method to increase engagement. You have
the example of a quiz. Do you have any other
good examples of this? Thank you for sharing and
hope you are having a great time over there!

Like  Reply

@
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The tips are useful for lecturers who are
perhaps younger maybe! For the older ones,
what tools or tips could they use to become
more tech savvy?

| would strongly appreciate if you could make
your post into a pdf so that it could be shared
internall in HTH as well

I for sure will be using your tips for my next
classes! | ABSOLUTELY loved it

Harmeet Tibb

Could you make your blogpost into a canva pdf
or something? :)

I would really like to share this with ALL LYCAR
coaches and maybe, you can also join the next
LYCAR faculty meeting for a small presentation
on your findings?

g Ingeborg Netjes y

Also, thank you very much for sharing the blog
in your network J,
Send failed. Tap message to retry.

& Ingeborg Netjes

X

&

Wow! Thank you for your elaborate feedback
as well ass your enthusiasm! Makes me happy
& . | will work on a on the Canva PDF this
weekend and send it to you asap.

And when is the LYCAR faculty meeting?

Write a message. 0
1309 wilLe -
« .
120 views of your article
Reactions
@@L oD
30 W W6 4o
Comments Most relevant

Emma Maignien

ager at Everperforma S & Mar

That's a very interesting article ! As a fresh
graduate, | had the opportunity to be a student
online and now the one organizing web
conferences, webinar, online meetings etc.

I have to say, | am glad this new normal happened

at the end of my scholarship because | felt really
disconnected from the teachers during that time.
I'turned off my camera and was easily distracted

by environement, people around me, etc.
Being in the other side of the screen now, | also

feel participants turn off their camera and are not

engaged as | wished they were.
| will definitively try those tips.

And for adapting the class for online purposes, |

think that's a MUST DO. Especially now that we

are in this situation for more than 1 year. | always

try to do that but | think | still have progress to do.

Thank you for those tips and | wish you all the

best for your thesis, hoping you wil receive more

feedbacks on this !

Like - ©1 Reply

@ Ingeborg Netjes CIIT

& Leave your thoughts her @
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Hi, Ingebo

Of cou

Overal

urse | want to have a look, interesting...!

Il it's very good! It reads well, and overall the
ear.

messages are C!

Some

What is important to me, as a teacher, is that students

have

minor suggestions:

would include ‘classroom’ in the title
Can you explain sense of belonging a bit
better? Is it about belonging to the school, each
other, a community?
Not clear: people want to feel emotions. ... D
you mean: people want to feel that their
emotions are acknowledged?
Not clear: tolerable classroom expectations

their cameras on....

1try to persuade them anyway i can to keep their

camel

ras on;

otherwise it's very difficult to establish and maintain a

‘personal’ connection.

good
warm
jenny

luck with your blogs, and graduating!
regards,

aar, JW, Mr.

org,

for sharing your blog, really appreciate the
And while we are now all focusing on getting
back to campus again i hout saying that some
form of blended learning will also remain in the future
Therefore here is, in random order, my input on wat
how to deliver on blended learning formats

-Setting rules for online conduct

-Virtual café where students can exchange ide

-Self tutori

videos with room for questions and

annotations to be addressed later on during class
-Video clips of team introduction:
of Pitch2Ps

of digit

s to provide feedback
tools like Wox
interaction

-Use of Mural di

Juan Plijnaar
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Appendix 8 - Evaluation guidebook

How to make polls in Microsoft teams?
1. When in teams, go to the chat where you would like to include a poll.
2. At the chat function, click on messaging extensions

3. Select Forms, if Forms does not pop up instantly click on more apps at which you will
find Forms.

Edit poll

Question

5. Also select if you would like to Share results automatically after voting and/or Keep
responses anonymous.
6. Select Save.
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Before and after assessment questions:

1. Individual belonging
I see myself as a part of the class community.
Strongly disagree
Disagree
Neutral
Agree
Strongly Agree

2. Social belonging
I feel included by other students in this course.
Strongly disagree
Disagree
Neutral
Agree
Strongly Agree

3. Classroom belonging
In this course, I feel comfortable contributing to class discussions.
Strongly disagree
Disagree
Neutral
Agree
Strongly Agree

4. Course belonging
In this course, the content sparks my interest.
Strongly disagree
Disagree
Neutral
Agree
Strongly Agree

5. Geographical belonging
I feel connected to Hotelschool The Hague.
Strongly disagree
Disagree
Neutral
Agree
Strongly Agree

6. Teacher-student interaction
When I interact with lecturers in this course, I feel they care about how I'm doing.
Strongly disagree
Disagree
Neutral
Agree
Strongly Agree

/. Class interaction
In this course, there is a high level of engagement.
Strongly disagree
Disagree
Neutral
Agree
Strongly Agree
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8. Tools used by lecturers
In this course, I'm actively participating in classes due the tools used by lecturers
Strongly disagree
Disagree
Neutral
Agree
Strongly Agree
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Appendix 9 - Email sent to HTH educators

Your thoughts on my blogpost

| hope you are doing well!

I am currently writing my final thesis on the “current feeling of sense of belonging amongst students in the virtual environment”. As an intervention, | am creating
blog posts on ‘The things you really need to do when you would like to create an inclusive environment in your virtual classroom’. The posts will include tips that
are based on academic literature and the findings of my research. To evaluate the tips, | need some feedback from experts in the field.

Therefore, | am reaching out to you (again)! My first question is are you open to read my blog post and give me some of your thoughts on the content? E.g.
Which tips do you think would work?; Which tips did you already apply in classes or meetings? What are your experiences? What tips or perspectives do you
think are missing in this blog? If yes, you can send your evaluation back to me privately by e-mail or you can leave your thoughts in the comments to perhaps
start a discussion about this topic.

l understand it is holiday time, but your feedback is highly appreciated for my evaluation. If you are open to reading, | hope you enjoy reading the blog, and thank
you in advance for sharing your thoughts.

Blogposts #1: https://www.linkedin.com/feed/update/urn:li:ugcPost:6810512618705481728?
updateEntityUrn=urn%3Ali%3Afs_feedUpdate%3A%28*%2Curn%3Ali%3AugcPost%3A6810512618705481728%29

Ingeborg Netjes on LinkedIn: Blog #1 - Eight ways
how to enhance a personal approach in the virtual |
11 comments

Dear network, The blogposts of the upcoming weeks are the intervention for my

final thesis “an investigation on the current feeling of sense of belonging... 11
comments on LinkedIn

My last question, | will post three more blog posts, would you mind me sending the upcoming posts as well to your mail? If not, no problem then | will stop
sending you emails regarding this topic.

| wish you a wonderful day!

Kind regards,
Ingeborg
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Appendix 10 - Dissemination strategic marketing

Email strategic marketing

Re: Blog post for LYCar

D You replied on Tue 06/07/2021 11:07

° Strategi rketing and Communication
Mon 05/07/2021 16:22

To: Ingeborg Netjes

45 5 9 S

Hi Ingeborg,
Thank you for reaching out about this!
The blog post seems really interesting, we can definitely share these through intranet and newsletter! Would you like to send us the two best ones, as i understood there are more to come!

In this way, | can include one in Wednesday's newsletter and one maybe next week? Let me know your thoughts!

Blog post in newsletter

06-07-2021

LYCar student Ingeborg Netjes explores the ways of creating a
more inclusive environment in the virtual classroom

How do online classes influence students’ university experience? How can lecturers
foster a more personal approach in the virtual classroom where interpersonal
interaction is minimal?

Read more...

24-08-2021

LYCar student Ingeborg Netjes explores eight ways how to
create more engagement in your virtual classroom

What is student engagement and why is it crucial for the online learning

experience? LYCar student Ingeborg Netjes, currently working on her LYCar company
project as part of her studies at Hotelschool The Hague, investigates these questions
in a series of blogposts on LinkedIn.

Read more...
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Blog post on intranet

LYCar student Ingeborg Netjes explores the ways of creating a more inclusive environment in the virtual classroom

® 06-07-2021

How do online classes influence students’ university experience? How can lecturers foster a more personal approach in the virtual classroom where interpersonal
interaction is minimal?

LYCar student Ingeborg Netjes, currently working on her LYCar company project as part of her studies at Hotelschool The Hague, investigates these questions in a
series of blogposts on LinkedIn.

In her first article, Ingeborg shares tips for both lecturers and students, based on academic bibliography and the findings of her own research, for developing a more
inclusive environment in virtual classrooms.

Getting to know your students and their names, focusing on cultivating classroom relationships, checking in on your students often, fostering a sense of community,
rewarding students for their participation and input, and offering personal feedback are a few of Ingeborg’s tips.

If you want to learn more about Ingeborg’s research and read her first blogpost, which is part of the intervention for her final thesis “An investigation on the current
feeling of sense of belonging amongst students in the virtual environment,” click here

You can also download her article here

LYCar student Ingeborg Netjes explores eight ways how to create more engagement in your virtual classroom

© 24-08-2021

What is student engagement and why is it crucial for the online learning experience? This is the second blog on the series “Things you really need to do when you
would like to create an inclusive environment in your virtual classroom”.

LYCar student Ingeborg Netjes, currently working on her LYCar company project as part of her studies at Hotelschool The Hague, investigates these questions in a
series of blogposts on LinkedIn.

In her first blog, she talked about how a personal approach can create a more inclusive environment and thus, enhance the students’ sense of belonging. Another
crucial factor that influences this feeling is student engagement, therefore, in this second blog, she will talk about 8 ways how to create more engagement in your
virtual class.

Find the blog article via Linkedin here and share with her your thoughts.
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Appendix 11 - Assessment approved Proposal

DD1: The student has demonstrated knowledge and understanding in a field of study that builds upon their general
secondary education, and is typically at a level that is supported by advanced textbooks

1.1 Use of literature and knowledge of

the field

1.2 Intellectual depth and abstract
thinking

Excellent O

Pass O
Not Yet O

Excellent ()
pass ()
Not Yet (O)

Student
Feedback:

Assessor
Feedback:

Excellent

Student uses in-depth literature and
knowledge of the field throughout the
report. The report contains no mistakes
and factual incorrectness.

Student takes all significant factors into
account and looks from different
perspectives, sees patterns, relates
situations to concepts in order to solve
larger problems. The reports show
excellent thinking capacity of the student.
New unique insights presented in the
topic and depth of understanding
displayed. Excellent linking between the
elements and the underlying issues
within the case situation.

SS

Student uses in most cases literature and
knowledge of the field in the report. The
report contains some mistakes and
factual incorrectness in a limited part of
the report.

Student takes different perspectives into
account. The report shows intellectual
depth (taking into account all significant
factors and looking from different
perspectives) in most parts of the report.
Some patterns are clear. Some links have
been made.

No Go

No sufficient or correct use of literature
and knowledge of the field in the report.
The report contains mistakes and factual
incorrectness.

The report lacks intellectual depth
(superficial and merely descriptive) in
some parts of the report. Patterns are not
sufficiently made clear.

report.

[Sufficient knowledge of the field is used throughout the report, nevertheless more strong links could have been made throughout th

xcellent. Very'
field! The intellectual depth is in the translation of your literary review to the MRQ's!

Interesting overview of literature on

IS topic. mix of recen

DD2: The student can apply their knowledge and understanding in a manner that indicates a professional approach to their
work or vocation, and has competences typically demonstrated through devising and sustaining feedback and solving

problems within their field of study

2.1 Application of theories/models to

situations at hand

2.2 Possible impact and meaning of own

work - dissemination of research

Excellent
Student
Feedback: Pass
Not Yet
Excellent
Assessor
Feedback: Pass
Not Yet

Ingeborg Netjes | 671645

O
®
O

O
O
O

Excell

Student uses a range of theories/models
appropriate to the problems in the case
skilfully and able to add their own unique
perspective and insight. They own the
model(s).

Student plans evaluation of impact and
meaning of own work in relation to
business and industry with sound
underpinning. Identification of all
stakeholders and acts of dissemination.
Plan on how to effectively disseminate
knowledge through different channels
fitted for a variety of audiences is also
presented.

Pass

Student mentions a range of
theories/models appropriate to the
problems in the case and applying some
of them in the correct way.

Student formulates criteria for
evaluation. Student describes possible
impact and meaning of own work.
Identification of stakeholders and
planning of dissemination through at
least one valuable channel with an
audience is presented.

No Go

Mentioning models and theories but not
using them in a correct way.

Student fails to describe criteria how to
evaluate impact. No identification of
stakeholders or realistic plan on
dissemination of knowledge through at
least one valuable channel with an
audience.

There was no reason to use a model because | believe my report did not need a model yet. Nevertheless theories on sense of belonging and online

learning were use. Ful

and ion are clearly

IEXOe eﬂ[. icu can mayEe aier |niegra[e a mae on ﬂ e feeling Ol 58 jonging in class 5y !o_oFmg jor BaSIC aE{OI’S wi Ia wi
safeguard this feeling. From pedagogic and didactic perspective there are models that you can use.

Your dissemination is will partly be shown later on in the creation of the guidebook. You are well set to make this succeed. Incredibl
work in coding and translating these findings in research!
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DD3: the student has the ability to devise data gathering events, gather and interpret relevant data (usually within their
field of study) to inform judgements that include reflection on relevant social, scientific or ethical issues

3.1 The Design Based Research Process

3.2 Analysis and evaluation of data

Excellent ()

Pass O
Not Yet O

Excellent O

Pass O
Not Yet O

Student
Feedback:

Assessor
Feedback:

Excellent Pass No Go

Student sets the research process up in a
systematic and well organised way.
Student makes sense of a problem mess,
analyses a (complex) problem and
formulates feasible solutions by using a
design-based research approach. Logical
flow from Problem definition to Analysis
to Solutions Design/methods are well
chosen and motivated,

Student analyses the problem, and
formulates possible solutions
underpinned by literature using a design-
based research approach. Methods
motivated and mostly logically chosen

Insufficient problem analysis and
methodology, research cycle not used.

Student plans analysis and evaluation of
data/information well using appropriate
(digital) tools and makes data-driven
decisions. All statements are underpinned
with facts and figures and/or referencing.
The appropriate tools are used in all
steps. Analysis is sufficiently complex
with use of information from more than 2
different dimensions (practioners,
scientific literature, the organization and
stakeholders).

Student plans analysis and evaluation of
solutions clearly, with some flaws or
unclarities. Some statements are
underpinned with facts and figures
and/or referencing, some lacking
underpinning. Analysis is sufficiently
complex using data from at least one
dimension and sufficiently backed up with
literature.

Plan of analysis and evaluation of
solutions is not clear. Statements are
mostly not underpinned with facts and
figures and/or referencing; some are
contradicting. No tools are used. Lacking
or no analysis and not backed up with
literature.

Pass - The problem is clearly analysed and a possible solution are given and underpinned by primary and secondary data.
However more details could have been given on how the guidebook will actually look like.

[Pass. Although you have done a Iot of work, you sill need 1o develop this In a guidebook. T am Tooking forward 1o read the resuls.

do agree with your own feedback!

DD4: the student can communicate information, ideas, problems and solutions to both specialist and non-specialist

audiences

Excelle Pass

Student divides information effectively in
paragraphs/chapters. No noticeable

4.1 Communication to audience making
use of professional (business) English

errors in English usage and mechanics.
Use of language enhances the argument
and avoids abbreviations. Sentence
structures are well varied, and voice and
tone are highly suitable for the specific
audience/s. Style and content
complement each other into an
appealing, high quality story. Highly
skilful organisational strategy. The logical
sequence of ideas increases the
effectiveness of the argument and
transitions between paragraphs
strengthen the relationship between
ideas. Sub-headings are employed
effectively and the links between
different sections are reinforced through

Student divides information in
paragraphs/chapters. Errors in English
usage and mechanics are present, but
they rarely impede understanding. Use of
language supports the argument.
Sentence structures are varied, and voice
and tone are generally appropriate for
the intended audience/s. Generally, a
clear organisational strategy. The
sequence of ideas in most cases supports
the argument and transitions between
paragraphs clarify the relationship
between ideas. The report is mainly
comprehensively written and lacks some
attention to detail in some parts of the
report.

Distracting errors in English usage are
present and they impede understanding.
Use of language is basic, only somewhat

clear and does not support the argument.

Word choice is general and imprecise.
Voice and tone are not always
appropriate for the intended audience/s.
Basic organisational strategy, with most
ideas logically grouped. Transitions
between paragraphs sometimes clarify
the relationship among ideas. The report
is not comprehensively written and lacks
attention to detail in most parts of the
report.

Excellent O

pass ()
Not Yet ()

Excellent (")

Pass O
Not Yet O

Student
Feedback:

Assessor
Feedback:
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linking expressions. Shows attention to
detail in all parts of the report.

Excellent - Attention to detail has been paid throughout the entire report. Abbreviations have been avoided nevertheless Virtual
Environment is put in an abbreviation even though it is one of the variable in the Main Research Question.

Excellent. You do manage 1o keep the multiple stakeholder approach and ulimately you will narrow 1t down 10 a practical devise for
lecturers. The MRQ and the RQ's are very well visualised and explained.
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DDS5: the student has developed those learning skills necessary to continue to undertake further study with a high degree

of autonomy

5.1 Plan on IQ development in PLO:
Reflection on product(s)

5.2 Plan on AQ & EQ Self development

5.3 Plan on EQ Social development

Feedback:

Feedback: Pass

Excellen

Student has clear plans on what will be
delivered and uses different relevant
theory to underpin own work and reflect
on it.

Student devises excellent ability to
critically reflect on own developmental
goals and demonstrates real growth
mindset for life-long learning. Student
proposes a demonstration of being able
to self-direct, taking initiative in
unpredictable situations. Student shows
different metrics that can demonstrate
development in terms of their EQ/AQ.

Student provides a plan on how to
construct a multitude of proof that shows
development as an Intercultural
Hospitality Leader. Excellent ability to
contribute to the global society/local
community as a responsible citizen.
Excellent analysis of diversity of people
the student will deal with. Possible
effective collaboration with all

stakeholders in different cultural settings.

Hospitality is key to the project or work
the student does.

Pass

Student has a plan on what will be
delivered and uses theory to underpin
planned own work and reflect on it.

Student shows developmental goals and
demonstrates growth mindset. There is a
plan on how to reflect on values,
attitudes and behaviour. Starting levels
and desired end levels are described and
measurements are provided.

Student provides a plan on how to prove
development as an Intercultural
Hospitality Leader. Plan on how to
contribute to the global society/local
community as a responsible citizen.
Proposing ideas on how to collaborate
with different stakeholders in different
cultural settings. Hospitality is a
differentiator in the students' project or
work.

No Go

No clear deliverables mentioned and
almost no theory to underpin own work
and reflection.

Developmental goals are not concrete,
there is no demonstration of growth
mindset. Plan on how to reflect is vague
and does not give enough substantiation
to show growth.

No clear plan on development as an
Intercultural Hospitality Leader. Plan on
how to contribute to global society/local
community is missing. Ideas proposed on
collaboration or hospitality are not
sufficient.

Excellent O
Student Pass O

Not Yet O

Overall, I underpinned my reasons sufficiently but I could have used more theories.

Excellent C
Assessor («

NotYet ()

Ingeborg Netjes | 671645
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Appendix 12 - Data Management Proof

File Upload Notification

noreply <noreply@hotelschool.nl> SRS
Sat 04/09/2021 07:59

To: Ingeborg Netjes

Dear Ingeborg Netjes,

This is an automatic delivery message to notify you that a new file has been
uploaded.

Name : Ingeborg Netjes
Student Number : 671645
Email : 671645@hotelschool.nl
LYCar Coach : Ms. van Geuns
Research Number : 2021-215

We kindly request you to forward this email to your LYCar coach as evidence that
your data files have been uploaded securely.
Thank You.

Reply Forward

Ingeborg Netjes | 671645
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Appendix 13 - Proof of Wordcount
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