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Introduction

Dutch society is a multicultural society where people from various different ethnic backgrounds have established a new life. Naturally these immigrants bring their own culture, traditions and religion and since the Dutch Constitution guarantees numerous rights, one can practise their religion and culture in complete freedom. Nonetheless, in order to be a good citizen and promote a healthy society, one has to adapt to Dutch society to a certain extent. I will try to clarify the position of one such group of immigrants with a different cultural and religious background with regard to the extent of integration, namely the Hindus. They are part of the Hindustani community, which, contrary to what the name may suggest, is made up of both Hindus and Muslims. They share the same Indian culture, for Hindustani simply means of Indian origin or roots. The Hindustani community in the Netherlands consists of about 160.000 people (Adhin & Choenni, C., 2003, p. 4) most of which migrated from Surinam, where their forefathers settled during the 19th century. 

The last few years the Dutch have been gradually exposed to the Hindustani culture through Bollywood films. Bollywood pictures are frequently  shown in Dutch cinemas. The Netherlands has really embraced its Hindustani community, for in 2005 the Filmfare Awards, the Indian equivalent of the Oscars was hosted by Amsterdam. Till then, however, the Hindu community was quite unnoticed by the autochthon Dutch, apart from the weekly half an hour broadcast on Dutch television. The fact that Hindus do not stand out, at least not in a negative manner, is perhaps something to consider. For they have been taking part in Dutch society since they came here about thirty years ago and do not stir up society like some other ethnic groups do. Despite this seemingly unnoticeable character they do have a thriving community, with their own cultural shops, ranging from exotic grocery shops to clothing, jewellery stores and travel agencies, to radio channels and temples of worship. Another very important fact is that they even have their own primary schools and that is where the principal focus will lie in this report. Although there has been ample research on Islamic primary schools, there has not been sufficient research on the subject of Hindu primary schools, which makes it even more interesting to explore.

I myself am a Hindu, but I did not quite have a Hindu upbringing and I always felt that I was Dutch rather than a Hindustani. I attended several regular primary schools where not much attention was paid to the Hindu religion and culture. For these reasons, and for the fact that I did not have many Hindu friends, Hindu culture and religion never really interested me. Till a few years ago, when I suddenly felt that there was something missing in my life and I realised that there was so much I didn’t know about my own identity. Consequently, I went searching for my roots and I discovered that Hinduism has many rich, colourful, complex spiritual ideas and traditions. I think it was a pity that I did not know this before, for now I feel more complete. In my opinion the Hindu primary schools are a great option for parents who want to provide their children with the guiding principles, customs and ethics, if they are perhaps not able to do so themselves. 

These schools might promote the development of the Hindu identity of their pupils but are they also beneficial for the integration process of young Hindus or do they have an adverse effect. I wanted to know what kind of individuals they produce, are they solely Hindu culture oriented in their social life or do they mingle with autochthon and other Dutch? Does their policy prepare the pupils to function and take part in Dutch society?

The central question of my thesis is therefore: Do Hindu primary schools contribute to the integration of their pupils into Dutch society, or do they lead to segregation?

In order to answer this question, I have collected data from various sources. The internet provided several articles and reports, for instance on Hinduism and on primary education in the Netherlands, in particular reports of the Dutch Schools Inspectorate. I have also read a few books on Hindus in the Netherlands. To complete the picture, I interviewed headmasters of two Hindu primary schools.

The first chapter gives an introduction to Hinduism. I will discuss its history, the idea of God and the principles of Hinduism. In the second chapter I will focus on Hindus in the Netherlands. I will talk about the migration history of Hindus, their present situation and the way they profess their religion in the Netherlands. The third chapter deals with the integration of Hindus in the Netherlands. The definition of integration and the factors of successful integration are given with reference to Hindus in the Netherlands. The fourth chapter finally, concentrates on Hindu primary schools, from their establishment, policy and goals to the opinion of politicians who have visited these schools. In the conclusion the answer to the central question is given.  

Chapter 1.   Hinduism

First I will give some insight in the history of Hinduism, and then I will explain the perception and idea of god in Hinduism. I will also discuss the core principles of Hinduism, the caste system and I will mention the sacred texts and the most important Hindu Holy days. Finally I will shortly describe Hinduism in the Netherlands. This because Hinduism plays a very important part in the daily life of the Hindu’s as well as in the Hindu schools in the Netherlands that will be discussed in chapter 4. 
1. 1 History of Hinduism
Hinduism is the third largest religion of the world, after Christianity and the Islam, with a total of 900 million adherents worldwide. 780 million Hindus, the vast majority of followers, live in India. There they account for 80 % of the Indian population (Religion Facts). 

The Hindu name for their religion is Sanatan Dharm, which means eternal religion. The word Hindu comes from the Persian Sindhu and refers to the civilization of the Indus Valley, where this religion originated a few thousand years ago. There is still much debate by scholars about the exact age of Hinduism, on the basis of archaeological findings and the astrological and historical facts mentioned in some of the oldest scriptures it is however, indisputably the most ancient religion with sacred scripts. There are two theories about the origin and age of Hinduism, The first (classical) theory is that the Aryans invaded the area of the Indus Valley and conquered the Dravidians. This classical theory of the origins of Hinduism traces the religion's roots to the Indus valley civilization circa 4000 to 2200 BC. The development of Hinduism was influenced by many invasions over thousands of years. The major influences occurred when light-skinned, nomadic "Aryan" Indo-European tribes invaded Northern India (circa 1500 BCE) from the steppes of Russia and Central Asia. They brought with them their religion of Vedism. These beliefs mingled with the more advanced, indigenous Indian native beliefs, often called the "Indus valley culture." This theory was initially proposed by Christian scholars in the 19th century. These dates put severe constraints on the date of the "Aryan invasion," and the development of the four Veda and Upanishad Hindu religious texts. A second factor supporting this theory was their lack of appreciation of the sophisticated nature of Vedic culture; they had discounted it as primitive. The classical theory is now being rejected by increasing numbers of archaeologists and religious historians. The originators of the theory were obviously biased by their prior beliefs about the age of the earth and the biblical story of the flood of Noah (Religious Tolerance)
The second (emerging) theory is that there was no Aryan invasion and that Aryans were already natives of the country. For Aryan simply means noble and honourable and may have been reflective of the warrior class in the Indus Valley. In this emerging theory, the Aryan Invasion view of ancient Indian history has been challenged in recent years by new conclusions based on more recent findings in archaeology, cultural analysis, astronomical references, and literary analysis. Archaeologists, including Jim Schaffer and David Frawley, have established convincing arguments for this new interpretation.  Archaeological digs have revealed that the Indus Valley culture lasted from about 3500 to 1800 BC. It was not "destroyed by outside invasion, but [by] internal causes and, most likely, floods." The "dark age" that was believed to have followed the Aryan invasion may never have happened. A series of cities in India have been studied by archaeologists and shown to have a level of civilization between that of the Indus culture and later more highly developed Indian culture, as visited by the Greeks. Finally, Indus Valley excavations have uncovered many remains of fire altars, animal bones, potsherds, shell jewellery and other evidences of Vedic rituals. "In other words there is no racial evidence of any such Indo-Aryan invasion of India but only of a continuity of the same group of people who traditionally considered themselves to be Aryans. The Indo-Aryan invasion as an academic concept in 18th and 19th century Europe reflected the cultural milieu of the period. Linguistic data were used to validate the concept that in turn was used to interpret archaeological and anthropological data." "There was no invasion by anyone." (Religious Tolerance).
When the British made India, their colony in 1858, they gave the name Hinduism to all of the various traditions of worship and the philosophies on the Indian subcontinent. In those days India consisted of present day India, Pakistan, Bangladesh and Nepal, so it is not so odd that there are also large Hindu communities in the latter two countries. It is not the case in Pakistan mind you, for Pakistan is an overtly Muslim state. In 1947 with the independence of India from Britain, all Hindus were driven out from the part that became Pakistan.

Technically Hinduism is not a religion in the sense of other large religions we know. Firstly because it does not have one single founder, it is something which developed through time. It is a very sturdy but also flexible tradition because its wisdom and traditions have lasted for millennia and are still in use today. The second reason that Hinduism cannot actually be considered a religion as others know it is that it does not have only one Holy Book, but it has many sacred scriptures, like the Mahabharat, the Ramayan, the Vedas, the Upanishads, etc. These will be described further on in this chapter. The third reason is because Hinduism consists of various different traditions of worship and philosophies. There are some specific core values and principles they do have in common though. One of these is the perception of God, which brings us to the next paragraph
1.2 The Hindu Perception of God
Hinduism seems to be a polytheistic religion, for to the eye of an outsider many different Gods are worshipped by Hindus. Contrary to appearances, however Hindus in fact believe there is only one God. Hindus recognize the existence of only one Supreme Being, called “Brahman”, who created the universe and to be more specific is in fact the universe. God is omniscient, omnipresent, and pervades all and everything, every particle of everything that exists.  In the Vedas and Upanishads, amongst others, one can read that ‘Nothing’ decided to be and became ‘This’ (the universe). The Rigveda describes how ‘It’ divided itself in infinite substantial parts to create the world (Purusha Sukta X:90, Nasadiyasukta X:129)
But they worship this Brahman under many different names, for instance, Rama, Krishna, Lakshmi, or Kali. These gods and goddesses are Manifestations and aspects of the Supreme. Each of the names or different Manifestations represents a certain aspect of the one God. How Hindus perceive God, differs from each individual, every one is entitled to their own interpretation and to finding their own way to God. Hindus worship God according to their level of understanding. For instance, some think that each living being has a part of God in them, and that all souls put together make up God. 
Therefore Hindus, in general, are highly tolerant of and very respectful towards other religions. It does not matter if one prays to Shiva, Jesus, Allah, Buddha, Yahweh, or any other name for God, since there is not only one way but there are many ways to God

Another saying from the Rigveda, which demonstrates this open-minded character of Hinduism, is “Ekam sat, viprah bahudha vadanti. There is only one Truth, but sages give it many different names (1.164.46). 
I will now discuss the different aspects and worshipped forms of Brahman.

Hindus recognise three main gods, the Hindu Holy Trinity: Brahma,Vishnu and Shiva.

These male forms are often represented with their female counterparts, because there is equilibrium between male and female forces (like Yin and Yang in Chinese Taoism). The first god is Brahma, he is the creator of the universe (not to be confused with Brahman, the Supreme Being). Although Brahma is one of the main gods, he is not worshipped as other gods, this is because he has already fulfilled his role, that of creating the universe. His wife is Saraswati, the goddess of art and knowledge. The second God is Vishnu, he is the preserver and protector of the universe, he has always fulfilled this task by appearing on earth in several incarnations, whenever humankind was in danger. Two of his incarnations on earth were Rama and Krishna, these two forms are also his most worshipped forms. Vishnu’s consort is Lakshmi, the goddess of light, beauty and fortune. The third god is Shiva, he is the god of both destruction as well as that of renewal, and he also represents the male energy. Shiva’s counterpart is Parvati also know as Shakti, the goddess of power and female energy. Most Hindus regard either Vishnu, in his many incarnations (in particular Rama and Krishna) or Shiva as the ultimate deity or form of the Supreme Being to worship. (Hinduwebsite)
1.3 Principles of Hinduism

Reincarnation is the central conception in Hinduism. Hindus believe in the repetitious Transmigration of the Soul, this is also called Samsara (Reincarnation). This is the transfer of one's soul after death into another body. It produces a continuing cycle of birth, life, death and rebirth through many lifetimes. With good karma, a person can be reborn into a higher caste, or even to godhood. Bad karma can relegate one to a lower caste, or even to life as an animal in their next life (Religion Facts).
Apart from Reincarnation, Hindus also believe in another often heard concept: Karma, which can be interpreted as good begets good, and bad begets bad. Every action, thought, or decision one makes has consequences – good or bad – that will return to each person in the present life, or in one yet to come. Karma is the accumulated sum of ones good and bad deeds. Karma determines how you will live your next life. Through pure acts, thoughts and devotion, one can be reborn at a higher level. Eventually, one can escape Samsara and achieve enlightenment. Bad deeds can cause a person to be reborn as a lower level, or even as an animal. The unequal distribution of wealth, prestige, and suffering are thus seen as natural consequences for one's previous acts, both in this life and in previous lives.  But by doing good and helping people who are not that fortunate you can both help others as well as yourself (Religion Facts).

Hindus have four main aims in life: Dharma, Artha, Kama and Moksha.
Dharma are the Hindu ethics, the guidelines to living righteously. It comprises compassion and helping others (Seva), non-violence(Ahimsa), which means not causing harm to any living being or to nature itself and respecting them. Another goal is Artha, which means to prosper in life, to have material prosperity. Kama means to have pleasure, to have physical and spiritual enjoyment. But the ultimate goal of Hinduism is to attain Moksha or Nirvana, the liberation from Samsara the cycle of life and death. It can also be understood as Enlightenment, Self-realization, or union with God. This is considered to be the highest purpose of life, although very few can achieve it in a single lifetime and there are a variety of paths to attain it (Religion Facts). By living righteously (according to Dharma) one can eventually attain Moksha.

Hindus are not only tolerant and friendly towards other cultures and religions, but also to all other living beings. The element of respect for nature and all living things is especially demonstrated in the fact that most Hindus are vegetarian, they do not want to cause harm to any animal, and in this way they keep their soul pure and unstained. But another important part of respect for other living beings can be found in the reverence of cows. They are not worshipped as a deity but it does have an honoured position in society. It is forbidden to harm a cow, or to eat beef. The reason for this may perhaps be because the people in the Indus valley relied so heavily on the cow for all its qualities. Recent studies indicate that the Indus Valley region had an exceptionally high frequency of cattle domestication (Shaffer, 1999). Cows give nurturing milk (clarified butter from the milk is used in ceremonies and in the sweet offerings meant for the deities), they help with tilling the fields, even cow dung has a use, i. e.  that of fuel to their fires, fertilizer to their ground and disinfectant for their homes. Because of their gentle nature and all these special qualities, cows are considered as honourable and valuable.

1.4 The Caste System
Another aspect of Hinduism, which is more social than religious, is the caste system. It actually seems to be quite in contrast with the positive traits of Hinduism. It divides people (Hindu worshippers) into a social and religious hierarchy, but it was originally just a social arranging of four personality types, the Brahmins (priests), Kshatriyas (warriors), Vaishyas (tradesmen) and the Shudras (servants), in recent times the Dalits, or untouchables were added.Unfortunately, this is conveniently interpreted by many people of the so called higher class as some casts being better than others and in practice this system has been abused for centuries to treat people of the lowest classes offensively. A class system is never politically correct anyhow. In India the caste-system unfortunately is still largely in use. This is especially denigrating of the untouchables (Dalits), the group that was added in more recent times for the convenience and expansion and preservation of the base of power of the ruling class or people that just wanted to feel better about themselves. The Dalits are people that are so ‘low of birth’ that they do not belong to any class that really matters. In the 1940ies, in the last years of his life Gandhi tried to change the situation of these people, but regrettably not much has changed in the perception of many Indians and he failed in this area, where in other areas he achieved so much.  In Surinam and the Netherlands the caste system is officially no longer in use.
1.5 Holy Scriptures 

All of the Hindu scriptures are written in Sanskrit, the ancient Indian language. The oldest and most important texts are the Vedas, they comprise four books; the Rig Veda, Sama Veda, Yajur Veda and Atharva Veda. The first Veda, the Rig Veda was composed about 1500 B.C. and codified about 600 B.C. The Vedas contain hymns, incantations, and rituals from ancient India (Internet Sacred Text Archive).
The Upanishads deal with Vedic philosophy and form the conclusions of each of the Vedas. "They elaborate on how the soul (Atman) can be united with the ultimate truth (Brahman) through contemplation and mediation, as well as the doctrine of Karma; the cumulative effects of a person's actions" (Internet Sacred Text Archive).
The Puranas are post-Vedic texts which typically contain a complete narrative of the history of the Universe from creation to destruction, genealogies of the kings, heroes and demigods, and descriptions of Hindu cosmology and geography. There are 17 or 18 canonical Puranas, divided into three categories, each named after a deity: Brahma, Vishnu and Shiva (Internet Sacred Text Archive).
The Mahabharata and Ramayana are the national epics of India. They are probably the longest poems in any language. The Mahabharata, attributed to the sage Vyasa, was written down from 540 to 300 B.C. The Mahabharata tells the legends of the Bharatas, a Vedic Aryan group. The Ramayana, attributed to the poet Valmiki, was written down during the first century A.D., although it is based on oral traditions that go back six or seven centuries earlier. The Ramayana is a moving love story with moral and spiritual themes that has deep appeal in India to this day (Internet Sacred Text Archive).
The Bhagavad Gita, which is part of the Mahabharata, is also considered a vital text in Hinduism it is a philosphical dialogue between the god Krishna and the warrior Arjuna. The Gita discusses selflessness, duty, devotion, and meditation, integrating many different threads of Hindu philosophy (Internet Sacred Text Archive).
1.6 Holy Days

With so many deities, there are also many special days and ceremonies dedicated to each God. However, there are a few Hindu festivals, which are celebrated by all Hindus everywhere in the world. 

Divali is the festival of Lights dedicated to the goddess Lakshmi. It celebrates the victory of light over darkness, good over bad. Lakshmi had supposedly slain the evil demon who had imprisoned her, in order to bathe the world in darkness and misery. At this festival Hindus light many little self made butter lamps in their homes to welcome and honour Lakshmi.
Krishna Janamashtmi celebrates the birth of Krishna, the most venerated incarnation of Vishnu. Devotees go to the temples to offer flowers and sweet delicacies to Krishna and sing hymns about Krishna.

Navratri is a festival of nine days, and it is dedicated to the goddess Durga (also known as Parvati and Shakti ) She the mother goddess who also represents power. Durga annihilated the demon Mahishasura after a relentless battle lasting nine days and nights (BBC). During these nine days people fast or only eat at night and celebrate the festival in the temples.

Holi is not really a religious but more of a social festival, where everyone celebrates spring. It has a very merry and playful character, people go dancing in the streets and throwing coloured and perfumed powder and squirting water at each other. In this festival everyone is equal, there is no division between cast and class and everyone joins in at painting their neighbour and everyone else with powder.

1.7 Hinduism in the Netherlands

Hinduism, with its great mysteries and centuries even millennia old wisdom, is a very diverse, colourful, non-violent, open and friendly religion. It does not seek to convert, nor does it condemn but it does quite the opposite: it actually respects other convictions. The most important traits of Hinduism are tolerance, non-violence, compassion, truthfulness, getting ahead in life and acquiring knowledge. It is also these Hindu traits, in particular tolerance and respect for other points of view, which enable Hindus to adjust to different circumstances and countries and makes them live peacefully with people of other cultures and convictions

Hinduism therefore is absolutely not conflicting with the norms and values and traditions of the Dutch culture. Both Hinduism and the Dutch way of life have since long time relied on tolerance and openness for all people. The Netherlands for example served as a refuge for many persecuted peoples since the 1700, because it was such a religiously tolerant, free and open country.

Numerous elements of Hinduism have made their way into and have permeated the Western way of life. Especially since the 1960ies, karma, yoga, reincarnation and vegetarianism, for instance, were introduced here and are integrated concepts in Western society at present. In the 1960ies the Beatles and many other artists, like Madonna more recently, contributed to the popularity of Hindu spirituality in the West. There are a few non Indian people who have become Hindu e.g.  the International Society for Krishna Consciousness (ISKCON), the Hare Krishna movement and some followers of  for instance the late Osho, Sai Baba and other so called gurus.

Hinduism in the Netherlands is divided in the Sanatan Dharm, which is the largest group and a very small group, the Arya Samaj. The Sanatan Dharm has already been discussed. The Arya Samaj was founded in 1875 in India by Swami Dayanand. Its goal is to establish the integral development of mankind and the society on the basis of Vedic philosophy. It is known for its sober character; it does not recognize many different deities and therefore does not have idols or images of God. They also do not have elaborate religious rituals; they are quite simplistic and are kept to a minimum (Stichting Organisatie voor Hindoe Media, 2005). The Arya Samaj can be compared with the Christian Protestantism, whereas the Sanatan Dharm can be compared with Catholicism. 

The practising of the Sanatan Dharm in India is mostly centred in the temples (mandirs), people usually go there to celebrate their religion and to perform religious ceremonies whereas in the Netherlands (and Surinam) it is more centred in the homes. This might be due to the fact that there are not that many temples in the Netherlands, and of course the fact that it is not a largely Hindu society as in India, where there are thousands of temples and shrines, where usual religious activities take place. In the Netherlands the priests (pundits) visit the homes to perform all kinds of religious ceremonies and rituals. These are especially the lifecycle rituals like those at the birth of a child (the naming ceremony, the shaving of the hair, which is comparable to baptizing), marriage ceremonies and the last rites at the passing away of someone (Maljaars, 2004). But there are also special ceremonies at for instance birthdays, holidays and several other occasions.

Hopefully this chapter will have given the reader a better insight in the Hindustani religion. This will enable the reader to understand the subject of the integration of Hindustani in the Netherlands and the effects of Hindu schools on that integration better.

Chapter 2.   Hindustanis in the Netherlands

This chapter discusses Hindustanis in the Netherlands. First I will give some empirical information about the Hindustani Community in the Netherlands. Then I will discuss the background of the Hindus in the Netherlands and finally I will give some information about recent developments in the Hindustani community in the Netherlands. The purpose of this chapter is to provide the reader with some background information, as this will make it easier to understand the topic this dissertation discusses and will make the answer to the central question more meaningful for the reader.

According to the Central Bureau of Statistics there are about 100.000 Hindus in the Netherlands. As mentioned before, the Hindus belong to the larger Hindustani community, (Hindustani literally means of Indian origin). The Netherlands harbours the second largest Hindustani community in Europe, only preceded by Britain which has about 1 million Hindustani inhabitants. There is a distinction between the people of Indian origin from Surinam and the people that immigrated directly from India. The vast majority of the Hindustanis have a Surinamese background, and are therefore considered as Surinamese in surveys and statistics that is also why there is little data specifically on Hindustanis. Surinam has been a Dutch colony for two centuries, where the Hindustanis emigrated to in the first instance. The Surinamese population is a melting pot of various different ethnic backgrounds; it consists of Native Americans, Africans, Javanese, Chinese, Dutch and Indians (Hindustanis). In an estimate of Adhin & Choenni (2003), 160.000 Hindustanis make up half of the Surinamese population in the Netherlands (p. 4). The people that emigrated directly from India only count a few thousand, which makes it a relatively small group in the Netherlands. In Britain it is exactly the other way round, with most Hindustani immigrants being directly from India.
The Hindustani community here (and in Surinam) can be divided in Hindus and Muslims, but as mentioned in the introduction, they share most elements of the Indian culture except for their religion. They come from the same place, they speak the same language (watch the same movies, listen to the same songs), for instance (though the religious language of Hindu scriptures is Sanskrit and the Muslim text is written in Arabic) and on the whole their fashion and cuisine is also the same. Because more than 95 % of the Hindustanis in the Netherlands have a Surinamese background, I will discuss this group especially. I will start by explaining the relationship between them, Surinam and the Netherlands. Why did they immigrate to Surinam and what eventually made their descendants decide to come to the Netherlands. I will discuss their experience in Surinam to the point that a large group crossed the Atlantic Ocean again to settle in the Netherlands. After explaining the history of this double emigration, I will demonstrate how the Hindustanis and, in particular, the Hindus fare in this country.
2.1 The Immigration from India to Surinam

During the colonial period the British, French and Dutch trade flourished on account of the system of slavery. This blotch in the history of mankind, where Africans were taken from their homes, shipped to far away countries and were treated as farm animals, is known to all of us. The slaves were put to work and had no rights at all. However, not only the trade in slaves was lucrative but also the use of slaves on the various plantations on which the owners grew products which were considered luxury in the West, such as sugarcane, cotton, rubber, coffee, cocoa, rice etc, yielded great revenues. The institution of slavery was abolished in the nineteenth century, the first were the British, who ended the use of slaves in their Empire with the Act of Emancipation in 1834. After that the French abolished slavery in their colonies in 1846, the Dutch were the last in 1873. This liberation of slaves meant that they no longer had to work on the plantations, they went to other parts of the country, and this left the plantation owners in the colonies in dire want of labourers. To counter this shortage the plantation owners made a deal with the British authorities who introduced a system of indentured labour immigration from India based at Calcutta and Madras (Laxmi Narayan, n.d, p. 6.)

In 1873 the Dutch colony Suriname mass imported about 30.000 people from India. Before that, they also imported people from China and Madeira. Most people were peasants and other people who had no perspective on a future in their own country. The British recruiters lured them into the indenture system by promising them a country where they would have a future, where they would have their own plot of land and plenty of opportunities to build a good life. What they did not know is that they would be abused to do very straining work in severe circumstances. The work required from the indentured labourers was strenuous and exacting, and the recruiters sought people who were young and physically fit (Laxmi Narayan, n.d., p. 6).

So, unfortunately there was not so much difference with (the recently abolished) slavery. Indenture was a signed contract to work for a given employer for five years, performing the tasks assigned to him. During this period he received a basic pay, accommodation, food rations and medical facilities. At the end of the five years, the emigrant was free to re-indenture or to work elsewhere in the colony, and at the end of ten years, depending on the contract, he was entitled to a free or partly paid return passage to India or a piece of crown land in lieu of the fare (Laxmi Narayan, n.d., p. 6). 
After the 5 years of indentureship, only few Hindustanis returned to India, the majority stayed in Surinam and tried to build up a life there. In 1917 the British ended the indenture system, after Indian nationalists set up a campaign against indentureship. The economic activity of the Indians after the period of indentureship, was largely confined to peasant production. A small section took to trade and there was a rise of an Indian petty bourgeoisie. In 1939, out of a population of 156,000, 45 % was Creole, 29 % was Indian and 21 % was Javanese (Hira:1987:195). In 1940, 70 % of the Indians were Hindus, 20 % were Muslims and 10 % were Christians (Laxmi Narayan, n.d., p. 17). This explains the presence of the large Hindustani community in Surinam. 

Although being far from home and facing different circumstances, the Hindus in Surinam still deemed it very important to keep their customs and faith alive, even a few Hindu priests (pundits) had emigrated to Surinam, so this and the fact that they had total freedom in practising their cultural and religious traditions really helped to establish Hinduism there. Pundits have always been important for obvious reasons, but these pundits became even more important and influential than in India. They became the connection between the people, their heritage and God. People really listened to the priests and respected them, because they were specialized in Sanskrit, the Holy Scriptures and knew all the necessary practices. The fact that there were so many Hindus and the fact that the memories of their life in India were still fresh also made it easier to practice their religion after they had emigrated from India. This means that even today Hindus in Surinam still are connected to their original roots as well as to their religion. One aspect of the Hindu culture, namely the caste system, was abandoned, however. Most people came from the same caste anyway, and the division between the other castes simply faded, because they were all in the same boat. They all had to work hard and start from scratch, besides the Hindus formed a unity in this new country, with so many other cultures. Later on they did integrate in the Surinamese melting pot society, which formed itself by the mingling of all of the cultures and ethnic groups there. But although they mingled, they still kept to their Hindu traditions and culture. So they had the Surinamese Hindu identity.  

Through the years Hindustanis always worked hard and obtained a monopoly in the agricultural sector, furthermore quite a few of them developed themselves by moving to the capital and following a higher education. The Hindustani community in Surinam began to flourish. They excelled in business, they gained access to politics and several organisations were established, especially by these intellectuals, to guard the interests of the Hindustani community. This success caused some animosity between the Hindustanis and the Creole community that still lingers on in Surinam nowadays, although in a weaker form. A part of the Creoles did not fare well and blamed the Hindustanis for their situation, naturally this was sheer envy. It may have been the effect of slavery, but the Creole community in general was jokingly known for not wanting to work hard, (naturally there are many examples of Creoles that did and still do work hard), whereas the Hindustanis have always worked hard. So the tension between these groups was brewing until the outbursts preceding and following the Independence of Surinam, when the Creoles seized the power and turned out the Dutch administration. Laxmi Narayan (n.d.) states that “as the independence of Suriname became a reality in 1975 a combination of fear of ethnic persecution and the lure of political stability and economic welfare increased the migration to the Netherlands considerably. As long as the Surinamese could acquire the Dutch nationality more than hundred thousand came.” (p. 17). 
Around the independence many people from Surinam came to the Netherlands because they possessed the Dutch nationality. If they chose to remain in Surinam it would be not as easy to acquire a Dutch passport. The Dutch government put a time frame into place for people from Surinam, so many people decided to emigrate and not take their chances in a newly established country in which their safety and future was uncertain. The major part of the Hindustani community in the Netherlands date from this period. So what happened when they came to the Netherlands? 

2.2 Development of the Hindustani community in the Netherlands since 1975 

When the Hindustanis came to the Netherlands in the 1970ies, it was quite a cultural shock to them. It was a great change of scene, for in Surinam according to Adhin & Choenni (2003) they made up 34 % of the population and in the Netherlands, with a white Christian population, they were only a tiny minority. It was really difficult to adjust not only to the colder weather (they had never even seen snow before) but also to some of the Dutch customs, for example the Hindustanis (and Surinamese) have more of a hospitable and warm-blooded character, whereas the Dutch, despite their curiosity of these newcomers were a bit more distant at first. In fear of concentrations and ghetto forming of the Surinamese the Dutch policy was to disperse the newcomers over the whole country. So they sent some to every province, from Limburg, to Groningen, Zeeland and Noord-Holland. Later on most of them moved to the West of the country and concentrated especially in the larger cities (Amsterdam, Rotterdam, The Hague).

Being such a small ethnic and cultural group, also scattered, it was really difficult to maintain their culture and religion the way they had been able to do in Surinam because of demographical and geographical factors; not only did they consist of a sizeable community in Surinam, the country was also smaller and therefore it was easier to maintain a close knit community. Hindustanis were thus more isolated in the Netherlands then they had been in Surinam. 

In the beginning tropical products (fruit, vegetables, idols and other religious paraphernalia that were not made in the Netherlands, etc) which belonged to their daily use were hard to come by. So they prepared Dutch products with their own little twist to bring a touch of their culture to their new life in the Netherlands. But as the Hindustani community developed the import of Surinamese products and providing services, like shipping goods to family in Surinam was put in motion. Also several Surinamese, Hindustani and Hindu organisations were founded to act in the interest of their community.  A few important organisations who promoted Hinduism and acted in the interest of the Hindu community were the Sanatan Hindu Parishad, the Ganesh Foundation and the Hindu Council of the Netherlands. In 1993 the Organisation for Hindu Media (OHM) was founded. They started with broadcasting every Sunday for half an hour on Dutch television and an hour radio broadcasting every week.  

However, the Hindustanis had to build up a new life from scratch and mutual trust was still to be earned. That is why they worked hard and encouraged their children to be successful, get good jobs and be someone.  Nowadays the Hindustani community is thriving and there are numerous shops and services for Hindustanis.  There are several Hindustani radio stations and a few Hindustani programs on local television. The last 10 years there have been a growing number of Hindu youngsters that study in university (or colleges), so Hindu adolescents also have set up organisations to cater for this group, like the Hindu Student Forum Netherlands (HSFN).

Recently immigration laws in The Netherlands have become stricter than in years before, as a result of the shift in public opinions towards the issue of immigration from an idealistic and tolerant to a more realistic and a much stricter approach. This also put a lot of focus on how various ethnic groups in The Netherlands have already integrated and during this “evaluation” the consensus seemed to be that the Hindustanis integrated silently and neatly and they have found an ideal combination between adapting Dutch values and integrating the Hindustani values into the Dutch society. Saleh emphasizes that “at a time when the Government of the Netherlands is implementing very strict immigration rules and introducing various plans to integrate the immigrants into the Dutch society, the Indian diaspora is being praised for its silent integration into the mainstream Dutch society, especially for its ability to integrate accepting the values of the Dutch society and yet retaining its own identity.”

The Hindustani community is very focussed on achievements and success. Hindu parents often put a lot of pressure on their children to be successful in school and later on in their career. This has two reasons, firstly; it is an important principle in Hinduism to ameliorate oneself, which means acquiring knowledge and making something of yourself. This actually means spiritually as well as socially. The second reason is that many unfortunately, interpret this as a competition to gain social status, especially to demonstrate to other members of the Hindu community that they are well off and their child has made it. Some Hindustani parents, usually people who are not that educated and are of a lower social class, are quite strict in the bringing up of their children; especially girls do not have as much freedom as boys do. They can’t go out, for instance, or they have to marry a Hindustani. This sadly has led to a high suicide rate of Hindustani adolescents. The Dutch governmental Health Service (GGD) and several Hindustani organisations are trying to counter this, by setting up help programs for girls (and boys) who are experiencing difficulties in the home situation (mostly lower class people) and by making the Hindustani community aware of this problem. They also try to make it more discussable, for this subject is a great taboo in this community. In Hinduism it is a mortal sin to kill anyone, let alone committing suicide. I have to stress that this does not happen in the better educated and more integrated families. What is more important, at the Hindu schools the teachers create a positive environment which stimulates a child’s self worth and identity, so it has never been the case there either. 

However the Dutch society has an obvious impact. In a survey conducted by Choenni in 2001, it becomes clear that the effects of individualization and westernization are most noticeable amongst Hindu youngsters in the field of cultural orientation. They prefer to make their own decisions and judge for themselves and would like their family to be less critical and meddlesome about their affairs. Within Hinduism the authority of the parents on the future of their child usually is very large. Now, it is evident that a large part of the Hindu youngsters prefers to make their own choices. Only one of ten thinks that it is important that their parents decide what is best for them.
The Hindustani and particularly the Hindus appear to be integrating successfully into Dutch society. According to the survey a large part of the Hindus in the Netherlands have changed in their cultural orientation, compared to 20 years ago. Choenni (2001) states that “based on the interviews of a group of Hindu youngsters we may conclude that the positive development of their identity has been built upon the positive image of Hinduism in the Netherlands.”
The survey furthermore has demonstrated that Hindu adolescents are proud of their religion. Although, they find Hinduism complex, they appreciate the flexibility of its interpretation. The Hindus in the Netherlands have a good position and can be considered a religious group that is integrated very well in the Dutch society. Compared to the Muslims Hindus are smaller in number, they are less visible than Muslims and there are seldom conflicts with Dutch people. The Hindu youngsters don't face distrust; they are usually not seen as a problematic group and feel accepted in Dutch society (Choenni, 2001).
There is still a connection with the country of origin, in the case of the Hindustanis that is in the first place Suriname, for that is the country where they were born and where they still have family  and secondly India, where their true roots lie. Although the visits to Suriname have always been frequent, it is only since the last fifteen years that the number of visits to India has increased. The Hindustani travel agencies organize special vacations, which are a combination of pilgrimage and normal tourism. This interest in the country of their roots has been fed by Bollywood films, and the longing and the curiosity to explore their heritage. It is also due to the emancipation and changing identity formation of especially the young Hindus in the Netherlands. By knowing their roots they can form their identity in a better way. It is certainly preferable to not knowing enough about your background and lingering between not being really Dutch and not being really Hindustani. For in knowing one’s background properly one can adapt more efficiently by incorporating and combining the two cultures to a new lifestyle, which is that of modern Dutch Hindu. To do this however someone will need to know where one is from as one cannot incorporate two cultures if one only knows one culture. Therefore integration is actually helped by a better awareness of one’s roots.
The conclusion can be that Hindustani are well integrated into the Netherlands, usually have strong community ties and are still connected to their culture and religion of origin. This latter is remarkable given the fact that most have left this culture originally generations ago to move to another continent. Even more remarkable is that the Hindustani community have maintained this link throughout a move to yet another continent. As explained the geographical, social, cultural and demographical factors in Surinam contributed to the ability of the Hindustani to stay connected with their root culture and religion. Nowadays the increasing globalisation makes it in many ways easier for people to have access to their culture and religion because of modern communication technologies and better infrastructure. This makes it possible for Hindustani in the Netherlands to remain in touch with their culture and their religion in a way it was not possible when they first came to the Netherlands.  However if the story of Hindustani in the Netherlands is so successful then why did they feel the need to establish Hindu schools in the Netherlands? This issue will be further explored in Chapter 4. 

Chapter 3.   Integration in the Netherlands

This chapter will discuss the integration process of the Hindustani people in the Netherlands. It will help understand better why the demand for Hindu schools in the Netherlands arose at one point among the Hindustani. The next chapter will discuss these schools in more depth.

First I will give the general outline of Dutch immigration as well as the Dutch integration policy since the 1970ies, in the next part of this chapter I will look at the integration of Hindustanis in particular in the Netherlands.

3.1 The Dutch Integration Policy 1970-2007

As mentioned before the Netherlands is a country where immigrants from all over the world have settled throughout the centuries. They all brought their own culture, usually differing completely from the Dutch culture.  Not only Hindustanis but also people from Morocco Turkey, China,  Africa etc. have immigrated and settled into the Netherlands. There is a great cultural diversity in the Netherlands these days. The current cultural groups that make up Dutch society came mostly after the Second World War. I will now take a look at this immigration process and at the integration policies the Dutch government designed in response to the rise in immigration. 

Throughout history many immigrants settled here, because the Netherlands has been a religious tolerant and open country for many centuries. People who were persecuted for their religion in other countries fled to the Netherlands to practice their religion in complete freedom. In the seventeenth century, Protestants from France and Germany, and Jews from several countries settled here because they were persecuted by the Catholics in their own country. All of these people integrated well into Dutch society. 

Thomas Hammar (1990) divides immigration regulation into the European countries into four periods:

1. Free immigration and large emigration 1860-1914

2. Immigration Regulation and aliens control: a provisional system made permanent because of unemployment and racism 1914-1945

3. Liberal immigration: recruitment of foreign labour and colonial immigration 1945-1974

4. Strict immigration regulation: only family members and political refugees admitted 1974- Present  (p.45)
We can see these trends as well in the Netherlands. The immigration of people from Surinam was mostly in the 1970s; a period when immigration rules where more generous then they are these days. 

In the 1960ies, after the decolonization period of the great European powers, Britain, France and Germany and the Netherlands (who lost Indonesia, but still had Surinam till 1975 and the Dutch Antilles), many temporary migrant workers especially from Morocco and Turkey (who were all Muslims) were attracted to the Netherlands. There was a shortage of labourers, so the Netherlands and a few other western European countries But after their work period, they decided to stay here and brought over their families in the 1970ies. The Dutch government was far from amused by this, they did not want these immigrants to settle here; therefore their integration policy was largely aimed at the temporary character of the stay of these migrants. 

It was emphasized that the migrants should adjust slightly to the guest country but should actually keep to their own culture, for they were supposed to return to their own country. 

The Bill of 1970 Foreign Employees makes it clear that the Netherlands does not consider itself to be an immigration country. Some measure of fitting in is necessary but seeing the stay is only temporary, it should be integration with preservation of their own identity ( NCIS Institute).
In 1975 the Dutch lost their last large colony, when Surinam declared its independence and about 40.000 Surinamese immigrated to the Netherlands in this year alone (Adhin & Choenni, 2003, p.5 ). These immigrants were a bit more welcome, they were even given the opportunity by the Dutch government itself, perhaps because the Surinamese already had the Dutch nationality, since they were a colony of the Netherlands. The people who stayed in Surinam after 1975 lost Dutch citizenship of course. 

However in the 1980ies the Dutch government realized that the stay of the migrant workers was not temporary at all, so they adjusted their policy accordingly. The Minority Bills of 1981 and 1983 included goals of diminishing the social and economic backward position of minority groups and creating conditions for the emancipation of minority groups in society and for their participation in this society. Another important subject is the prevention and combat of discrimination and the improvement of the legal status of the members of minority groups. The slogan integration with preservation of their own identity was no longer maintained and the importance of their own identity shifted to emancipation in their own community, which contributes to their integration into Dutch society (NCIS Institute).

The emphasis of the Dutch integration policy in the 1980ies lay on the necessity for full participation of members of minority groups in society. It was acknowledged that both the minority groups as well as the native Dutch should be open to each others points of view and one should see that in order to be accepted there should be a mutual process of adjustment by both parties.

In the 1990ies the minority policy is no longer stressed as such, but now the stress was put especially on integration. The idea of temporary character was completely abandoned, and it was now a fact that the Netherlands was indeed an immigration country. In the Bill Investment in Integration of 1994, the minority policy was thereafter called integration policy. 

The areas of attention of the integration policy were that of citizenship, integration, which in particular meant full participation of immigrants in education and the labour market.

In the new century, according to the Bill “In the Perspective of Immigration” of 2001, there should be success in the areas of economic infrastructure (with the accent on employment, the Dutch language, the connection education-labour market, unemployed youth and ethnic enterprise), physical infrastructure (restructuring of old neighbourhoods, counteracting segregation and criminality), social infrastructure (preschool situation, increasing achievements in education, counteracting absence at school) (NCIS Institute). Since then the integration policy for newcomers has become stricter, for instance a Dutch citizenship course is compulsory for new immigrants and for old immigrants who get social security. In the last years immigration policy also has become very strict; it is not as easy for asylum seekers to enter the country anymore. Immigration in 2007 is a major political issue that plays an important part in electoral campaigns. 
The rise of anti-immigration politics in recent years as well as the increasing stricter immigration policy shows that the Netherlands, as other industrial nations, is trying to curb immigration.

As conclusion one can state that mass immigration started in the Netherlands after the Second World War because of the geopolitical factors mentioned above. Immigration has been curtailed recently although there is still a sizeable stream of immigrations settling into the Netherlands each year. Policy goals nowadays consist of curtailing immigration and the integration of present immigration. This integration process is a source of vivid debate in the Netherlands these days. Not only the practical aspects are discussed such as what integration actually comprises, when one is integrated, in which community one should integrate but there is also a more politically motivated debate on whether or not immigrants are sufficiently integrated and whose fault it is if they are not. This debate mostly focuses on immigrants from Morocco and Turkey and it seems that immigrants from Surinam are not included in this debate. Of course there is enough to say about integration of immigrants from Surinam as well therefore next part of this chapter will focus on the integration process of Hindustanis in the Netherlands.

3.2 Integration of Hindustanis in the Netherlands 
To see whether or not the Hindustanis are properly integrated into the Netherlands one first of all has to establish what integration is. 

There are different models of what this integration is that Baldwin-Edwards & Schain (1994) have defined according to their citizenship theories in their book: 

1. The Imperial Model (for instance Britain): facilitation of the integration of different peoples in multi-ethnic empires whilst simultaneously expressing the dominance of one national group.

2. The Folk or Ethnic Model (for instance Germany): closed, homogenous society based on ius sanguinis that excludes immigrants from citizenship.  

3. The Republican Model (for instance France): society based on ius soli where immigrants are expected to assimilate in society and adopt the national culture as their own.  

4. The Multicultural Model (for instance the Netherlands and Canada) this modified Republican model based on ius soli where room is allowed for cultural and ethnic differences whilst still admitting immigrants in to society and expecting those immigrants to adhere to the political rules. (p. 11, 12)
This can already tell us something about integration and what it represents. 

In 2003, the government appointed a special temporary Commission to research the process of integration in the Netherlands of the past 30 years. The government wanted an insight and assessment of the Dutch integration policy, to adjust it accordingly in the future. Naturally they also wanted to know if the integration of different groups of minorities was successful. The appointed president of this Commission was Stef Blok, hence the name Commission Blok. 

The definition of integration according to Commission Blok:

A person or group is integrated into Dutch society when there is an equal legal position, equal participation in the social economic area, knowledge of the Dutch language and when the current values and norms and patterns of behaviour are respected. Integration is a reciprocal process, on the one hand it is expected of newcomers that they are prepared to integrate, and on the other hand the Dutch society should enable this integration (NCIS Institute).
From the definition by the Commission Blok as well as from the Multicultural citizenship model we can conclude that indicators for successful integration in the Netherlands are: mastery of the Dutch language, good achievements on social economic level, which means good results in education, having (good) jobs, and participating in society in a positive way. 

As we have seen in chapter 2 the Hindustani community, in general, does well in all these areas. In her report Salverda (2004) ascertains that 
Hindustani parents give a positive image concerning the social economic factors like labour participation, education, income, language mastery and housing. They speak Dutch well, are adequately educated and almost all of them have jobs. The will to get ahead in life and the willingness to work hard have contributed to the fact that Hindustanis have managed to obtain a place in Dutch society. Therefore Hindustanis are considered to be a successfully integrated community. They have acquired a position in the public domain, with preservation of their own culture and identity in the private domain.
Integration of Hindustanis therefore does not seem to be a problematic issue. Although integration is one of the most contagious issues in politics these days it seems that Hindustani are not touched by these debates in the same ways immigrants from other countries such as Morocco and Turkey are and that they are not typically perceived as a problem group in this or other regards. It can therefore be conclude that integration has been a success for Hindustani for the largest part. This is because of factors mentioned earlier in this chapter as well as the previous chapters. These include: previous knowledge of Dutch language and culture due to the colonisation, the fact that Hindu culture and religion is focussed on hard working, learning and bettering one self (values appreciated in Dutch society and easing any immigration process), willingness to adapt to a new society without losing touch with one’s background etc. We can now see that Hindus are well integrated and are in touch with both their being Dutch as well as with their being Hindu. In the next and pivotal chapter of this dissertation I will discuss what the role of the Hindu schools is in Dutch society. 

Chapter 4.   Hindu Primary Schools

In this chapter I will discuss the situation of Hindu Primary schools in the Netherlands; how they came to be and how they function. Before discussing the Hindu schools, I will give a short introduction to the primary education system in the Netherlands, in general and with reference to the Constitution. Then I will move on to the foundation of the Hindu schools, their policy and goals, the curriculum in these schools, the experience and results of the schools and finally the answer to my central question: Do Hindu primary schools contribute to the integration of their pupils into Dutch society, or do they lead to segregation? 

4.1 Primary Education in the Netherlands

Before 1200AD Education in the Netherlands was the domain of monasteries, which means that it always had an ecclesiastic Christian nature. Through the middle ages till 1806 schools were largely a privilege of the higher classes and the rich bourgeoisie. In 1806 the first law on education was recorded in the Dutch Constitution. It made education public and accessible to all walks of life; it also prohibited orthodox Christian education, though all schools were liberal Christian schools. The financing of education was the responsibility of the parents, who paid school fees; financial support of the government was limited. In 1848 this law was amended, since then anyone was free to set up a school and they were mostly financed by the government, provided that they fulfilled the conditions concerning the morals and quality of education. There were public schools and private schools. However, again not all schools were equally financed by the government, the financing of private schools was still the responsibility of the parents. This led to more than sixty years of social and political strife (Schoolstrijd). Until 1917, when the freedom of education was significantly extended in Article 23 of the Dutch Constitution. According to Article 23, every citizen was already free to set up a school, as long as certain requirements were met. In addition, since then, private schools have the equal right as public schools to financial support by the government. (Wikipedia)
To ensure that the quality of education is maintained, the Ministry of Education, Culture and Science, has appointed the School Inspectorate. As is explained on the Web site of the School Inspectorate: this government body, inspects all schools (primary and secondary schools and universities) in the Netherlands and makes annual reports to keep the government up to date of the state of education in the Netherlands. The reports are made to see that every school fulfils the standards, the core goals, of primary education set by Law. The reports are publicized on the internet and are accessible to anyone.
I will now give an excerpt of Article 23 as this will help the reader to better understand the remainder of this chapter. 

ARTICLE 23

(5) The standards required of schools financed either in part or in full from public funds shall be regulated by Act of Parliament, with due regard, in the case of private schools, to the freedom to provide education according to religious or other belief.


(6) The requirements for primary education shall be such that the standards both of private schools fully financed from public funds and of public-authority schools are fully guaranteed. The relevant provisions shall respect in particular the freedom of private schools to choose their teaching aids and to appoint teachers as they see fit.
(7) Private primary schools that satisfy the conditions laid down by Act of Parliament shall be financed from public funds according to the same standards as public-authority schools. The conditions under which private secondary education and pre-university education shall receive contributions from public funds shall be laid down by Act of Parliament.

There are two main types of schools in the Netherlands, public schools and private schools. Public schools are neutral schools, that is, they have no religious or philosophical character. They are founded and run by the government. Quite the opposite, private schools do have a religious or philosophical character or are based on special alternative teaching methods. They are run by other parties than the government, usually an organisation or foundation. Before the modification in 1917, private schools did not receive any form of financial support from the government. Nowadays these are completely funded by the government. The freedom of education combined with the freedom of religion brought about a great educational diversity on the basis of philosophies, faith or teaching methods in the Netherlands. Almost 60% of the schools in the Netherlands are private schools. There are for instance Catholic, Protestant, Jewish, Islamic schools as well as Montessori and Dalton schools. The Hindu schools are also classified as private schools. There is also a small number of private schools that are not financially supported by the government. They still need to fulfil Dutch law and are being inspected by the board of inspectors just like other schools but receive their funding from other sources; usually the parents. These schools target middle class parents that are dissatisfied with the school system. Some such as Luzac focus on academic success and others have ideologies that only resonate with a small part of the population. These schools can apply for funding if they so require but because of their target population they do not do so. Their number is very small however so it is safe to say that almost all children in the Netherlands attend a school that is funded by the government.

Since the 9/11 attacks on the World Trade Centre in New York, private education based on religion, in particular the Islamic schools, have been subject of vehement debates. They were supposed to be counteractive in the integration process of immigrants and might encourage religious Islamic radicalised thinking. This also had a slight negative effect on the Hindu schools, for being run by a non western religious minority attracted the attention. Accordingly the School Inspectorate observed if it really was the case in Islamic schools. Nevertheless, eventually there did not seem to be quite enough reason for them to do the same in Hindu schools, besides the regular annual inspection. Or it might even be the fact that the (positive) outcomes of the annual inspections ruled this out completely and the fact that the majority of people who have come into contact with these schools have more positive things to say. 

Further on in this chapter we will see if it this positive judgement of the Hindu schools is indeed deserved.

4.2 Foundation of the Hindu Schools

As mentioned in chapter 2, in the 1980ies, the Hindu community in the Netherlands had not profiled itself yet as it has in recent years. There were still several hurdles to overcome, it still had to develop into the thriving community it is now. Especially, the position of Hindu children in primary education was quite disheartening. Research on primary schools in The Hague, Amsterdam and Rotterdam demonstrated that the measure of achievements of Hindu children on the whole was considerably lower than that of autochthon Dutch children. Only a small percentage of Hindu children had the same level or higher than average. “They especially lag behind on the Dutch language in all its parts, for instance, grammar, spelling, comprehensive reading, writing and arithmetic” (Koot, Tjon-a-Ten & Venema, 1985, p. 30).
These low results in primary schools evidently also led Hindu children ending up in low levels of secondary education. Secondary education in the Netherlands consists of several levels, with the duration ranging from 4 years to 6 years. The lowest level is VMBO (Preparatory Vocational Education, 4 years), the middle level is HAVO (Higher Public Secondary Education 5 years) and the highest is VWO (Secondary Scientific Education, 6 years). The last two types of education give access to university.  

However, although ascertaining this problem, the Dutch education system itself was not 
“schooled” to address this situation properly; it did not help the children to improve their weak points. In fact, also because Hindu children were usually quiet and obedient some teachers were of the opinion that they were mentally deficient and were often sent to special schools. (Stichting Hindoe Onderwijs Nederland, 2002). What they did not know was that Hindus teach their children to be disciplined, to behave oneself and to respect older people, especially teachers. This is a very important part of a Hindu upbringing. It is written in every sacred text that one should respect oneself, and every other living being, special reverence is given to parents, elders and teachers (devotion is given to God). 

Unfortunately, this is an example that teachers in primary schools did not really understand these children and only tried to tackle the situation from their own cultural and social point of view. Of course, it must be mentioned that this is only logical considering the lack of experience with the Hindu community, because at that point, it had only been existing in the Netherlands for a few years. Nevertheless, not enough attention was paid to their background; the Hindu culture was not even really acknowledged. Only the prevailing Dutch (often Christian) society or way of life was considered important. The knowledge that was there, usually had to do with Surinam which, as explained, is not dominantly Hindu. As a consequence the Hindu children did not learn anything about their roots and culture in school, nor did they get any positive affirmation, which led them to believe that their heritage was inferior. Because of these reasons the Hindu children did not do as well in schools as native Dutch children

“Experience in other countries shows that a Catholic education definitely serves to weaken a Hindu child's religion.” (Stichting Hindoe Onderwijs Nederland, 2002). Many children had problems with their identity and a low self-esteem; they felt lost in between the Dutch culture and the Hindu culture. For, amongst the Dutch they were never regarded as truly Dutch because of that little extra colour (literally and figuratively and amongst their own they did not feel they were entirely Hindu because often they did not understand their religion, customs and language of their families. 

One of the tenets of Hinduism is that one should strive to learn and work hard to get ahead in life. This striving for success is not limited to wealth, career and status but also in being a good person, that is, being a righteous individual. All Hindu parents want their children to become successful citizens; they want their children to achieve the things they perhaps 

did not get the chance to do themselves. “Just like most migrant parents Hindustani parents are ambitious concerning their children. They want heir children to have a better life than their own. This gives their migration sense.” (Salverda, 2004)
The first generation of Hindus that migrated to the Netherlands had to build a living from the ground. This meant hard work and long hours and in most cases no time and money for some kind of an education. They had to work hard to sustain their families and they did not really have the opportunity to develop themselves. So it was very disheartening to see their children in such a situation, knowing that they had more in them than these low scores showed. They began searching for solutions to solve this problem.

The low results in primary school, especially in the Dutch language and arithmetic, lead to low levels in secondary education  and eventually to mediocre occupations and low positions in society; the fact that their children’s capacities were not acknowledged, that they did not have the chance to develop their talents, and the fact that they did not learn anything about Hinduism in school, and as a result had a low self-esteem and difficulties establishing their identity, finally made the Hindu community take matters into their own hands, they would be founding their own primary school! Thus, in the hope to correct this deplorable situation, the Sanatan Hindu Parishad, as mentioned in chapter 2, submitted an application at the city council for a Hindu primary school. They had the support of the major part of the Hindu community, including several Hindu organizations, for instance the Ganesh Foundation. In an article in Hinduism Today, shortly after the foundation of the school, school board member. Ramdhani stated that “The Hindu self-image is so low in Holland that one objective is to teach the children that colored people [Hindus] can also be in responsible jobs like teaching.”
Initially, the proposal met with a lot of scepticism from several parties, from the Dutch government (the city council of The Hague) as well as from small intellectual elite of Hindus, who had already adjusted to Dutch society. Naturally, it is quite understandable that a school, centred on one particular population group, religion and culture completely different from that of the host country, raises many questions. They questioned the fact that it would be beneficial for neither the Hindu community nor Dutch society in general and would only serve to widen the already seemingly large gap between autochthon Dutch and Hindustanis. There was a great concern that a Hindu school would lead to social segregation instead of the desired integration the government was trying to realize. 

In 1988 the first Hindu primary school was finally founded in The Hague, it was also the very first in Europe. As a matter of fact the Netherlands is still the only European country where there are Hindu schools. At present there are 5 Hindu primary schools in the Netherlands, with altogether approximately 1500 pupils. Four of these were founded and are run by SHON (Stichting Hindoe Onderwijs Nederland), the Dutch Hindu Education Foundation. It is also the largest Hindu education board in the Netherlands. The other school was founded and is managed by VAHON (Vereniging Algemeen Hindoe Onderwijs Nederland), the Dutch Association of Public Hindu Education. The organization of the schools of SHON and VAHON do not differ that much from one another, their aims and curriculum are the same and they are both open to non-Hindu pupils. The only slight difference is the fact that VAHON is officially Karmavadic, which is a liberal tendency concerning the caste system within the Sanatan Dharm. However SHON is also liberal, so this has no influence on the education they provide. The schools are situated in the cities which harbours the largest concentrations of Hindus. The Hague has two schools: “the Shri Vishnu School, and “the General Hindu Primary School”. Amsterdam has the “Shri Lakshmi School” and Rotterdam the “Shri Saraswati School”. Finally in Utrecht there is the “Shri Krishna School”. All of the schools of SHON are notably named after various Hindu deities discussed in chapter one.

Having briefly explained the history of Hindustani education in the Netherlands it is now time to shift the focus back to the issue at hand and the central question of this paper. I wanted to learn if these schools are beneficial for the integration process of young Hindus or if they have an adverse effect. In order to answer this question I will now consider the aims of the school, the curriculum, the state of affairs at the schools, as well as the lessons that have been learned over a period of 19 years.

4.3 Policy and Goals

The Hindu schools are administratively structured the same way as other schools in the Netherlands are structured. Naturally, there is the principal and an assistant principal. Also generally indispensable, there are fulltime and part-time teachers.  Furthermore there is a remedial teacher, a social worker, there are class assistants and there is supporting personnel (i. e. secretaries, school bus drivers, a janitor, etc). The principal, who runs the school, answers and reports to a department board, of which the chairman is a representative to the board of education.

Schools also incorporate two different boards that allow parents some sort of say in schools affair. There is the Medezeggenschapsraad which can loosely be translated as the board of cooperation; this consists of both parents and teachers. They can influence school policy considerably as the board has an important say in changes concerning the school building, the school policies, the recruitment of teachers etc. The second board is called the Ouderraad which is something like a parental board and consists of some active parents who organize various activities for the pupils, in cooperation with the teachers and other parents. The activities are the celebration of Dutch and Hindu festivities, schooltrips etc.  They have no say in school policy and are financed by a voluntary contribution from the parents of the pupils on an annual base. They provide so-called extras to school life such as mentioned above. There is a discussion in the Netherlands currently whether such a voluntary contribution fits into a system where education is supposedly free. 

Most of the Hindu schools in the Netherlands have been specifically designed for the purpose, the other two schools are established in regular school buildings but their interior decoration is Hindu oriented. The architecture of three of the schools is by Ashok Balhotra, a renowned Dutch architecture (from Indian origins). It is inspired by the children, Hinduism and India, which makes the school colourful, pleasant and merry (almost fairy tale like) places to be. This also has a positive and stimulating effect on the learning and creativity of children.

The mission of the Hindu primary schools is to promote education in general and the Sanatan Dharm Hindu Education in particular. This means that the schools endeavour to stimulate the children to develop themselves in the areas of knowledge, creativity, and spirituality and to develop other skills to become a good citizen in the multicultural and multi-religious Dutch society (Stichting Hindoe Onderwijs Nederland, 2003).

The schools work is based on the Hindu principles, of which one particular aspect is emphasized, namely that they attempt to create a society in which the expansion of the human mind is the highest ideal. This does not only lead to a deep respect of human rights but also emphasizes the individual duties that people have regarding each other and to society. The following principles are integrated into the curriculum: Dharma, (Hindu ethics), Karma (reaching liberation of the cycle of live and death by acting righteously), Seva (helping others), Ahimsa (non-violence), Bhakti (devotion to the Divine) and Tolerance (Stichting Hindoe Onderwijs Nederland, 2003).
Further goals are the following: The schools want to ensure that their heritage, the principles and the wisdom of their faith are transferred to their descendants, the generations to come, with the intention that the Hindu children can continue to appreciate and bring the traditions and its approach to life into practice. They also endeavour to emancipate the Hindu children, to make them more confident and have a better self-esteem. They stimulate the pupils to develop their own (cultural) identity and teach them to value it and how to fluently use the knowledge of their own heritage and identity and integrate them into the Dutch society. The children do not only learn to have a positive attitude towards their own culture but the schools also teach them according to the Hindu principles to be open to the world around them, and to be tolerant and respectful towards other people, opinions, cultures and religions

The Hindu schools employ a so-called Student Following System in order to better help the student maximise his or her potential. Every student has a personal file in which the achievements of the pupils are recorded throughout the entire duration of their primary education. When a student falls behind on a subject or other problems occur, it is detected as soon as possible. Although there are a lot of schools that also offer this feature it is still worth mentioning not only because the majority of schools does not offer such an option but also because Hindustani children are still part of a minority group. 

Minority groups usually struggle more with keeping up their educational level, because of the aforementioned problems and barriers, such as being raised in two languages. The system used by the Hindustani schools in The Netherlands is one of giving the children as much individual attention as possible and placing them in small groups. After they leave school, their achievements in secondary school are also followed in the first three years. In this way the schools can monitor if they have done a good job.
The schools are therefore specialized to help the children on the weak points that occur as a result of socio-cultural circumstances. Firstly, the fact that the teachers know about the Hindustani family life and possible difficulties concerning the children’s home situation, they detect it sooner and can act accordingly. They often inform the school’s social worker who then decides which course to take, for instance talking to the parents. Secondly, they can counter the aforementioned problems with the low level of mastering the Dutch language. For example, when a student is telling a story or gives an answer and does not know the right Dutch word for it, he can use the Hindi word without feeling embarrassed. The teacher naturally understands the word and immediately gives the Dutch translation. In this way they learn Dutch more efficiently. 

So communication between the schoolteachers, students and parents runs more smoothly than in regular schools. For, in Hindu schools there are no barriers as opposed to regular schools, where there is not as much understanding of the Hindu culture and family life and parents and children do not easily ask questions because they are afraid, that they will not be understood and perhaps be regarded as being dim. The involvement of parents is very important to stimulate the children in learning, in developing their capacities and a good self-worth. 

From conversations with several parents one can conclude that they are really positive about the atmosphere of the schools. They commend the discipline at the schools and the care the pupils receive with weak points and other problems they might have (School Inspectorate, 2006).

4.4 The Curriculum

The schools have the same traditional structure as other schools in the Netherlands. They run from group 1(kindergarten, 4 years old) to group 8 (12 years old). The children follow the same curriculum as regular schools. They satisfy the core criteria of the Law on Primary education, which means for instance, that they get the same amount of Dutch and arithmetic (even more in the case of some students) as children in other schools do. The Hindu schools basically have the same pedagogic objectives. The only difference is that it is based on the Hindu philosophy. They also incorporate certain more cultural and religious specific elements into their curriculum. The extra elements are: The children start the day with a mantra (a prayer), in addition they are educated on Dharma, where they learn about the central principles of the Hindu philosophy and from group 5 (when children are around eight years old) they get an hour of Hindi a week (Stichting Hindoe Onderwijs Nederland, 2003, p. 3). Furthermore the stories of the Ramayan and other holy scriptures are made accessible in a playful manner, for instance by reading it in comic book form and enacting it in plays. The basic principles of yoga are taught. They also get an hour of Music class, where they learn to sing bhajans, songs of praise (devotion) in Sanskrit and other traditional songs of their community and culture.

Like many other schools Hindustani schools offer the possibility of prolonged schooldays. This means that children can stay in school after the regular school day has finished; either because the parents work or because the children might want to interact for longer with their playmates and participate in the wide variety of activities being offered. Usually a financial contribution (partly refundable via the taxes) is required. The schools offer extra activities to stimulate the creativity of children after school hours, like Bollywood dance class, taekwondo, painting and learning how to play a traditional Indian instrument.

The schools also give attention to other religions and the society the children live in, for instance, they do not only celebrate Divali and Holi, but celebrating Christmas and the typical Dutch Sinterklaas, is just as normal to them

With the Together to School Again project the schools makes it possible for children with learning difficulties that need extra guidance and care to stay in the normal primary schools. The schools receive funding if they have pupils that are in need of special care. The funding is individual to a certain child and the parents need to apply for this financial help themselves.  By giving them extra attention and support they do not have to go to special schools (for mentally challenged children) and can continue to attend a regular school. For instance, children with PDD-Nos, ADHD, can thus attend a regular school. Hindu schools also are committed to having children with learning difficulties attend their school.

Socially and emotionally the children in Hindu schools sooner find a connection with their classmates than in regular schools. Everyone is equal. The children feel safe an appreciated. Although in some cases there is some bullying in the schools, the teachers to their own judgement act adequately to prevent this. In and outside the classrooms the teachers treat the children with respect and vice versa. They also encourage the children to treat each other with respect. This enhances the children’s’ self-confidence and creates a pleasant and stimulating atmosphere (School Inspectorate, 2006). Overall, there is a sense of solidarity and tolerance all inspired by the Hindu philosophy. 

I will now look at which contribution Hindu schools give to the education opportunities of the pupils that attend their schools. 

In the final group, which in the Netherlands is year eight of primary school, the pupils are tested via a national test (CITO test). This test is the same in every primary school in the Netherlands. The test is designed to determine which level of secondary education suits each pupil best. The children are advised according to the level of their achievements: the higher the score, the more intelligent or educated the children seem to be, and the higher the level of secondary education will be that the children attend. 

The outcome of the test, however, may not always be representative of the pupil’s level, for due to nerves or illness of the pupil there might be some glitches, so naturally the overall achievements over the whole year are also taken into account. Usually the teacher of the child will give an advice based on the test as well as on their experience with the pupil in question. For example, if a pupil has not done as well on the test as was expected he or she can still receive the advice to attend a higher level of secondary education, as the teacher is aware of the fact that the child usually performs better. 

The past few years, the average scores of the CITO-tests at Hindu schools, in general, have been above the national average compared to similar schools (schools of which the majority of the pupils belong to a minority group), and above the level that would be expected of schools with so many pupils. So the percentage of students going to the higher levels of secondary education, havo and vwo has grown. (School Inspectorate, 2006) This may very well be a result of the positive teaching climate, where pupils are stimulated to develop themselves and their ambitions in a respectful, tolerant, open and colourful atmosphere as well as the fact that they learn how to be disciplined and do the very best they can.

A high education level is also a good indication of success in society, and success in society means that one is integrated to a high extent.

“The achievements of the pupils are to standard and the level of secondary schools the pupils move on to equals the so called “white” schools” (Adhin, 2003) 
This all sounds very ideal and the picture painted here almost seems to define the schools and their teaching methods as being the pinnacle of modern education, but as in any other educational form, especially one that is still relatively young, there are of course some points that need improvement. However, these are only small matters that are not negative for or are impeding the development, the knowledge and the integration of the children. Almost every school has little imperfections, so there is no shame at all, considering the excellent results already achieved. 
One the next page there are a few short conclusions from the reports of the School Inspectorate. These conclusions clearly demonstrate that the schools are doing well. To determine whether or not schools achieve sufficient educational results, the inspection checks to see if students are developing according to their abilities. To measure the levels of progress made, the inspection looks at the results at the final year, the scores from “the student following tests” and the way students advance from one class to the next. To determine the value of the inspections findings the results are compared to other schools with about the same number of pupils. (School Inspectorate, 2006).

Reports on the Periodic Educational Quality Controls of 2006

Shri Vishnu School:

“The school systematically sees to the maintenance and improvement of its educational qualities. The results of the students are well within levels expected. The students are developing as expected. If one looks at these statistics one can conclude that although there are some weaker points, the care for the students is good and structured and is being conducted in a disciplined manner by the teachers. The CITO-test results in the last three years were systematically above the average than was expected, taking into account the number of students.”
General Hindu Primary School:

“The inspection has concluded that the study results of the students attending your school, at the end of the school year, are above the expected level. The results achieved by students in the entire school period are at expected levels.”

Shri Saraswati School:

“The average scores of the final test in the last few years have been higher than those of similar schools. From the group of children finishing school this year, half will go to HAVO or VWO” This is in coherence with the level of scores of the CITO-test. The pedagogic conduct of the teachers meets the required demands and apart from the tuning in aspect, again an improvement can be seen compared to the results in 2001. Another sign of the care the school takes on improving the quality of its teachings and services is that of somewhat weaker points of didactic action. These were already marked by the school as point of improvement.”
The success of Hindu schools is also obvious from the fact that they gain more pupils every year and are popular among their target group. When they started out they were among the weaker schools but have not been so for a long time and are now among the successful primary schools in the Netherlands. 

According to Mr Ger Rolsma, the coordinator of SHON, “The schools produce well integrated children, who know all about their roots, for we make certain that they get to know enough about their background. Through our education they acquire (we instil in them) an attitude of tolerance and respect. This self-confidence makes them secure individuals. (2005)”

Because of this the children are perfectly capable of holding their own in an ever demanding world, as well as being successful members of and  well integrated participants in Dutch society. They have developed good behaviour and character in a time where morals are deteriorating rapidly and crime rates are increasing and where minority groups are so often seen and labelled as surrounded by crime and other controversies, a little positive participation and this sending out of positive signs is more than welcome.

Some significant politicians have been very praising of the schools; firstly, the present Minister of Justice Hirsch Ballin and secondly, former Minster of Education, Culture and Science van der Hoeven have a positive opinion about Hindu education.
Minister Hirsch ballin wrote an appreciative  article in 10 Jaar Hindoe Onderwijs:
An authentic religious character goes hand in hand with respect for every one’s conviction. Appreciation for one’s own religion and culture gives depth to the encounter with other religious convictions and cultures. That is why it is good that there are schools like these. In the beginning of the 1980ies, when the first initiatives were taken for private schools on Hindu and Islamic principles, there was much resistance. The fear was expressed that this would obstruct the integration into Dutch society. But the Hindu schools in the Netherlands show us that this absolutely does not have to be the case. On the contrary, it is schools as these that contribute immensely to the fact that the pupils, now and later, without denying their own identity, will harmoniously take their place in Dutch society. (2005)
Van der Hoeven was present at the opening of the new building of the Shri Vishnu school in 2005 and delivered a very encouraging speech: 

It is very important to know one’s roots. Exactly by staying your self, close to the core, one can live together with others, also with people who are different. Therefore, I think that it is great that the schools celebrate Hindu Festivals on the one hand as well as festivities like Sinterklaas and Christmas on the other hand. It is also important to the schools that children are not alienated of the society they grow up in. You encourage them to participate successfully in the Dutch multicultural society. Respect and tolerance towards other cultures are central to this. I applaud this wholeheartedly. 

Conclusion

After taking into consideration the principles of Hinduism, the progress of the Hindu community in the Netherlands and the extent to which they are integrated and having researched the Hindu Primary schools in the Netherlands I can finally answer the central question posed in this thesis: Do Hindu primary schools contribute to the integration of their pupils into Dutch society, or do they lead to segregation?

The research into these schools has a positive outcome, for Hindu primary schools most certainly do contribute to the integration of their pupils into Dutch society.

The mission of the Hindu primary schools is to promote education in general and the Sanatan Dharm Hindu Education in particular. This means that the schools endeavour to stimulate the children to develop themselves in the areas of knowledge, creativity, and spirituality and to develop other skills to become a good citizen in the multicultural and multi-religious Dutch society (Stichting Hindoe Onderwijs Nederland, 2003, p. 2). The schools work is based on the Hindu principles, of which one particular aspect is emphasized, namely that they attempt to create a society in which the expansion of the human mind is the highest ideal. This does not only lead to a deep respect of human rights but also emphasizes the individual duties that people have regarding each other and to society 

The results of the School Inspectorate reports (2006) demonstrate that “the schools fulfil the demands of the core goals of primary education. The teaching climate is also positive, there is a respectful, tolerant, open and colourful atmosphere and this stimulates the children to develop themselves.” Besides, one of the Hindu tenets is to ameliorate yourself, to study hard, acquire knowledge, to get ahead and be successful in life. The fact that the children do well in these schools is also seen in the results of the CITO-test. “The past few years, the average scores of the CITO-tests at Hindu schools, in general, have been above the national average compared to similar schools, and above the level that would be expected of schools with such a high pupil population. The percentage of students going to the higher levels of secondary education, havo and vwo has grown” (School Inspectorate, 2006). The success of Hindu schools is also obvious from the fact that they gain more pupils every year and are popular among their target group. When they started out they were among the weaker schools but have not been so for a long time and are now among the successful primary schools in the Netherlands

From the definition by the Commission Blok as well as from the Multicultural citizenship model we can conclude that indicators for successful integration in the Netherlands are: mastery of the Dutch language, good achievements on social economic level, which means good results in education, having good jobs, and participating in society in a positive way. 

The Hindu pupils do master the Dutch language and have good educational achievements; furthermore they also participate in society in a positive way. For in the schools they learn, according to the Hindu tenets, to be open to other convictions, to respect other people and all living beings. All the ethics they are taught make them fully aware and able to discern between right and wrong. They also develop a good self-worth which makes them secure persons.

The Hindu community in general is well integrated into Dutch society and the Hindu primary schools also have a share in this. In an interview in Hindorama (2003), the coordinator of SHON Ger Rolsma states that “The foundation of the Hindu schools has contributed to a further institutionalization of the Hindu community in the Netherlands. Through these institutions, the SHON has been able to profile the Hindu philosophy within a multicultural and multi ethnic society.”

The School Inspectorate Reports mention that the parents are also very positive about the atmosphere of the schools. They commend the discipline at the schools and the care the pupils receive with weak points and other problems they might have.

So all parties seem to be positive about the schools, the children, the parents, the teachers, the principals, the School Inspectorate, and even high ranked politicians as former Minister of Education Culture and Science, Van der Hoeven. The Hindu schools unite the Dutch and the Hindu culture, this leads to a mutual enrichment. Therefore we can establish that Hindu schools do not oppose integration but rather promote integration and enable integration to take place on a more equal and balanced base. The results indicate that students that have attended Hindu schools have good achievements and seem to find their way into Dutch society easily.
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APPENDIX A

The Dutch Constitution
Article 23, (Freedom of Education)

Article 23 [Education]

(1) Education shall be the constant concern of the Government.

(2) All persons shall be free to provide education, without prejudice to the authorities' right of supervision and, with regard to forms of education designated by law, its right to examine the competence and moral integrity of teachers, to be regulated by Act of Parliament.

(3) Education provided by public authorities shall be regulated by Act of Parliament, paying due respect to everyone's religion or belief.

(4) The authorities shall ensure that primary education is provided in a sufficient number of public-authority schools in every municipality. Deviations from this provision may be permitted under rules to be established by Act of Parliament on condition that there is opportunity to receive the said form of education.

(5) The standards required of schools financed either in part or in full from public funds shall be regulated by Act of Parliament, with due regard, in the case of private schools, to the freedom to provide education according to religious or other belief.

(6) The requirements for primary education shall be such that the standards both of private schools fully financed from public funds and of public-authority schools are fully guaranteed. The relevant provisions shall respect in particular the freedom of private schools to choose their teaching aids and to appoint teachers as they see fit.

(7) Private primary schools that satisfy the conditions laid down by Act of Parliament shall be financed from public funds according to the same standards as public-authority schools. The conditions under which private secondary education and pre-university education shall receive contributions from public funds shall be laid down by Act of Parliament.

(8) The Government shall submit annual reports on the state of education to the Parliament
APPENDIX B

Interviews with the Principals of Two Hindu Primary Schools
The Interviewee in blue is Mr. Jan Bilgoe, the Principal of the Shri Saraswati School in Rotterdam

The Interviewee in red is Mrs. Lila Munshi, Assistant Principal of the Shri Vishnu School in The Hague

1. What was the reason  to found a Hindu primary school?

The motivation to start a Hindu primary school was the following: A great number of Hindustani children were sent to a lower form of secondary school. 2 Why shouldn’t we as Hindus use our right to found a school based on Hindustani beliefs when the country is already full of schools based on other religions? 3 Certain people in Dutch society were convinced that our children would stand a better chance of attending higher levels of secondary education by attending a Hindu primary school.

Well we started in in 1988 with a relatively small school. We had 88 pupils on the list.. After that we grew very fast. In 1992 and the three years after that we had about 355 students. And then there was a rift, there was disagreement between the members of the board and one of them founded his own school. In doing so he took about half the children to his new school. This school was founded in the Hague as well and was called the Algemene Hindoe School. We accept everyone. Even Dutch children, moslim children. Javani children can come to our school. Well apart from that I do not want to go into the other school. So we went ahead with our school and we underwent more growth and now the number of students is 550.

2. To what degree in your opinion did a “normal” Dutch primary school fail to meet the demands and wishes of the Hindustani community in The Netherlands?
The main focus in the founding of the Hindustani school was that children could better meet the standards and levels of performance and quality expected of a standard (Dutch) primary school.

3. What is the most significant difference between Hindu values and traditions en those values and traditions taught in a regular primary school?

Hindustani values and beliefs are taken into account in almost the entire spectrum of teaching as well a school and student conduct. The teachers emphasize these values by means of Dharma lessons and their own experience. They are also better informed about the children’s backgrounds.

4. What does a normal school day look like? Is the teaching material and methodology the similar to those in other primary schools?

The Hindu schools use the same methods and materials as other primary schools and just like schools in any other part of the country we receive visits from school and municipal inspectors. Teaching is done from the Hindustani view of the world. What specific traits must one imagine when hearing such a phrase? Keywords such as respect, clarity and truthfulness, non-violence, mastering one’s will and knowledge are major key points. Children are treated with respect. They are made attentive to the fact that gaining knowledge is a virtue and that this knowledge should be used for doing good.  

5. Apart from teaching in Hindi what is the extra element that makes Hindu education stand out from the rest?

Children are offered the opportunity to take part in after school activities that are beneficial to their personal development. During Hindu holidays, children are stimulated to take part in various fun projects. Usually there is a lot of use of themes during these projects. Children develop themselves through singing, dancing, doing plays etc.
We fulfil the same core goals as regular schools, but the extra value is that they get Dharma and  Hindi lessons and there are no barriers  for the parents. Yes they call us up to come by and talk, and for the children it is a continuous line. Home situation-school situation. Through that children feel happier and when you’re happier you study better. And we are a school that is really focused on innovation. We participate in almost all innovations that education offers. And that is why we are very positively regarded by the Ministry. That is what they said time after time.

6. In your teaching is the focus more on the Hindustani background of the children or more on the fact that they are in essence Hindu’s but with a Dutch background?

The emphasis is placed on the fact that they are Dutch citizens but with a very distinct Surinam-Hindustani background.

7. Do you not think that the pupils have too little contact with the autochthon population, which also could make them flock together and create a barrier to their integration into Dutch society?
Absolutely not, the children leaving our school can adjust perfectly in secondary education. During the primary education they also come into contact with native Dutch and other people. First of all, our children have no problem whatsoever to express themselves in Dutch and they have a good base to. From conversations with former pupils and results of the student following system, it is apparent that the children do well.  I would also like to mention the fact that most of them finish graduate from secondary schools and continue studying in higher education. No this is definitely not the case. The graduates mingle with everyone from all kinds of backgrounds and they do it well. 

Well we’ve been around for nineteen years and indeed have we had this question for nineteen years already. We are still in contact with former students and with schools they visit. These students do not experience any difficulties or inhibitions in the pursuit of new oppurunities. And what is also a fact, that when these children go home they play with other neighbourhood children. So it’s not all about the Hindu school. The school also has contact with other schools in the neighbourhood and there also is an interchange that Dutch teachers from other schools come to read stories here. The libraries, the museum-lessons, the swimming-lessons and so on, all these factors influence the children. They do not stay glued to the spot here. And they also play sports with other children after school. We also have extended school days three times a week where also teachers from outside the school come to teach. So it’s not only Hindustani and Hindustani culture. We have many projects with the neighbourhood and there is definitely no isolation.

8. How do the children view themselves? As Hindustani of as Dutch Hindustani?

Children grow up and take part in this society. Of course their background/heritage plays an important role. If one does not truly know oneself, how can one properly stand up for oneself?

Difficult question, yes they feel Hindustani in some groups they greet with Ram Ram. And in other groups they say hi juf, hi meester. But I think you can say they feel Hindustani and that they are also proud of it.

9. How do you rhyme this with (the question of) integration? You didn’t notice that children are drawn more towards their culture mates?

Isn’t one allowed to be oneself? You can be part of a society with 10 different cultures but in the end you’re still Hindustani. You can adapt but never cease to be Hindustani. In the neighbourhood you see the kids playing with all kinds of children. Yesterday I came back from the market and there were two of our schools pupils together with a Creole girl and two Turkish girls talking and running and greeting me with a hello juf. And then I thought to myself: you see, there you go.

10. From what do you derive that Hindustani children are generally successful in their careers? And have there been any significant studies on this subject? What do you perceive as being indicators for a successful integration of students?

There is a lot of feedback between us and various high schools. And also a lot of former students come and visit us to tell their own personal experiences.

The teachers in High schools they indicate that they are very pleased with the Hindustani children because they are very disciplined and neat and very intelligent. And every year they call us to say that we should send our children to them. The Atlas College, The Segbroek college, The Edith Steijn college are all eager to have our children as new students.

I think norms and values are very important aspects in stimulating integration because if you know who you are and what your norms and values are, you are strong and you can handle difficulties. And if you can appreciate these norms and values in yourself, you can also appreciate them in others is my opinion. Through knowing one’s own norms and values really good one becomes so secure that no one can indoctrinate you, or sell you false information.

11. What do you think the future holds for Hindustani schools?
I see the future very positively. None of the as of yet established Hindus schools has less than 250 pupils. And parents also let us know that they are really glad their child is getting its education at a Hindu school.

I think we have a great future; we even have plans for a High school. But that is still very difficult to realize. The school-inspector visited us three weeks ago and he stayed the entire day and visited the different groups and he said that we did a very good job. And this was not the first time. In the past we’ve had two visits from inspectors and they were also very positive. 

12. I noticed that when I entered the building just now I saw a couple of kids and they all seemed to be very friendly and in their element.

Children are very happy here because they experience that this school is an extension of home. The prayers and the Dharma lessons, they recognize things from home. There is a nice continuation of the home situation for them and they are definitely happy.
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