Reward and punish in the right way


Summary

Nepal and the Netherlands are two different countries. The Netherlands is lying in Europe and Nepal is a part of Asia (z.a. 2008). Also the education is a little different. In the Netherlands there are many types of schools; primary education, secondary education, special need primary education, special need secondary education. Almost all of the schools in the Netherlands are public. Even though the schools are public there is a compulsory education law. It says that on the first month of the fifth birthday until the age of 16 a child is compulsory to go to school. The secondary education is divided into 3 levels of ability: VMBO (Average technical studies), HAVO (Higher secondary education) and  VWO (Higher scientific secondary education) (z.a. 2008).
In Nepal there are two types of schools: Public or local schools and private schools. The way of teaching in Nepal is very strict and structural  (Jha, 2000). 
Not only the types of schools are different, but also the way of teaching. Daisy van den Berghe (1987) and Eline Lindeman (1987) did also experience this during the final intern ship in Nepal. Especially the way of rewarding and punishment is different. So it is interesting to know how teachers reward and punish in Nepal. If the teachers use it in a positive way and if there is a possibility for change. 

This research about reward and punish in the right way took place on the Global Collegiate School in Nepal, where Daisy and Eline did the intern ship. The Global Collegiate School is an English boarding school, which means the teachers have to teach al the subjects matter in English, expect the subject Nepali. The staff at the Global Collegiate school is well educated, which is an exception in Nepal (Panta, 2007). The school is open minded and is improving the education, the communication between students and teachers during the lessons and the way of evaluation. Although the teachers expect a lot of discipline from the students, the main objective is to prepare the students for the society students have to cope with (Panta, 2007).
The students of the Global Collegiate School feel comfortable at school. 95% (N=265) feels good to very good inside school and about 85% (N=266) feels good to very good inside class (graph 8.2, last chapter). About 82% (N=266) feels good to very good about friends inside school (table 8.3, chapter results). The student feels also good about the treatment of the teacher. 84,6% (N=267 of all students think that the treatment of the teacher is good to very good, but still 54,5% (n=266) of the students is scared of some teachers
During education the teacher will arrange some limits about what is possible and not possible. The students need these limits for the development to know what is the good behaviour and what is not aloud. So is it important to reward the students. Rewarding is react at the positive behaviour of the student, so that the good behaviour stays or increases (z.a., z.j.). There is material, activity and social rewarding. The social rewarding is an important rewarding. If a student gets attention from a teacher, the self-esteem of that student will increase. The attention via positive feedback of the teacher has more influence than giving a mark. With the social reward the teacher stimulates the student and it will be more clear about the relation, the rules and agreement (z.a., z.j.).  
There are also moments when students cross limits, but that’s a normal thing. It is part of the learning process (z.a. 1999). When somebody crosses a limit, a punishment will follow. Punishments will help a student by adapting to the rules and agreements. The teacher will try, with punishment, to let the students know that the students have to changes the behaviour to the norms, rules and agreements (z.a. 1999). The pedagogical slap is an example of a punishment. There is still a big discussion whether the slap is helpful or not. In the Netherlands the pedagogical slap isn’t aloud (Levering, 2008 and Louis, 2006 and Truijens, 2006). 

The teachers of the Global Collegiate School also use hitting as a punishment (attachment V: interviews). 100% (N=5) of the teachers, who were interviewed, slap the students. Teachers use it different. Some use it sometimes, others every time. Some with another hand in-between and other teachers as a last solution. The punishment is working, because 82% (N=268) of the students learned from the punishment and 75% (N=201) of the students didn’t make the same mistake ever again (table 19 of attachment III). Only most of the students, about 60% (N=268), don’t feel happy about the punishment in general. 

The teachers of the school also use rewards, when students show good behaviour (attachment V: interviews). The most used manner of reward was to give a student the attention of the class. 60% (N=5) of the teachers use attention as a reward. So that the child has to stand, or has to come to the front. The teacher says nice things or the other students give a big clap for the student. 80% (N=5) of the teachers of the Global Collegiate School uses attention as a reward. 83% (N=266) of the students feel good to very good about it and 90% of the students learn from the reward. 
Preface

After hours of work, and also a lot of hours that we couldn’t work because of the circumstances in Nepal, we have finished our final paper. In November 2007 we started our research. First of all we planned to make a Physical Education (P.E.) plan for the Global Collegiate School in Pokhara, but when we came there, we saw that there already were a few P.E. plans. So we thought it wasn’t necessary anymore to make again a plan for lessons P.E. We search for a new subject for our final paper. We looked and talked about it and didn’t know what to do. But on one Tuesday we both came home with a horrible experience. We both saw a teacher hit a student and we both were shocked. We talked about it and we wanted to do something. So we decided to write our final paper about it and to give workshops to the teachers about rewarding and punishments.

We worked both very hard to finish our final paper. It was hard, because we didn’t have the luxury of the Netherlands. Especially with the literature research it was hard. Every time we had to go to a internet café. The internet wasn’t fast and many times the power was off. So it could happen that a part of a text was gone and we must wait for three hours that the power was back. 

Every night the gate of our home was closed, so we couldn’t go out for internet. So we went in the afternoons for internet and saved it in Word. But when we came home there was 80% of the time (N=12 hour) no power and our laptop had only power for two hours. This all was in the beginning very hard, but every little step and a lot of patience has brought us to this result.  

It was too bad that we didn’t had the possibility to follow the presentation at school. N@tschool was also not working in Nepal, because the website is to big. So it was hard to get some information. But some students and some teachers helped, but this took always time and again patience. 

We both are glad that we could do this together. We could complement each other very well and needed each other for some corrections. Two persons know always more than one. 

Further we want to use this opportunity for thanking some people. First of all we want to thank the students of the Global Collegiate School of Nepal, who participated the research. We couldn’t do the research without them. It was very new fort hem, to fill out a questionnaire, but we think they did great. Also we want to say thanks to the teachers we interviewed. They all did very great and give honest answers, so we could do a good research.    
At last we want to say that it was a hard and a sensitive subject, but very interesting research and we are satisfied with our result. We gave the workshops with much pleasure and we hope that the teachers learned from us. We definitely learned from them.  

Enjoy reading our final paper.

Yours sincerely,

Daisy van den Berghe

Eline Lindeman

Class 4C. 
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Introduction

This research is written and carried out after an incidental experience. Daisy van den Berghe and Eline Lindeman were teaching P.E. in Nepal and saw that teachers of the Global Collegiate School hit the students. Daisy and Eline were immediately interested about this and wanted to know more about the manner of rewards and punishment. After some brainstorming the following formulation of the problem is presented. 

	Formulation of the problem: 

Research if teachers at the Global Collegiate School use rewards and punishments in a positive way. 

Formulation of the question:

Do the teachers at the Global Collegiate School use rewards and punishments in a positive way? 

Part of the questions:

· How is education arranged in the Netherlands?

· How is education arranged in Nepal?

· What are the concepts of Physical Education?

· What is the Global Collegiate School? 

· What are the characteristic of the students of eight to 15 years old?

· What is reward? 

· What is punishment?

· How to use the punishment and reward as a positive tool?

· What is a workshop? 




The goal of the research is to know how teachers at the Global Collegiate School give rewards and punishments and how students feel about that. When there teachers know more about the manners of rewards and punishments, than some workshops can be made. The goal of the workshops is to let the teachers think about the different manners of rewards and punishments and if there is a possibility to change. This subject is relevant, because in the Netherlands there are different kind of manners of rewards and punishments. So it is interesting to know which are the right ways of rewards and punishment, so that the students learn from the mistakes.     

This final paper is designed for all teachers Physical Education (P.E.). It is for the teachers in Nepal as well as the teachers in the Netherlands. Actually it is design for every teacher in the World, who wants to know something more about rewards and punishments. This paper is not only made for P.E. teachers, but for teachers in general. It doesn’t matter at which age the teachers give the lessons, because rewards and punishments will be used in a whole lifetime. After reading this paper, the teachers will think about the different kind of rewards and punishments. If the own manner is right and if that manner needs a change. 

A logical and effective method was used during the development of this paper. At the end of November 2007, there was an approval of this investigation. The tasks were divided and both looked immediately for information. This took a long time, because of the circumstances in Nepal. In the beginning it was also a little bit hard to write in English, but after checking each others part it became a nice literature research. Than the questionnaires were made. This went really fast, because of earlier experiences. In one week, in the beginning of February 2008, every student had to fill out the questionnaire. The results of the questions were filled out in SPSS and this went on the other hand very slow, because of the slow internet and of the many times that there was no power.

When the data was imported in SPSS and the tables and graphic were made, the chapter ‘results’ could be made. This also took a long time, because the right tables and graphics had to be looked up and to make a good part of text with that. Meanwhile the topic list was made, the interviews were carried out and the whole interview was written on the paper. This was also a hard part, because the Nepali people have an other kind of English, so it is sometimes hard to understand what the people were saying.  

The conclusions were made and on basis of the interviews the workshops were made. Than in March 2008 every Monday after school it was time for one workshop. When that was finished it was time for the recommendation, discussion, summary, preface, introduction, etc. And at last it was necessary to read the paper many times and make some final changes.

Division of the paper:

· In chapter 1 is every thing explained about Holland, in chapter 2 is every thing explained about Nepal and in chapter 3 everything about The Global Collegiate School in Pokhara.  

· Chapter 4 has text about the concepts of Physical Education.

· In chapter 5 is a short chapter about changes of behaviour. 

· Chapter 6 is all about rewarding and chapter 7 about Punishment. The definitions, different kinds of rewards and punishments and using reward and punishment in a right way will be treat in these chapters.   

· In chapter 8 there is the operationalisation. The quality concept of reward and punishment will be divide in dimension, who again will be divide in indicators. From the indicators there will be create the questions of the questionnaires.  
· In chapter 9 are the results. The results will be support with tables and graphics. 

· Than the conclusion will be draw. And after that the recommendation and discussion will follow. 
Chapter 1: The Netherlands

This chapter is about the Netherlands. This is mostly for the Nepali people reading this paper. It will make clear what for kind of country the Netherlands is. Also the ways of teaching in the Netherlands will be clarified. The most important aspects of the country will be described in the first paragraph. In the next paragraphs (1.2, 1.3 and 1.4) other aspects, like the history, geography and religion in the Netherlands, will be explained. Paragraph 1.5 will tell more about the ways of teaching in the Netherlands. 
1.1 About the Netherlands

The Netherlands (in Dutch: Nederland) is the European part of the Kingdom of the Netherlands, which consists of the Netherlands, the Netherlands Antilles and Aruba in the Caribbean. The Netherlands is a constitutional monarchy, located in Western Europe. Constitutional monarchies take on a parliamentary form, where the monarch may be regarded as the head of state but the prime minister, whose power derives directly or indirectly from elections, is head of government. It is bordered by the North sea to the north and west, Belgium to the south, and Germany to the east (z.a. 2008). The country's people and language are called "Dutch" (z.a. 2007).

The Netherlands is often called Holland. This is formally incorrect as North and South Holland in the western Netherlands are only two of the country’s twelve provinces. Amsterdam is the capital and largest city (z.a. 2008).

The Netherlands is a geographically low-lying and densely populated country. It is popularly known for its windmills, cheese, clogs (wooden shoes), delftware and Gouda pottery, dikes, tulips, bicycles, and social tolerance. A parliamentary democracy, the country is also known for its rather liberal policies toward recreational drugs, prostitution, abortion, and euthanasia (z.a. 2008). 

1.2 History of the Netherlands

The Dutch United Provinces declared their independence from Spain in 1579; during the 17th century, they became a leading seafaring and commercial power, with settlements and colonies around the world. After a 20-year French occupation, a Kingdom of the Netherlands was formed in 1815. In 1830 Belgium seceded and formed a separate kingdom. The Netherlands remained neutral in World War I, but suffered invasion and occupation by Germany in World War II. A modern, industrialized nation, the Netherlands is also a large exporter of agricultural products. The country was a founding member of NATO (North Atlantic Treaty Organisation) and the EEC (European Economic community) (now the EU (European Union)), and participated in the introduction of the Euro in 1999 (Blom en Lamberts, 1998).
1.3 Geography of the Netherlands

The geography of the Netherlands, makes the Netherlands one of the most unusual countries on Earth. This is due to the fact that much of its land was reclaimed from the sea and is below sea level, protected by dikes (z.a. 2008).

The country can be divided into two areas:

· The low and flat lands in the west and north. These lands, including the reclaimed polders and river deltas, make up about half of its surface area and is less than one metre above sea level, and much of it is actually below sea level. An extensive range of seawalls and coastal dunes, protect the Netherlands from the sea, and levees and dikes along the rivers protect against flooding from rivers (z.a. 2008).

· The higher lands with minor hills in the east and south. Even this portion is mostly flat, only in the extreme south of the country there are some foothills of the Ardennes mountains. This is where Vaalserberg is located, the country's highest point at 322.7 metres above sea level (z.a. 2008).

1.3.1 Facts about the Netherlands 
In the next paragraph all the important facts of the Netherlands are shown in table 1.1.

	Subject
	Fact

	Country name:
	Conventional long form: Kingdom of the Netherlands 
Conventional short form: Netherlands 
Local long form: Koninkrijk der Nederlanden 
Local short form: Nederland

	Government type:
	Constitutional monarchy: Take on a parliamentary form, where the monarch may be regarded as the head of state but the prime minister, whose power derives directly or indirectly from elections, is head of government (z.a. 2008)

	Capital:
	Name: Amsterdam 
Geographic coordinates: 52 23 N, 4 54 E 
Time difference: UTC+ one (six hours ahead of Washington, DC during Standard Time) 
Daylight saving time: + one hour, begins last Sunday in March; ends last Sunday in October
Note: The Hague (seat of government)

	Administrative divisions:
	12 provinces (provincies, singular - provincie); Drenthe, Flevoland, Friesland (Fryslan), Gelderland, Groningen, Limburg, Noord-Brabant (North Brabant), Noord-Holland (North Holland), Overijssel, Utrecht, Zeeland, Zuid-Holland (South Holland)

	Dependent areas:
	Aruba, Netherlands Antilles

	Legal system:
	Based on civil law system incorporating French penal theory; constitution does not permit judicial review of acts of the States General; accepts compulsory ICJ jurisdiction with reservations

	Area:
	Total: 41,526 square kilometres (sq km) 
Land: 33,883 sq km 
Water: 7,643 sq km

	Land boundaries:
	Total: 1,027 km 
Border countries: Belgium 450 km, Germany 577 km

	Coastline:
	451 km

	Climate:
	Temperate; marine; cool summers and mild winters

	Terrain:
	Mostly coastal lowland and reclaimed land (polders); some hills in southeast

	Elevation extremes:
	Lowest point: Zuidplaspolder -7 metres (m) 
Highest point: Vaalserberg 322 m

	Natural resources:
	Natural gas, petroleum, peat, limestone, salt, sand and gravel, arable land

	Population:
	16,570,613 (July 2007 est.)

	Age structure:
	0-14 years: 17.8% (male 1,505,931/female 1,436,532) 
15-64 years: 67.8% (male 5,683,877/female 5,557,745) 
65 years and over: 14.4% (male 1,015,731/female 1,370,797) (2007 est.) 

	Median age:
	Total: 39.7 years 
Male: 38.9 years 
Female: 40.5 years (2007 est.)

	Birth rate:
	10.7 births/1,000 population (2007 est.)

	Death rate:
	8.69 deaths/1,000 population (2007 est.)

	Life expectancy at birth:
	Total population: 79.11 years 
Male: 76.52 years 
Female: 81.82 years (2007 est.)

	Suffrage:
	18 years of age; universal


Table 1.1 Facts about the Netherlands (z.a. 2008)

1.4 Religions in the Netherlands
In this paragraph the most common religions in the Netherlands are described. There are four major religions in the Netherlands. These are: Roman Catholics, described in paragraph 1.4.1, Protestants, described in paragraph 1.4.2, Islam, described in paragraph 1.4.3 and Judaism, described in paragraph 1.4.4.

1.4.1 Roman Catholicism
Currently Roman Catholicism is the single largest religion of the Netherlands, forming the religious home of some 26.6 % of the Dutch people. The number of Catholics is declining and many people who identify as Roman Catholics do not attend Sunday mass often: less than 200.000 people or 1.2%  do. Most Catholics live in the southern provinces of North Brabant and Limburg where they make up the majority of the population. But even north, historically, in regions such as West-Friesland, Zeeuws Vlaanderen and Twente and the cities Utrecht and Nijmegen Catholicism was the largest religious denomination until late in the 20th century (z.a. 2008).

1.4.2 Protestant Churches in the Netherlands
The Protestant Church of the Netherlands (PKN) forms the largest protestant denomination, with some 12% of the population. It was formed in 2004 as a merger of the two major strands of Calvinism (Calvinism is a theological system and an approach to the Christian life that emphasizes the rule of God over all things) and the Dutch reformed church (which represented roughly 8,5% of the population). Besides the two major strands, there are also some small strands; the Reformed Churches in the Netherlands (3,7% of the population) and a smaller Lutheran Church, the Evangelical Lutheran Church in the Netherlands (0,1%).  Since the 1970’s these three churches had seen a major decline in adherents and had began to work together. The Church embraces religious pluralism. A large number of Protestant churches, mostly orthodox Calvinist splits, stayed out of the PKN, they represent some 6% of the population (z.a. 2008).

1.4.3 Islam
Islam is a relatively new and fast-growing religion in the Netherlands, as per recent (Centraal Bureau voor de Statistiek, in English Central Statistical Office) statistics about 944.000 or 6% of the Dutch population are Muslims. Islam numbers began to rise after the 1970’s as the result of immigration. Migrants from former Dutch colonies, such as Surinam and Indonesia, were Muslim, as well as migrant workers from Turkey and Morocco. During the 1990’s, the Netherlands opened its borders for Muslim refugees from countries like Iraq, Iran and Afghanistan. Of the immigrant ethnic groups, 99% of Moroccans; 90% of Turks; 69% of Asians; 64% of other Africans and 12% of Surinamese were Muslims (z.a. 2008). 
1.4.4 Judaism
For most of Dutch history Judaism, although a minor religion, took a special place in Dutch society: because of its social tolerance the Dutch Republic formed a haven for Jews, who were persecuted because of their religion throughout Europe. The large majority of Jews lived in Amsterdam, where they formed one eighth of the population. During the Second World War, in which the Netherlands was occupied by Nazi Germany, the majority of Jews (about 70%) were deported and murdered in the Holocaust (z.a. 2008). 
1.5 Education in the Netherlands

In the Netherlands there are many types of schools; primary education, secondary education, special need primary education and special need secondary education. Almost all of the schools in the Netherlands are public. The schools are paid by the government and are accessible for all the children in the Netherlands. In the Netherlands it is compulsory to go to school from the age of five until 16. In the Netherlands most people are Christian. The school holidays are based on Christian festivals. The children have holidays around Christmas, Easter,  Ascension, etc (z.a. 2008). 

The regular education is divided into two types:

· Primary education

· Secondary education

Primary education will be explained in paragraph 1.5.1 and secondary education in paragraph 1.5.2.

The final education takes place in the final year of the secondary education. After this depending on the type of secondary education, the students can follow a technical study, get a bachelor and/or a master (z.a. 2008).

1.5.1 Primary education

For the primary education there is a law called ‘law for primary education’. This law states that the primary education is for children from four to 12 years old. All the schools providing primary education, also provide the same education. There are only small differences between the schools. Schools are divided into eight classes (from class one to eight). The children stay in the same classroom, with the same teacher every day. When the children are in class eight (12 years old), they have to make a test to decide which level of ability they will attend to in the secondary school (z.a. 2008). 

1.5.2 Secondary education

After the primary education the children have to change schools to study the secondary education. The classes are divided from one to six, depending on the level of ability. Instead of the primary education, the students have to change class and the teachers remain in the same classroom. The secondary education is divided into three levels of ability:

· VMBO (Average technical studies)

· HAVO (Higher secondary education)

· VWO (Higher scientific secondary education)(z.a. 2008).

1.5.2.1 VMBO

At this level the students will study for a technical profession. This secondary education will take four years to finish and is meant for students from 12 to 16 year old. After finishing they can continue to study a specific technical profession, e.g. hairdresser. There are four different routes the students can take to finish their VMBO. These are:

· Theoretic education

· Mixed theoretic/technical education

· Average technical education

· Basic technical education (z.a. 2008).

Within these routes there are different kind of sections the students get to choose. These sections determine which subjects the students get during your VMBO. The sections are:

· Engineering

· Social service and welfare

· Economics

· Agriculture

The students make their choices, relating to their future plans. For example, if somebody wants to become a mechanic, they will have to choose engineering to study the right subjects (z.a. 2008).

1.5.2.2 HAVO

This level will take five years and is meant for students from 12 to 17 years old. The students are being prepared for the bachelor education. After finishing the HAVO, the students are allowed to do a bachelor study. The HAVO is like VMBO also divided in different sections. These sections determine which subjects you get during your study. The sections are:

· Environment and technical studies

· Environment and health studies

· Economics and society studies

· Culture and society studies

From year one to three all the students get the same education. At the end of year three the students choose one of the sections, which the students attend in year four and five. In year five the students will have final examinations about the chosen subjects (section) (z.a. 2008).

1.5.2.3. VWO

This level will take six years and is meant for students from 12 to 18 years. The students are being prepared for the bachelor and master education. After finishing the VWO, these students are allowed to go to an university. The VWO is divided into two different kind of educations; Grammar and athenaeum. The difference between these two is that, when you choose grammar you’ll also get Greek and Latin as a subject. Whilst when you choose athenaeum you will not get these subjects. 

Also the VWO is divided into different sections. These sections determine which subjects you get during your study. The sections are:

· Environment and technical studies

· Environment and health studies

· Economics and society studies

· Culture and society studies

From year one to four all the students will get the same education. At the end of year four the students have to choose one of the sections, which the students attend in year five and six. At the end of year six the students will have final examinations about the chosen subjects (section) (z.a. 2008).

1.5.2 Compulsory education

In the Netherlands there is a compulsory education law. It says that on the first month of the fifth birthday until the age of 16 a child is compulsory to go to school. After this the law states that children from 16 years to 18 are partially compulsory to go to school.

The parents are responsible that the child goes to school. A child should be signed up for a school and should attend lessons regularly. 

This law is set to make sure that as many children as possible go to school in the Netherlands. Every municipal has a person who makes sure the law is followed by the children, parents and the school.  If the children don’t go to school regularly and can get booking.  Since the parents are responsible for the children there is a risk for liability to punishment (z.a. 2008).

Summary

The Netherlands is the European part of the Kingdom of the Netherlands. The country is divided into twelve provinces. Amsterdam is the capital and largest city (z.a. 2008). Currently Roman Catholicism is the single largest religion of the Netherlands (z.a. 2008). In the Netherlands there are many types of schools; primary education, secondary education, special need primary education, special need secondary education. Almost all of the schools in the Netherlands are public. Even though the schools are public there is a compulsory education law. It says that on the first month of the fifth birthday until the age of 16 a child is compulsory to go to school. The secondary education is divided into 3 levels of ability: VMBO (Average technical studies), HAVO (Higher secondary education) and  VWO (Higher scientific secondary education).

Chapter 2: Nepal

This chapter is about Nepal and mostly for Dutch people reading this paper. It will make clear what for kind of country Nepal is. Also the ways of teaching in Nepal will be clarified. The most important aspects of the country will be described in the first paragraph. In the next paragraphs (2.2, 2.3 and 2.4) other aspects like the history, geography and religion in Nepal will be explained. Paragraph 2.5 will tell more about the ways of teaching in Nepal. Because the final product of this paper will be for the Global Collegiate School, paragraph 2.6 will talk about the school and explain the way of teaching etc. on the school. 
2.1 About Nepal

Nepal (In Nepali language: नेपाल: Ne’pa’l) is a  landlocked nation in South Asia, bordering the People’s Republic of China (Tibet) to the north and India to the south, east and west. The country’s people and language are called "Nepali". Kathmandu is the capital and largest city.

Nepal held distinct status of being the only official Hindu state, with over 80 percent of the Nepalese as Hindus. On May 18, 2006, Nepal was declared a secular state. On December 28, 2007, the interim government declared Nepal a Federal Democratic Republic, on its way to abolishing the monarchy. The current king, Gyanendra Bir Bikramm Shah Dev shall be the last king of Nepal, the monarchy set to be abolished after the April 2008 elections if the present ruling parties win the election. 
For a relatively small country, the Nepali landscape is uncommonly diverse, ranging from the humid Terai in the south to the lofty Himalayas in the north. Nepal boasts eight of the world's ten highest mountains, including Mount Everest. 

After a long and rich history, during which the region has splintered and coalesced under a variety of absolute rulers, Nepal became a constitutional monarchy in 1990. In December 2007, parliament (although the parliamentarians are not elected by people but nominated by seven political parties according to the provision of the present interim constitution) voted to abolish the monarchy in Nepal (z.a. 2008).

2.2 History of Nepal
In 1951, the Nepalese monarch ended the century-old system of rule by hereditary premiers and instituted a cabinet system of government. Reforms in 1990 established a multiparty democracy within the framework of a constitutional monarchy. A Maoist insurgency, launched in 1996, gained traction and threatened to bring down the regime, especially after a negotiated cease-fire between the Maoists and government forces broke down in August 2003. In 2001, the crown prince massacred ten members of the royal family, including the king and queen, and then took his own life. In October 2002, the new king dismissed the prime minister and his cabinet for "incompetence" after  the cabinet dissolved the parliament and were subsequently unable to hold elections because of the ongoing insurgency. While stopping short of re-establishing parliament, the king in June 2004 reinstated the most recently elected prime minister who formed a four-party coalition government. Citing dissatisfaction with the government's lack of progress in addressing the Maoist insurgency and corruption, the king in February 2005 dissolved the government, declared a state of emergency, imprisoned party leaders, and assumed power. The king's government subsequently released party leaders and officially ended the state of emergency in May 2005, but the monarch retained absolute power until April 2006. After nearly three weeks of mass protests, organized by the seven-party opposition and the Maoists, the king allowed parliament to reconvene on 28 April 2006. Following the November 2006 peace accord between the government and the Maoists, an interim constitution was promulgated and the Maoists were allowed to enter parliament in mid-January 2007. Parliamentary elections, originally planned for June 2007, were postponed to November 2007 and again postponed to 10 April 2008 (z.a. 2008). 
2.3 Geography of Nepal

Geography of Nepal is uncommonly diverse. Nepal is of roughly trapezoidal shape, 800 kilometres long and 200 kilometres wide, with an area of 147,181 square kilometres. Nepal is commonly divided into four physiographic areas: the Mountain, Hill, Siwalik region and Terai Regions. These ecological belts run east-west and are bisected by Nepal's major river systems.

Nepal is divided into 14 zones and 75 districts, grouped into 5  development regions. Each district is headed by a fixed chief district officer responsible for maintaining law and order and coordinating the work of field agencies of the various government ministries. The 14 zones are: Bagmati, Bheri, Dhawalagiri, Gandaki, Janakpur, Karnali, Kosi, Lumbini, Mahakali, Mechi, Narayani, Rapti, Sagarmatha, Seti (z.a. 2008).

2.3.1 Facts of Nepal

In the next paragraph all the important facts of Nepal are shown in table 2.1.

	Subject
	Fact

	Country name:
	Conventional long and short form: Nepal 
Local long and short form: Nepal

	Government type:
	Parliamentary democracy

	Capital:
	Name: Kathmandu 
Geographic coordinates: 27 43 N, 85 19 E 

Time difference: UTC+5.75 (10.75 hours ahead of Washington, DC during Standard Time)

	Administrative divisions:
	14 zones (anchal, singular and plural); Bagmati, Bheri, Dhawalagiri, Gandaki, Janakpur, Karnali, Kosi, Lumbini, Mahakali, Mechi, Narayani, Rapti, Sagarmatha, Seti

	Legal system:
	Based on Hindu legal concepts and English Common law; has not accepted compulsory jurisdiction

	Area:
	Total: 147,181 sq km
Land: 143,181 sq km 
Water: 4,000 sq km

	Land boundaries:
	Total: 2,926 km 
Border countries: China 1,236 km, India 1,690 km

	Coastline:
	0 km (landlocked)

	Climate:
	Varies from cool summers and severe winters in north to subtropical summers and mild winters in south

	Terrain:
	Tarai or flat river plain of the Ganges in south, central hill region, rugged Himalayas in north

	Elevation extremes:
	Lowest point: Kanchan Kalan 70 m 
Highest point: Mount Everest 8,850 m

	Natural resources:
	Quartz, water, timber, hydropower, scenic beauty, small deposits of lignite, copper, cobalt, iron ore

	Population:
	28,901,790 (July 2007 est.)

	Age structure:
	0-14 years: 38.3% (male 5,721,720/female 5,360,391) 
15-64 years: 57.9% (male 8,597,037/female 8,134,115) 
65 years and over: 3.8% (male 528,113/female 560,414) (2007 est.)

	Median age:
	Total: 20.5 years 
Male: 20.3 years 
Female: 20.6 years (2007 est.)

	Birth rate:
	30.46 births/1,000 population (2007 est.)

	Death rate:
	9.14 deaths/1,000 population (2007 est.)

	Life expectancy at birth:
	Total population: 60.56 years 
Male: 60.78 years 
Female: 60.33 years (2007 est.)

	Suffrage:
	18 years of age; universal


Tabel 2.1: Facts of Nepal (z.a. 2008)

2.4 Religions inside Nepal

Nepal was formerly the world’s only constitutionally declared Hindu state, but following the movement for democracy in early 2006 and the breaking of King Gyandra’s power, the Nepali Parliament amended the constitution to make Nepal a secular state.

According to the 2001 census, 80.6 percent of Nepalese are Hindu, 10.7 percent are Buddhist, 4.2 are Muslim, 3.6 percent are Kirat (an indigenous religion), 0.5 percent are Christian, and 0.4 percent are classified as other groups. Although the population is mostly Hindu, since the 1971 census Hindus have shown the greatest decline as a proportion of the population, and Buddhists and Kirats have increased the most: in 1971 Hindus were 89.4 percent of the population, Buddhists 7.5 percent and Kirats statistically 0 percent. However, statistics on religious groups are complicated by the ubiquity of dual faith practices, particularly among Hindus and Buddhists. Moreover, shifts in the population’s religious composition also reflect political changes. The 1990 constitution ended the government’s promotion of Hindu nationalism and official suppression of political participation based on religious, cultural, and linguistic traits. This policy has enabled greater freedom of religious expression and allowed the census to officially enumerate more religious groups. As well, Christian missionaries, both Nepalese and foreign, have increased the efforts in Nepal (z.a. 2008).

The geographical distribution of religious groups in the early 1990’s revealed a preponderance of Hindus, accounting for at least 87 percent of the population in every region. The largest concentrations of Buddhists were found in the eastern hills, the Kathmandu Valley and the central Tarai; in each area about ten percent of the people were Buddhist. Buddhism was relatively more common among the Newar and Tibeto-Nepalese groups. Among the Tibeto-Nepalese, those most influenced by Hinduism were the Magar, Sunwar, and Rai peoples. Hindu influence was less prominent among the Gurung, Limbu, Bhote and Thalali groups, who continued to employ Buddhist monks for their religious ceremonies (z.a. 2008).

2.5 Education in Nepal

In Nepal there are two types of schools: Public or local schools and private schools. There is a big difference between these schools. Local schools provide rather poor education, whereas private schools are very expensive and provide good education. The private schools have to be fully paid by the parents. On the private schools, education is mostly given in English. This is because the Nepali people believe this will give a better future. Most of the people in Nepal have no money, so the children are unable to go to school. Most of these children have to work and earn money for the parents.

The regular educations is divided as following:

· Pre primary level (class one and two) 

· Primary level (class three, four and five)

· Lower secondary (class six, seven and eight)

· Secondary (class nine and ten)

· Higher secondary (class 11 and 12) 

The final examinations are in class ten. After class ten the students have finished the secondary level. In class 11 and 12 the students are being prepared for the university.  After following class 11 and 12 the students are allowed to go to the university to get a bachelor (z.a. 2008).

2.5.1 Primary level

Primary level contains classes one until five. The children are between three and 13 years old. Because the children are not obligated to go to school, some children start school very late. Due to this the age of the children in the classes can be very different. In general the children have the same age, only some children are much older. The children go to the same school until finished in class ten. In class one and two the children have the same teacher. From class three and higher the teachers change from class and the students remain in the same classroom all day.

2.5.2 Secondary level

After finishing class five, the children go to class six automatically. There is no difference in changing from class four to five or from class five to six. 

In the secondary level there are no difference between the ability of the students. All the students, smart and less smart, are in the same class and are getting the same classes. Like in the primary level, the teachers change from classroom and the students remain in the same room all day. 

2.6 Way of teaching

The way of teaching in Nepal is very strict and structural. Every morning the children come together at the assembly, where announcements for the coming day are made. The students also have to sing the national anthem every single day. After the assembly the students go back to class. If a teacher enters the classroom, the students have to stand up and greet the teacher. The teachers talk about the subjects that are taught, the students listen and are given homework (Jha, 2000). 

2.7 Development of physical education and sports in Nepal

Looking at the development of Physical Education (P.E.) in the education in Nepal, there are no specific and official sources to be found. It is never written down and there is no evidence in when it is first introduced. There are some sources that mention the direction where it came from. Countries like china and India, have had big influence in the introduction of the sports and games area. The influence of India has always been better because of the smaller differences between the cultures and religion and because of the open border with Nepal. Sports and games were done before all these influences reached the country. Traditional activities, recreation, a way of living, these were all reasons to practicing of sports and games. Examples of this are: dancing in temples, horse cart racing, wrestling, gambling, archery, horseback riding etc. (Jha, 2000)

Official sports were prohibited in Nepal during the so called Rana regime.Though there were organises games and matches but only by the army, the police and some educational institutes. The general local people did not know this was organised.

Army people, teachers, students and people working for the government all went abroad and brought back sports and introduced them in their surrounding. Till the fifties there were no games and sports organised in Nepal. But after that period it became popular with all the people in Nepal. Some organisations and institutes were founded and they worked at the development of sports on different kind of areas. The most important are mentioned below (Jha, 2000)

2.7.1 ‘Faculty of Education’, Tribhuwha University

This faculty has its origin in 1956, people were educated to qualified teachers in different kind of professions. In 1972 this became official due to the New Education System plan. Education was renewed and developed. For the profession Physical Education there was founded a department as well in 1973. Because of the developments and the New Education System plan, it became a graduation subject with a bachelor degree. Teachers who graduate do not work at schools only, but also at institution, organisations and clubs (Jha, 2000)

2.7.2 Curriculum Development Centre; Ministry of education

The Curriculum Development Centre is part of the ministry of education. When the New Education System plan was introduced, there had to be a textbook, curriculum, teachers workbook and syllabus. These are made in 1973 and had been changed a lot during the years. The curriculum describes what teachers have to teach, in what way and what the students should know at the end. Twenty years before there was no curriculum, but it was mentioned that Physical Education had to be an optional choice in education. Besides making workbooks and curriculum, the ministry organised sport and games at national level to stimulate Physical Education. Not everybody shared the opinion that Physical Education should be given at schools and did not see the value of it (Jha, 2000)

2.7.3 National Sports Council

In 1958 the ‘Health and Sports Council’ was found. This council made a beginning with organising of sports and games at national level. In 1960 this council was changed in the National Sports Council. All existing sport clubs and sport unions were brought under the command of this council, which is still functioning. The co-operation involved organising of tournaments, selecting of players and training possibilities, involving of coaches and instructors from abroad, guidance of players etc.

This council has been developed well during the years and different kind of sports have stabilised itself. The sport council is responsible for every development in this sector. It took care of realisation that people from Nepal could take part in the Asian games (Jha, 2000).

2.7.4 Ministry of Youth, Sports and Culture

Ministry of Youth, Sports and Culture was found in 1996. The ministry started with making policy and program for the development of sport and games. But the ministry has not yet been very successful in starting the first basic policy. The cause of this has to do with the political instability, shortage of financial support and lack of good co-ordination among specialists. But this will be improved in the years that come (Jha, 2000).

2.8 The vision at Physical Education in Nepal

Human beings and animals are moving physically for centuries, because of the need to survive. However with the humans this has changed and it is now important to be healthy and fit. As long as a person is healthy and fit, the person will be successful in life. Being physically active will contribute to having a good life. Physical education is good help to be or to become active. This is a vision that people in Nepal have about P.E. at school. The people first thought that it was unnecessary and it was a blockage for studying other subjects. Nowadays it is scientifically proven that students and other people, who often do sports, perform better at physical and mental tasks. The majority agrees with this fact, but there are still people who think that the subject P.E. does not contribute to the development of a person (Jha, 2000).

2.8.1 The importance of P.E.

P.E. has been playing an important role in the education in Nepal, more and more. It is important that people exercise more and it is a contribution to several areas of life during the development of a child or older person. It contributes to the development of the basic elements of movement, like walking, jumping, crawling, rolling, climbing, etc. But P.E. also has a contribution on social and mental area. There are several major points that are brought up that are most important. These points are tried to be realised during the lessons P.E. (Jha, 2000). The most important points are given below:

· Growth and development of the body

Physical activities are helping with the development of organs and other parts of the body, because people are trained during the exercise, for example lungs and the heart. A human will be able to resist fatigue better and so be active even more. Physical exercises have a positive influence to the different kind of systems in the body, which will be developed more.

· It helps building up a muscled body

Due to physical work, muscles are trained and the organic system is being developed. He organs use as less energy as possible with a result as big  as possible, like a muscled body. The co-operation between nerves and muscles is also being developed, this will contribute to other different areas like co-ordination (Jha, 2000).

· It develops mental capacity

Physical movement does not only have an effect on the physical body itself, but a person will develop himself on the mental area as well. Movements and activities ask for knowledge and this has to be changed and improved all the time. New situations have to be taken and handled in the right way. Technique, rules, planning and knowledge about sports is broadened (Jha, 2000).

· It develops social qualities

To participate in a group means to get along with each other, work together, to listen to each other and things like that. An individual has to adjust himself and learn to get along with other individuals, all the time. But also rules and disciplines have to be followed. People have to listen to teachers, trainers and officials. During sports and Physical Education all these things are important and are being developed (Jha, 2000).

· Emotional stability

Emotion means mental and physical stimulation of a person in certain situation. During physical activities a lot of emotions are brought up, for example: fear happiness, sadness, anger, jealousy, etc. A person has to cope with all these emotions and only show the right emotions to the outside (Jha, 2000).

· It takes care of a good environment for the mind

A person can get rid of stress and other mental pressure for a moment, during physical activities. It can give a person a feeling of relaxation and the person feels no stress (Jha, 2000).

· It gives a contribution for spare time

Physical Education lessons can stimulate persons to sport more in the spare time. The students are able to choose what is preferred in the spare time and do these physical activities (Jha, 2000).

· It helps to fulfil the daily tasks more easy

Because people are in better shape and condition, one is able to fulfil the daily tasks more easy. People become fatigued less quick and are more capable of doing activities (Jha, 2000).

· It helps with the development of natural resistance

When people are performing sports, the body is healthier. Resistance is being built, the whole living pattern changes positive and people are starting to live healthier in general (Jha, 2000).

With these points, the importance of Physical Education is made clear. The physical, mental and social areas are all mentioned. The way of thinking about Physical Education in the education is developed with help of studies that have been done (Jha, 2000).

2.8.2 Importance of sports and games

Not only physically moving helps with the development of different kinds of features. Games and sports itself have also an own contribution. Being physically active was necessary for surviving in the old days, but it is different nowadays. Sport and games have different goals these days and those can be taught and learned during lessons P.E. These goals contribute to the development of a person in different kind of areas, like physical, mental and social areas. The goals are most related to team sports. Individual sports are not related to them most of the time (Jha, 2000).

Mentioned below are the goals that with sport and games can be reached. Some goals are quite the same as the goals that want to be reached with P.E. (Jha, 2000).

· Sportsmanship

This is learned by winning and losing of matches. A person should be able to accept a loss of a match and should not do anything to win matches. For example injuring other people or false play (Jha, 2000).

· Friendship
Sport and games help with getting new contacts and making new friends, but also the feeling of being in a group. The persons in a team have to work together and show respect for each other, this can be reached during the practise of matches and sports (Jha, 2000).

· Self discipline

If the person is accepting the rules of the games and sports, the person will develop self discipline. A player should follow the rules and adjust himself to these rules, especially his behaviour (Jha, 2000). 

· Emotional stability

During the exhibition of games and sports a player has a lot of emotions, that have to be shown. This can be good or bad emotions. But the player learns to just show the good emotions and try to keep bad emotions inside. This way the players create emotional stability (Jha, 2000).

· International recognition

Because there are matches against clubs or teams from other countries, the players learn about the people who live there. The players will learn and understand to recognize and understand other cultures and the people of those cultures (Jha, 2000).

· Competition and co-operation

Because the players have to work within a team, there will be a healthy competition between players or persons themselves. But there will have to be co-operation as well among the players. An individual player will not contribute much to a healthy co-operative team (Jha, 2000).

· It gives a contribution for spare time

Here also is said that it gives a contribution to the fulfilment of spare time. By doing sports, a person is being healthy and will not show bad behaviour that quick (Jha, 2000).

· Training of leadership

During sports there ware several opportunities to follow or function as a leader. These aspects will be trained and developed while playing sports and games (Jha, 2000).

2.9 The way of teaching that the teachers in Nepal have to follow

For the biggest part the way of teaching is written down by the government. Besides education that has to be followed by the teacher, the teacher will have to teach the way the government prescribes. The government has written a curriculum and books with a specific explanation about how the lessons should be given but the teachers and what a lesson should be like. There are written books about the general subject of teaching, but also specific books for each subject, for example P.E. goals that have to come back during the practical lessons.

First of all the tasks and the methods of teaching, for the teacher during P.E. lessons, are explained. Every subject has a character of instruction, a teacher instruct a student. Because P.E. is a bit different than most subject, it uses a different and specific method. During a lesson of P.E. there are a lot of interactions between the teacher and the students. These have to be treated in the right way all the time. The way of teaching is separated into three tasks. These can be compared with the ‘talk’, ‘example’ and ‘exhibition’ that are used in the Netherlands (Jha, 2000).

2.9.1 Explanation

A technique, problem or questions is treated during the explanation. With a lesson of P.E. this will be done in the beginning of the lesson. The topic of the lesson is being discussed and explained. A teacher is to explain the topic’s history to the students understand what the topic is about. To get the interest of the students, students have to be stimulated and inspired. During explanation the teacher has to take care with some aspects. The explanation has to be done at a place where students can not be distracted quickly. They have to be able to pay attention and understand what it is about. The students should be put down in the right direction, so that nobody is staring at the sun. Last, a teacher should have a loud and clear voice and use understandable language so the students can follow it clearly (Jha, 2000).

2.9.2 Demonstration

Demonstration means to give an example of the activity, movement, sport or technique. This can be done with or without the use of equipment. The demonstration is a big help for the students to learn how to perform something. First a short introduction has to be given, which helps to introduce and make the activity clear. The interest of the students has to be reached, with the demonstration. The students should feel like wanting to play or move for themselves. The teacher has to show the demonstration in front of all the students and has to make sure that everybody is able to see it. The field or the activity with material has to be prepared before the explanation, so it does not take much time, which means more time to practice and be active for the students (Jha, 2000).

2.9.3 Participation

After the explanation and demonstration the students have to perform the activity. The learning process and the goals only can be reached when the students themselves are practical active. Most of the sports and games can be learned only, when its is done in practice itself. The students should be given the opportunity to learn all the sports. The teacher will put the students to work with games and exercise. If there are not enough materials, the students have to do another physical task to stay active, until it is the students turn.

During the performing of the activity and exercises, the teacher observes the active participation or exercise can be made immediately by the teacher. This way the teacher makes sure that the students have the most optimal learning possibility. To stimulate the students, the teacher have to participate him or herself with the exercise and activities. But the teacher has to make sure that no control of the lesson is lost (Jha, 2000). 

2.9.4 Evaluating

Another important task for a teacher of P.E. is evaluating. Evaluation is a way to control the learning methods and programs and the value to the students of these points. It determines the effectiveness of the learning methods that are used during the lessons of P.E. Participation is one of the most important things. In the first place, the teacher should not observe who is the best in all the activities, but if everybody is able to perform the activities that are taught. Not only the physical aspect is important to evaluate but also the mental, social and emotional aspects. There are guidance rules for evaluating the students during lessons of P.E. There are components used for evaluating and the way of evaluating. The components are given below:

· The level of participation of the students in physical activities

· The level of interest shown by the students

· Regularity in the class

· Leadership and the following of instructions

· Development of qualities

· Oral and written exams

· Co-operation and the level of helpfulness in group activities

These components will not wok if the teachers is not being engaged in it actively. If there is not being evaluated properly, it is not going to be clear that the goals are reached. That is why evaluating is one of the most important tasks a teacher has (Jha, 2000).

2.9.5 Lesson plan

There have to be made a lesson plan in co-operation with the information about the topic, activities and sports, that is given. To make the teaching effective, there have to be made a lesson plan in which all different kinds of aspects, which take part in an educational learning process, are mentioned. The teacher has to take in consideration the amount of lesson days, material and facilities at school. But also the physical and mental capabilities of the students. The written learning material, knowledge and experience have to be taken in consideration. Beside a year planning there have to be made day planning. These exist of the learning material that has to be given and in what way during the lessons that day (Jha, 2000).

Summary

Nepal is a landlocked nation in South Asia, bordering the People’s Republic of China (Tibet) to the north and India to the south, east and west. Nepal is divided into 14 zones and 75 districts, grouped into five development regions. Kathmandu is the capital and largest city.

Although the population is mostly Hindu, since the 1971 census Hindus have shown the greatest decline as a proportion of the population and Buddhists and Kirats have increased the most.

In Nepal there are two types of schools: Public or local schools and private schools. The way of teaching in Nepal is very strict and structural.
Chapter 3: The Global Collegiate School

In this chapter everything about the Global Collegiate School is explained further. This information will give a more clear view about the education in Nepal. The rules on the Global Collegiate School are similar to most schools (especially private schools) in Nepal. Paragraph 3.1 will give a good view about the school  and the existence of the school. Paragraph 3.2 will tell more about the departments and the accommodation of the school. Furthermore the rules are described in paragraph 3.3 and the vision of education in paragraph 3.4. The last paragraph gives an explanation about Physical Education on the Global Collegiate school. With this information proper workshops should be able to produce, specialised on the Global Collegiate School.

3.1 History and organisation of the school

In Pokhara there are several English Boarding Schools in different areas. The Global Collegiate School is one of the Boarding Schools in Ranipauwa. The school is not run by the government, but by a private sector. The Global Collegiate School is established in marga 2052 (December 2005). Before that the team of teachers was working in the reputed schools of Nepal. During the first time students at this moment, from class nursery to ten with double section (A and B section).

The staff at the Global Collegiate school is well educated, which is an exception in Nepal. The staff members are teaching the subjects: Maths, Science, English, Nepali, Account, Computer, Health, Library, Social Studies, Physical Education and Junior Department.

The Global Collegiate School is an English boarding school, which means the teachers have to teach al the subjects matter in English, expect the subject Nepali. All the study books are written in English and the school expects the students to speak English at all times.

At the end of each school year all the students have to fill out a card to admit for the coming year. There is the opportunity for new students to admit. The students have to make a test, so the school can see at what level the student is at that moment. The result of this test will decide in which class the student can start (Panta, 2007). 
3.2 Accommodation and departments

The school has three departments: junior department, secondary level department and department for higher secondary level. The building contains many classrooms, including security, reception, finance account, principal room, video room, library, store, staff rooms, science laboratory, dining/kitchen building, Physical Education/dance room, computer laboratory, rest room/food-basement, etc.

On the school ground (in front of the school) there is a volleyball and badminton court. This ground is used for the Physical Education classes (Panta, 2007). Also a basketball court is build, which is sponsored by Daisy van den Berghe and Eline Lindeman.  

3.2.1 Nursery and kindergarten

Students start in nursery at the age of three. At the age of five year the students will go to the first class of the primary school. During the years of nursery and kindergarten, the school teaches the students how to behave and what to do in different situations. For example going to the toilet. Besides this the children speak Nepali and start learning a few words in English (Panta, 2007).

3.2.2 Primary school and secondary school

The primary school consist of class one up to five and the secondary school consist class six up to ten.

In the beginning of a new school year, every class has to choose a captain. The class captain makes sure the date is written on the blackboard every day, looks after his classmates and in the morning takes care of the class assembly.

Each class has its own class teacher, who supervise the class and has to be aware of the behaviour of the students.

In every class, even in class one, the students have to make homework every day. The teachers will give assignments at the end of every lesson. Most of the time it is own responsibility of the students to make homework (Panta, 2007).

3.2.3 Boarders

The boarders are divided in boarders and day-boarders. A day-boarder is not staying in the hostel of the school, but takes part of the extra lessons before the first period and after the last period. At seven o’clock the boarders come to school. During these lessons there is a teacher who helps and supervises.

The boarders are the students staying in the hostel of the school. There are two hostels; a boys-hostel and a girls-hostel. The boys-hostel is a hired house nearby the school. The boys from the fifth class and higher are allowed to stay there. The girls hostel is above the house of the founder of the Global Collegiate School, Nanda Lal Thripathee. In each hostel teachers are staying there to help the students. Beside the teacher in the girls hostel, there is also a hostel mother, she takes care of all the students. The students who live in the hostel are students from parents who work in another country, city or of who want the children to study more.

The girls are going to school and back to the hostel by the Global school bus. The boys live nearby and walk every day. Together with the day-boarders they have breakfast and lessons. On Saturday the boarders stay in the hostel, to do homework, laundry, etc. The boarders walk to school for breakfast, khaja (a snack with a cup of tea) and dinner (Panta, 2007).

3.3 School rules

At the Global Collegiate School there are many rules. The most important rules the students have to follow, will be explained in the following subparagraphs. 

3.3.1 School uniform

All the students of the school are wearing a school uniform. That means for the boys; navy blue pants, navy blue V-necked sweater, white shirt, black leather shoes, blue socks and school tie. The girls wear instead of navy blue pants, a navy blue skirt (Panta, 2007).

3.3.2 Timetable

A school week starts at Sunday and ends at Friday, so the students go to school six day a week. During one school day, there are seven periods of forty minutes.

The students come to school by the Global bus or busses rent by the school. When children live nearby school, the children come by bicycle or by walking. In the morning the school bus picks the students up at given places and at the end of the day the bus will bring the students back home.

The first period starts at 10.10 o’clock and the last period ends at 15.50 o’clock. After the second and the sixth period there is a break of ten minutes. When there is a staff meeting, this will be planned during this break. After the fourth period, at 13.00 o’clock, the teachers and the students have khaja (a snack with a cup of tea) in the dinning hall. When the last period is finished the students make lines at the junior department to get in the bus.

The boarders are at school seven days a week. The timetable looks as the following

6.00 o’clock

Wake up

6.45 o’clock

Go to school

7.00 o’clock

Breakfast

7.15 o’clock

lessons (homework etc.)

8.30 o’clock
 
Lunch

9.55 o’clock

Assembly

10.10 o’clock

Start school

15.15 o’clock

Finish school

16.00 o’clock

Khaja

16.15 o’clock

Lessons (homework etc.)

18.00 o’clock

Dinner

19.30 o’clock

Study in the hostel

21.00 o’clock

Go to bed

The teachers will walk from one classroom to the other to teach other lessons and the students stay in the same classroom.

During tests and final exams students get a special timetable (Panta, 2007).

3.3.3 Assembly

Every day except from Thursdays the school day starts with an assembly. Because Sunday is the first day of the week, the principal will inform the students. The students have to make lines and all the ‘houses’ are standing together. The have to do a kind of morning gym, called a ‘drill’ and sing the national anthem. During the assembly the principal tells important things for the coming days and repeats the rules and talks about the behaviour. During the assembly there is also a possibility for the houses to present themselves with articles, poems, etc. (Panta, 2007).

3.3.4 Teachers

The most teachers, teach two or three subjects, of which one is studied for. Besides this the teachers also teach a subject in which the teachers are not trained. The teacher have to teach four periods a day, the other three periods are used for marking and preparing lessons. Beside the lessons teachers have other tasks, like supervise students during school periods or before or after school times, helping during the Khaja and stay in the bus when the students are picked up or go home (Panta, 2007).

3.4 Vision on education

The year 2028BS (1971) brought a significant change in the education of Nepal and it is the beginning era of modern education. The ‘Nation Education System Plan (NESP) 2028’ introduced vocation education aiming to produce technical and productive manpower. New curriculum and textbooks were designed and published and introduced in the different levels of schools and college. New methods of teaching, like teacher training, supervision system, etc. were introduced. The education bill (education act) 2028 guaranteed the serves of teachers with better salary, allowances and other facilities. On the auspicious occasion of the coronation ceremony of His Majesty (HM) late King birendra Bir bkram Shah in 2031BS (1974), the king declared ‘Free and compulsory Primary Education.’ Likewise on the occasion of International children day in 2041BS (1984). His Majesty (HM) announced ‘Free distribution of text-books’, to the students of primary level. The international children’s day is observed. 

At present newly designed curriculum is practiced in all the levels of school education since 2055.

This quotation gives a clear view about the vision of the school on education. The school is open minded and is improving the education, the communication between students and teachers during the lessons and the way of evaluation. Although the teachers expect a lot of discipline from the students. The main objective is to prepare the students for the society one has to cope with. Students are interested in receiving help from foreign countries and will get information about different methods of teaching. The aims of the Global Collegiate School in specific are:
· Develop a capacity for independent judgement

· Lay strong foundation for future development

· Encourage pupils to acquire values, attitude and ideas will assist them in their personal and social life

· Provide opportunity of leadership and responsibility

· Develop self-esteem and concern for others

· Create an environment that encourages the pursuit of academic excellence of each student to the maximum possible

· Develop physical health, dexterity, agility and grace and encourage students to participate to the best of their ability in sports, music, drama, art and other outdoor activities (Panta, 2007).  

3.5 Physical Education and Health

The subject Physical Education has a practical and theory part. Depending on the class the children have different amounts of hours practical and theory. During the theory students learn things about health, the health from others, and the environment. Besides this students learn how to play different games and sports and about the rules. For this subject students use a book called health and physical education. 

During the practical the students can practice its own skills in different kind of games. Different games are practiced during the practical. Also the pedagogic skills are improved during the practical lessons.

3.5.1 Extracurricular activities

The students of class four and above are divided into four different houses to develop the feeling of competition in sports and academic activities. The school regularly organizes sport and academic house wise extracurricular activities. There are competitions in volleyball, badminton, table tennis, athletics, dancing, drawing, Nepali and English speeches, Nepali essays, Nepali and English poetry and English spelling. Besides a sport week in which students representation different houses of different levels compete in field and track sport events are organized every academic year. Similarly different sports and academic based extra curricular activities are organized for the higher secondary level students also (Panta, 2007). 

3.5.2 The vision Physical Education of the school

Sport is an important objective in the vision of the school. Physical Education is the integral part of education, which develops an individual physically and mentally thought through physical activities. Physical Education involves physical training, physical exercise, games, sports and fun activities. Recreation or competivities, activities have the main intention to make an individual fit, mentally alert, emotionally stable, socially adjustable and technical talent and skilful. The materials and the facilities of the sports are important to practice the skills. The students learn about the health part of Physical Education but the students do not apply in reality (Panta, 2007).

Summary 

The Global Collegiate School is an English boarding school, which means the teachers have to teach al the subjects matter in English, expect the subject Nepali. The staff at the Global Collegiate school is well educated, which is an exception in Nepal. The teachers are teaching the subjects: Maths, Science, English, Nepali, Account, Computer, Health, Library, Social Studies, Physical Education and Junior department. The school is not run by the government, but by a private sector.

The school is open minded and is improving the education, the communication between students and teachers during the lessons and the way of evaluation. Although the teachers expect a lot of discipline from the students, the main objective is to prepare the students for the society students have to cope with.

Sport is an important objective in the vision of the school. Physical Education is the integral part of education, which develops an individual physically and mentally thought through physical activities. 
Chapter 4: Concepts of Physical Education 

This chapter will explain everything about the concepts of physical education. In paragraph 4.1 an explanation about the rise of the different concepts are explained. To make clear what every concepts exactly means, paragraph 4.2 describes every single concept. There are different concepts used in different schools and different countries. Besides the explanation about the concepts of Physical Education, also the different concepts used in the Netherlands and Nepal are described in paragraph 4.3 and 4.4.

4.1 The history of the concepts of Physical Education

In spite of the impacts of globalisation and understanding or awareness within international pedagogical communities of contexts of principles and practices in national delivery Systems, there appears to be no ready general consensus of the meaning of the term, the function and range of concepts of physical education. Culturally specific 'local' interpretations are widespread. Thus, degrees of congruence and diversity are juxtaposed in a 'globalisation'/'localisation' debate (Hardman, 1998). The reasons for diversity are not just culturally related, because firstly it depends on the definition of the term concept and secondly of the function and structure of Physical Education as a school subject (Bain, 1994). 

Various concepts of the subject exist in terms of the curriculum: in strict or liberal regulatory implementation of the physical education curriculum; in general or precise prescriptions for content; in traditional and/or new aims and objectives; in central governmental and/or local school-based concepts; in teacher-or student-centred teaching concepts; in sport or movement-based skill concepts; in process and/or product approaches and in diverse and sometimes even contradicting concepts of Physical Education teacher training. 

4.2 The concepts of Physical Education

Crum (1994) divided the term ”physical education concept“ into a “lived physical education concept” and an “ideal-typical, discursive physical education concept”, which suggests that there are, when teaching Physical Education at school, different subjective related concepts regarding the stages of biographical development of physical education teachers within the lifelong process of professionalisation, and other more objectively related concepts of physical education regarding theoretical and methodological assumptions and paradigms (Crum, 1994). Therefore, a physical education concept is not limited to "curriculum orientations" (Jewett & Bain, 1985) of teaching physical education. Instead, it needs to incorporate the "view of children and mankind" and the "view on movement culture" (Crum, 1992) in society. A concept of Physical Education is grounded, either implicitly or explicitly, in both assumptions. 

Five major concepts of Physical Education have been distinguished in historical contexts: 

1. "The biological oriented training-of-the-physical concept"

2. "The pedagologistic education-through-movement concept" 

3. "The personalist movement education concept"

4. "The conformist sport socialisation concept" 

5. "The critical-constructive movement socialisation concept"(Crum, 1992) 

4.2.1 The biological oriented training-of-the-physical concept

“Objectives are formulated in terms of training of anatomical and physiological variables" (Crum, 1992, p.89). With this concept the reason of doing sports is motivated by knowing it will keep you healthy.  The goal of gymnastics is to develop your body by choosing the right exercises. The key of this concept is to accentuate the functions that movement have on the human development. The human body is seen as an instrument that needs to be trained. Theoretically the biological oriented training of the physical concept, concentrates on the medical biological disciplines, for example improving the power of muscles and improving the seize of the lungs and flexibility. The Physical Education (P.E.) classes will be mainly concentrated on improving power, flexibility, long distance sports and speed. There will be test done during P.E. classes to find out how much the students have improved. The classes will be very intensive (Stegeman & Faber, 1998).

4.2.2 The pedagologistic education-through-movement concept

"Objectives are formulated in abstract terms of general personal development" (Crum, 1992, p.89). 

This concept thinks the social development of young children is very important. A human being is mouldable, not in the physical sense, but thinking about the character of a person. Like discipline, norms and principles. Gymnastics is not a goal on its own but a object to get to a goal. 

This concept also concentrates on accentuating the functions that movement have on the human development. For example the exploring and communicative functions of movement. The exploring means, that youngsters will come in contact with the world whilst practicing sports. The youngsters will be able to explore, make it their own and expand this world. Movement is very important to development the cognitive skills and also the observation of a child. The communication means that youngster will communicate with each other,  the children will practice socials rolls during sports. Children will compare themselves with others, which creates a competitive level. There will be competition, but the youngsters also have to work together (Stegeman & Faber, 1998).
4.2.3 The personalist movement education concept

"Objectives are formulated in terms of the realisation of a personal movement competence and identity" (Crum, 1994, p.525). With this concept Physical Education is seen as a contribution to the personal movement development of a student. There are different perceptions in this concept. Children have to be able to have an own opinion and should learn to form an own opinion. A child has all the ability within itself it, only needs the instruction of an adult to form these abilities, but it still has the opportunity to decide what it wants to become. And last it is only possible to form a child partially. Because of this, movement and being able to move is believed to be very important for the personal development and the existence of a person.

In the Physical Education, goals are based upon learning due discovering  and based upon the students rather than the teacher. This concept finds it the process more important than the product. The personal growth or development of the student is the most important thing (Stegeman & Faber, 1998).
4.2.4 The conformist sport socialisation concept

"Objectives are formulated in terms of physical fitness and technical and tactical capabilities needed for participation in well-known Sport disciplines" (Crum, 1994, p.526). The conformist sport socialisation concept finds the socialisation because of sport not important, but the socialisation inside the sport. Students should be familiar with a sport, including all the official rules as soon as possible. The goal of this concept is to know all the techniques, tactics, game aspects, official rules and most of all the personal skills of a certain sport are very important. The goal is to get to the sport itself as soon as possible. The final goal of this concept is to be socially active (e.g. at a club) in a sport. Selections are the base of this concept, when a student is good in a certain sport, the student only concentrates on this sport and no other. The process of this concept is not important, only the product is important (Stegeman & Faber, 1998).
4.2.5 The critical-constructive movement socialisation concept

"Objectives are formulated in terms of physical fitness and technical and tactical capabilities needed for participation in well-known sport disciplines" (Crum, 1994, p.526). The critical-constructive movement socialisation concept thinks that all the concepts have something good in them. That is why the best of all the concepts is combined in this one. There is a balance between the social function and personal quantities. The student shouldn’t only know the techniques, tactics and official rules, but it also should know about the culture of movement besides the traditional ones. So the students shouldn’t only be able to role-taking, but also to role-making. Not only the performance is important, but also social contacts, adventure, recreation and health are find important within this concept. The movement culture is both a goal and a mean to reach the goal. A student is expected to think and learn in the following ways: technomotorial learning (movement techniques and tactics),

sociomotorial learning (the solving of problems when playing together, performing sport and dance) and cognitive – reflective (learning about training, playing, sporting and dancing).

With this concept the teacher is supposed to make a serial of lessons to improve the skills of the students with an open environment, so that the student has a change to solve its own problems. The process and product evaluation is very important (Stegeman & Faber, 1998).
4.3 Concepts of Physical education in the Netherlands

The following concepts are mostly used during Physical Education in the Netherlands. Most schools either use the personalist movement education concept or the critical-constructive movement socialisation concept because the personal development is found very important. The concepts are explained as following:

4.3.1 The personalist movement education concept

"Objectives are formulated in terms of the realisation of a personal movement competence and identity" (Crum, 1994, p.525). Children have to be able to have there own opinion and they should learn to form their own opinion, a child has all the ability within itself it only needs the instruction of an adult to form these abilities, but it still has the opportunity to decide what it wants to become. (Stegeman & Faber, 1998).

4.3.2 The critical-constructive movement socialisation concept

"Objectives are formulated in terms of physical fitness and technical and tactical capabilities needed for participation in well-known Sport disciplines" (Crum, 1994, p.526). The critical-constructive movement socialisation concept thinks that all the concepts have something good in them. Not only the performance is important, but also social contacts, adventure, recreation and health are find important within this concept. The movement culture is both a goal and a mean to reach the goal. A student is expected to think and learn in the following ways: technomotorial learning (movement techniques and tactics), sociomotorial learning (the solving of problems when playing together, performing sport and dance) and cognitive – reflective (learning about training, playing, sporting and dancing).

With this concept the teacher is supposed to make a serial of lessons to improve the skills of the students with an open environment, so that the student has a change to solve its own problems. The process and product evaluation is very important (Stegeman & Faber, 1998).
In the Netherlands the process of improvement is important, rather than the product. Besides only learning the rules and tactics of a game, in the Netherlands many other things are find important. For example social function, personal quantities, learning to form an opinion, and should be motivated to participate in the movement culture of the country. There are no selection at school and every student should be able to participate in class at its own level. 

As said above at most schools in the Netherlands it is thought that an adult is necessary to develop abilities of a child, within itself. Beside knowing techniques, tactics and official rules, also social contacts, adventure, recreation and health are find very important. 

Teaching is based on the process toward the goal, rather than the goal itself.

4.4 Concepts of Physical Education in Nepal

The following concepts are used during Physical Education in Nepal. It is a combination of both the biological oriented training of the physical concept as well as the conformist sport socialisation concept. The concepts are explained as following:

4.4.1 The biological oriented training-of-the-physical concept

“Objectives are formulated in terms of training of anatomical and physiological variables" (Crum, 1992, p.89). The human body is seen as an instrument that needs to be trained. Theoretically the biological oriented training of the physical concept, concentrates on the medical biological disciplines, for example improving the power of muscles and improving the seize of the lungs and flexibility. The Physical Education (P.E.) classes will be mainly concentrated on improving power, flexibility, long distance sports and speed. There will be test done during P.E. classes to find out how much the students have improved. The classes will be very intensive (Stegeman & Faber, 1998).

4.4.2 The conformist sport socialisation concept

"Objectives are formulated in terms of physical fitness and technical and tactical capabilities needed for participation in well-known Sport disciplines" (Crum, 1994, p.526). The conformist sport socialisation concept finds the socialisation because of sport not important, but the socialisation inside the sport. The goal of this concept is to know all the techniques, tactics, game aspects, official rules and most of all the personal skills of a certain sport are very important. The final goal of this concept is to be socially active (e.g. at a club) in a sport. The process of this concept is not important, only the product is important (Stegeman & Faber, 1998).

In Nepal it is very important to know the exact rules, tactics, etc. Personal skill is very important. When students have good skills, students will be able to get into a house team by selection. There are many competition inside school during the year and only house captains can select other students, when the students are good enough to participate. Only the selected students will participate in a certain sport. 

Besides the competition the students also have regular Physical Education classes. Which are called health practical. In this lesson the students should be concentrated on improving power, flexibility, long distance sports and speed, to make sure the students are fit and healthy. This is what they also learn in theory class. 

Every morning is started by a kind of warming-up, called a drill. The students will do this before starting class. The reason of this drill is to stay fit and healthy.

Summary

A physical education concept is not limited to "curriculum orientations" (Jewett & Bain, 1985) of teaching Physical Education. Instead, it needs to incorporate the "view of children and mankind" and the "view on movement culture" (Crum, 1992, p.88) in society. A concept of Physical Education is grounded, either implicitly or explicitly, in both assumptions. Five major concepts of Physical Education have been distinguished in historical contexts: 

1. "The biological oriented training-of-the-physical concept"

2. "The pedagologistic education-through-movement concept" 

3. "The personalist movement education concept"

4. "The conformist Sport socialisation concept" 

5. "The critical-constructive movement socialisation concept" (Crum, 1994).

Chapter 5: Changes of behaviour

In this chapter will be about the changes of behaviour. Students have to know what is right behaviour and have to adapt themselves tot that behaviour. There are several options for changing behaviour. The first paragraph is about conditioning in general. In the other paragraphs will be explained what classical and operant conditioning is.  

3.1 Conditioning

Conditioning is strengthening of a particular behaviour (Teblick, z.j.). Conditioning behaviour is behaviour that is learned, developed and will become a habit. Well-known conditions are; punishing after bad behaviour and rewarding after good behaviour (z.a., 2007).The term conditioning is used to describe both operant and classical behaviour. It refers to a change in the frequency or form of the students behaviour as a result of the influence of the environment. In operant conditioning the frequency of a performance changes as a student interacts with the environment (Teblick, z.j.). It is the selection of the right reaction after some stimulus (z.a., 2007). In classical conditioning, a neutral stimulus comes to elicit a response as a result of pairing it with an unconditioned stimulus (Teblick, z.j.). The one stimulus will be replaced by another stimulus (z.a., 2007).


5.2 Classical conditioning

Classical conditioning, also respondent conditioning, occurs when a student responds to a new event based on a history of association with a biologically important stimulus. So respondent conditioning origin out associations. The cues are not instructive, it is only the trigger. In fact it isn’t learning but activation (Teblick, z.j.).

Respondent conditioning first described by the Russian physiologist Ivan Pavlov (z.a., 2007).

There were a lot of experiments based on dogs. This was leaded to the conditioning reflex (z.a., 2007).

Responding conditioning is about behaviour that will provoke the stimulus. The stimulus will pass to provoke the reaction (z.a., 2007). The reaction will be the reflex. This is the most primitive behaviour at the stimulus (Teblick, (z.j.). Responding conditioning resign them self to adaptive mechanism which organism will learn to predict the future stimulus (z.a., 2007).

5.3 Operant conditioning

Operant conditioning is different than responding conditioning. Sometimes there is spontaneous and active learning. The result of this can be successful (z.a., 2007).The difference is that with operant conditioning there is active learning and with responding conditioning there is habit forming. 

Operant conditioning is discovered through the physiologist B.F. Skinner (1904-1990) (Teblick, z.j. and z.a., 2007). There was a research about how animals could actively learn the new behaviour (z.a., 2007). Skinner did experiments with rats and a barrier to come to a reward. The rats were getting consequent rewards after pushing a button. The conclusion is, if there is consequent rewarding, everything can be learned (z.a., 2008). 

Operant conditioning is a behaviour after a rewarding or punishment. The timing is very important with the rewarding. There has to be a connection between the good behaviour and the rewarding. With punishment the timing is also important, such as being consequent and honest (z.a., 2008).  

With raising the students there will be a lot of operant conditioning. When a student does something good, there will be a rewarding and the good behaviour will remain or increase. Also when a student does something bad, there will be punishment and the bad behaviour will go away (z.a., 2007).

Summary

Conditioning is strengthening of a particular behaviour. The term conditioning is used to describe both operant and classical behaviour. Classical conditioning, also respondent conditioning, occurs when a student responds to a new event based on a history of associations with a biologically important stimulus (Teblick, z.j.). Operant conditioning is a behaviour after a rewarding or punishment (z.a. 2008). The difference between operant and classical conditioning is that with operant conditioning there is active learning and with classical conditioning there is habit forming (Teblick, z.j.). 

Chapter 6: Reward

The last chapter was all about punishment. But all those punishments aren’t working in a positive way for the good behaviour. Another important thing whilst educating is rewarding. This works often better than punishing (z.a., 2007). Students work harder if there is a reward. It is possible to work with a system of rewarding, but also other less material rewarding is working. To give a student a compliment, a laughing face or a thumbs up, will already increase the good behaviour. How little the compliments are, these positive feelings feel good for the students (z.a., 2007).

So this chapter is all about rewards. The definition of reward will be worked out and also how to react on good behaviour. In last paragraph 6.3 is a piece about the good rewarding.

6.1 Reward
Reward is the reaction of a teachers at the positive behaviour of the student, so that the good behaviour stays or increases (z.a., z.j.). It is noticed that something’s going well, that there are no mistakes. The teachers have many attention on the problems and mistakes, while there has to be as many attention on the rewarding of good behaviour (z.a. 1999). Many times this is forgotten. The bad things catch the eye more than the good things. If a positive behaviour is used with the students there, than there will be more respect. This is better for the relation between teacher and student and it will be better for the atmosphere in the class. The student gets more confidence and the good behaviour will be shown al lot more (z.a., z.j.). Attention for the right thing has more success than the correction of the negative (z.a. 1999.). 

It is hard to see the right behaviour for the teacher, especially with students who have most of the time bad behaviour. Those students gets a wrong self-image. Moreover there will be a hard relation between the teacher and the student. The student gets a label and this prejudice isn’t working in a positive way (z.a. 1999).  

6.2 React on good behaviour

React on good behaviour is for example giving attention to the student, show some interest, giving a compliment, encourage, giving a material reward, etc (z.a., z.j.). These reactions will be divide in three main groups.

1. Material rewards. These are tangible things, like a candy or a book.

2. Activity rewards. These are things what a student like to do, such as drawing, choosing the activity during P.E. class or normal class. Students like to do something together with their class. This doesn’t have to be spectacular, for example an unexpected conversation with the class. This leads to a better atmosphere in class and the sense of belonging to the group. 

3. Social rewarding. These rewards are attention, being friendly, encourage, etc. These rewards are the most important rewards. If a student gets attention from a teacher, the self-esteem of the student will increase. The attention via positive feedback of the teacher has more influence than giving a mark. With the social reward the teacher stimulates the student and it will be more clear what the relation, the rules and agreement are (z.a. z.j.).  

6.3 The good rewarding

Giving a good reward for a good behaviour stays difficult. The following points of interest will help with it:

· React as many as possible about good behaviour. This doesn’t have to happen consequently, opposite to punishing. 

· React on the thing that the teacher sees and name it in terms of behaviour. For example: That is a nice drawing. 

· Don’t give rewards in front. For example: The child gets a candy if the child promise to be quiet later for grandma. 

· With preference giving a reward as an attention or giving a compliment. It is advisable to give less materials rewarding.

· Look at the positive things. For example: To put on a sweater isn’t working. There is a possibility to say that the child did a good job to try to put on the sweater by his own. 

· Be honest to the students. It has no sense to give complements which aren’t meaningful (z.a., z.j.).

· It is important to consider what the students like to do. A reward has to be nice. If a student doesn’t like to play outside, than a game of soccer isn’t a rewarding (z.a., z.j. and z.a., 1999). 

· Agreements about a rewarding have to be observed. If the teacher promises a reward after a good behaviour, than the reward has has to be given. 

· A reward will work the best if both time and place fits at the good behaviour. So after the right behaviour a reward will follow immediately

· Take care of enough diversity. If a teacher rewards by surprise than the reward has a bigger worth. 

· Reward not always after every good behaviour. Social rewards can be given more often. 

· It is better to reward many times than one big reward.

· Also cease or decrease a punishment is a rewarding. If this happens more often, than the punishment lost the influence (z.a. z.j.).   

Summary

With educating children it is important to reward the children. Reward is the reaction of a teachers at the positive behaviour of the student, so that the good behaviour stays or increases (z.a., z.j.). There is a material, activity and social rewarding. The social rewarding is an important rewarding. If a student gets attention from a teacher, the self-esteem of the student will increase. The attention via positive feedback of the teacher has more influence than giving a mark. With the social reward the teacher stimulates the student and it will be more clear what the relation, the rules and agreement are (z.a. z.j.).  

Chapter 7: Punishment 

The last chapter was about the changes of behaviour. With operant conditioning there is active learning and adapting of the behaviour. Through punishment and rewarding, the students will know what is right and what is wrong. In this chapter there will be more about how to punish the students. First there is a general part about punishment. Then the different kinds of punishments will be explained. In paragraph 7.3 there is a part of punishing in the right way and paragraph 7.4 is about the teacher and how the teachers have to punish the students. The last paragraph is about the pedagogical slap. 

7.1 Punishment 

Teachers take care of the pedagogical environment in education. At this it is important to point the students in the right direction and give enough space to go in the right direction. Limits are set for the students to know what is possible and not possible. The students need these limits for the development to know what is good behaviour and what is not aloud. Sometimes somebody crosses these limits, but afterwards the students will learn from it (z.a. 1999). 

When somebody crosses a limit, a punishment will follow. Punishment will help a student by adapting to the rules and agreements. The teacher will try, with punishment, to let the students know that the behaviour has to be changed to the norms, rules and agreements (z.a. 1999).

The pedagogical task of the teacher is to make clear what these limits are and this needs to be consequential. If the teacher isn’t consequential, then the limits aren’t clear and there will be a lot of wrong communication between the student and the teacher. 

If students cross the limits, a teacher can do some different kind of things; it is possible to make it more clear why the teacher wants something or doesn’t want something. The teacher will show the expectations of the student and that there is a possibility to talk about it. 
Another manner is to remind a rule. The teacher expects that a student knows the rule and accepts it, but because of something the student has forgotten it. Also a teacher can show why a rule is so important. Not all rules are evenly important. It will be reasonable to give different punishments by different crossing of the rules (z.a. 1999). 

7.2 Kind of punishment 

There are different kind of manners of punishment. These punishments are ordered in three divisions. 

1. Physical punishment

2. Activity punishment

3. Social and psychological punishment (z.a. 1999).

The physical punishment is for example to hit a student. This is not aloud in the Netherlands. No educator (teacher or parent) may ever hurt a child (z.a. 1999). The activity punishment is more often used in the Netherlands. The child can’t do something nice. The teacher can for example forbid that the student can watch a video or that the student joins the P.E. class. With an activity punishment it could also be that the student has to do something not nice, like writing rules, to go out of the classroom, to stand in the corner, et cetera. 

The last punishment divisions is social and psychological punishment. This is for example somebody ridiculing, making reproach, to call names or criticise. This often hurts a lot more than the physical punishment (z.a. 1999).    

7.3 The good punishment

When a punishment is effective, than the bad behaviour is replaced by good behaviour. (z.a., 2007). The teacher has to look for the right punishment for every single student. A heavy punishment isn’t always better than a light one. Sometimes a heavy punishment isn’t working and the behaviour won’t be changing in the good way. The behaviour will be suppressed, but the tendency of doing the behaviour will stay. Besides a general punishment is just as effective.

It also can be that a punishment will be used too much. For the student the punishment is experienced less effective. That’s why a punishment should only be used in situations, where a student clearly crosses the limit (z.a., 2007). The task of the teacher is to be consequent with this and let the students know what the rules and limits are (z.a. 1999). 

The one manner of punishment is working better and is more effective than the other. A teacher must look for which manner of punishment is the best for which student. Also the teacher has to stand behind its punishment. If the teacher says with a laugh to a student that something isn’t good, than this isn’t receiving at the student. The student think that the teacher thinks it’s funny, so the behaviour won’t go away. The behaviour will increase. The teacher must have a strict face at a verbal punishment and clearly say that the behaviour isn’t good. The student will understand that the teacher is serious. So the expression of the face is very important. An angry face or said sigh is often enough (z.a., 2007). Another verbal punishment is threatening. Threatening can better being avoided, because there is a possibility that the student will challenge the teacher to try if the teacher is serious. It is also not wise to threat and never carry out the real threat (z.a., 2007).

To punish in a good way a lot of things should be taken in account. A good punishment shall unlearn the bad behaviour and the mistakes will be recovered. The punishment is just the help for the chancing. It will help the students motivate to feel responsibility about their own behaviour. The following points will help by a good manner of punishment:

· Does the student understand what the teacher expects? If a student does something wrong and he doesn’t know why, than there is no sense of bad behaviour. Tell the student also why the behaviour is not good. There is also a possibility to talk again about it later (z.a. z.j. en z.a. 1999). 

· To change a child’s behaviour, punishment is not the first strategy. With encourage and with small steps learning something, can also reach the result.

· The student has to feel the punishment as a punishment. When the teacher makes a note in the agenda or script and the parents don’t look in these things, than it has no influence.

· Be consequent. Bad behaviour will increase one time the teacher punishes a student for talking and the other time the teacher does nothing. The students has to know where the limits are.

· Students will be punished because of their bad behaviour and not because of the person it self. It is important to say that at the punishing time.

· The agreement has to be clear. The students should know that a punishment will follow.

· A punishment has to be meaningful. It has to do something about the bad behaviour. Giving a low mark isn’t just working. To sweep the schoolyard, when a student throw’s a piece of paper on the floor, is a better punishment. The punishment has to do something about the bad behaviour. 

· An agreed punishment should be executed, otherwise the punishment has no effect. 

· Don’t threat with punishment which can’t be executed.

· Be generous (mild?), a punishment doesn’t have to be worse than necessary. 

· A punishment has to follow immediately after the bad behaviour (z.a. z.j.). The faster, the bigger the effect (z.a. 1999).

· Every punishment has an end, it will finish somewhere. Forgiveness has to be possible. Don’t continue too long about a mistake (z.a. 1999 en z.a. z.j.). 

· Try not to punish too much. Giving a reward is never too much. There can be a positive reaction, giving attention, encourage, etc. 

· Sometimes it is all too much. The student can irritate you. Don’t use the physical punishment. Better is to give yourself and the student some rest (z.a. z.j.). 

When there is a good punishment, the bad behaviour will decrease. Sometimes the bad behaviour stays. A teacher can punish and punish but this isn’t working. Changing the behaviour with students ask for a structural method. With small steps, good agreements with the student and enough attention it also will work (Verhoeven, etc. 2003).

7.4 Behaviour of the teacher

Threat, warning, order, commanding, belittle or making someone ridiculous isn’t working. This will not improve the atmosphere in the class or the personal band between teacher and student. For the teacher it is important to stay calm and polite. The bad behaviour has to be said and the agreement has to be remembered. The good behaviour can also be mentioned. After this ask the student why the student is showing the bad behaviour. There is a possibility to make an agreement what happens next. What is the punishment of the student? The teacher has to be consequent with this (z.a. z.j.). 

7.5 Pedagogical slap 

The intention of raising, is to bring the children in the right direction. The parents give children norms and values, for the rest of the lives. Sometimes the parent has to hold the child in the right direction. The pedagogical slap can be used with this. This is a little correction, which is imbed in the pedagogy.

If parents are desperate and don’t remember the right direction, than it can go wrong. The pedagogical slap is not a little correction anymore, but a big clap. It is important to know that the pedagogical slap is a correction and not for braking the child (Bollie, 2006).   

7.5.1 Parliamentary committee of the Netherlands 

About 1,4 million of the young people under the age of 22 in the Netherlands, lives in a family where the parents have psychological problems. Probably 100.000 children are maltreated by their parents. Of the 100.000 children about 60 children are dying. That is more than once a week. It is understandable that the government has decided  to forbid every form of physical violence by raising kids (Bollie, 2006). So the parliamentary committee of the Netherlands has decided in 2006 that the pedagogical slap isn’t allowed anymore. If a child is unmanageable, the educator can’t give the child a pedagogical slap. The minister Piet Hein Donner (1948) of Justice and the majority of the parliamentary committee wants to expel the psychological and physical maltreatment of children (Levering, 2008 and Louis, 2006 and Truijens, 2006). 

According to Minister Donner child abuse was already forbidden in the criminal law, but educators used in the past, the so-called parental disciplinary jurisdiction. The alteration of the law made this impossible and gives the criminal judge opportunity to take action if there is meaning of child abuse. Moreover it is a support for social workers, who work with parents who are hard-handed (Louis, 2006). The social workers are against every form of violence with raising kids. It is hard to see what is really child abuse and what is just a pedagogical slap (Jeronimes, 2003). 

The minister acknowledges that this is a infringement of the own responsibility of the parents, but according to the minister is the increase of reporting child abuse and the crease of violent, a reason for the abolition of the pedagogical slap (Levering, 2008 and Louis, 2006). The intention of this law is the signal to the parents. The parents have to understand that violence to a child isn’t aloud (Louis, 2006).

7.5.2 Reason of the slap

Why are the parents using the pedagogical slap is hard to say. There are many reasons for using the slap as a punishment. The majority thinks that using the slap with no reason isn’t aloud. But when is it aloud? 

Often parents slap the children, because of not knowing better. Not knowing of other kind of punishments. Maybe the parents are raised like this and think that it is a good manner (z.a. 2006). 

A little slap or grasping will work when a child grasps a hot cooker or when a child suddenly crosses the street. This is an exceptionally situation. When a parent is mad there is a possibility that the parent doesn’t have the control about the reflexes and giving a slap can be done very quickly. This is humanly, a perfect parent doesn’t exist. But if this slap is also given in a normal way, than there is something wrong. A parent who is very mad, can quickly slap to hard. Moreover the older children, who are getting slapped, get used to the pain. Also children don’t learn form the pain. An experiment turns out that children, who are getting hit in their raising, can’t remember the reason of the slap. So it is not effective (Rosanne, 2003). Punishments will get worse and there is a risk that the pedagogical slap, becomes child abuse. This has also consequences for children in the future. Children see the parents as an example. So when children get slapped, than the children will slap the children too (Rosanne, 2003). 

There can different reason for giving a slap. There can be hitting out of love. The parent doesn’t want to give the slap, but it is necessary to show the limits. Another possibility is the pedagogical slap out of power. The parent wants to show who is in charge. If there is hitting out of power, than often it isn’t a pedagogical slap anymore. It is called violence and that can’t be used with children (Jansen, 2007).

7.5.3 When the pedagogical slap is helpful

The pedagogical slap is most useful if the children have the age of primary school. The parent has the task to make the limits clear and correct the crossings. When children go to the secondary school, the children put the punishment to the test to see if the parent is consequent. If the pedagogical slap is necessary, than something is wrong. The children already know the rules, agreements and limits. The children put this to the discussion and the parent has to give a verbal reaction (Jansen, 2007). 

It is important that the parent, who gives the pedagogical slap, has respect for the child. This means that parents see the child as a human being, who can react differently in situations. If there is respect, than the parent will not slap the child more than the pedagogical slap. It means that the parent takes care of the other person (Jansen, 2007).

The American pedagogical R. Larzelere (1945) thinks that he pedagogical slap is aloud under some circumstances;

1.
Don’t slap to hard, maximum a little pain

2.
Don’t slap impulsive 

3.
Don’t slap children under two or above six years old

4.
Give explanation 

5.
Don’t slap publicly 

6.
Before the slap, give a last warning 

7.
Don’t slap out of self-interest, like lack of time

8.
Change a slap with other kind of punishments (Jansen, 2007 and Kreulen, 2002). 

7.5.4 When the pedagogical slap isn’t helpful 

According to experts a slap isn’t helpful. The slap gives a shock reaction and the feeling of inferiority. It is hard for the child to make the connection with the bad behaviour and the slap which followed. The child learns, but only from the slap. The child thinks that the parent is dangerous. Maybe the child doesn’t make the same mistake, but only out of fear rather than out of sense of guilt. Besides this the children need some time to absorb information. It takes five seconds to understand what was happened and again five seconds that the parent doesn’t like it. So a fast slap of disapproval is hard to absorb (Jansen, 2007). 

Physical punishment could be very dangerous for children (Bollie, 2006). According to an experiment the slap can have awful consequences. The children are less competent and unbalanced than other children. Also the children were in the future less adapted than others (Jansen, 2007). 

7.5.5 Culture of the slap

Effects of slapping is connected with the ethnicity, the age of children and the ideology of the parents. Also the feelings of the children about the slapping is important. This feeling is connected with the norms and values of the community. So the effects of slapping is different in every culture. In one culture the slapping is humiliating and in the other it is feeling like the child earns it (Jansen, 2007). 

In the Netherlands it is forbidden and so it is humiliating if children are hit (Truijens, 2006). In America there is proved that the slapping isn’t harmful for children and it is aloud to give a pedagogical slap. The most adolescents and adults of America see hitting as a regular form of punishment. The most of the young adults think that slapping is a right correction to use it in the future with children. Also the government doesn’t reject it. So the culture of America thinks that children sometimes earn a pedagogical slap (Jansen, 2007). 

In Nepal parents and educators also using hitting as a punishment. The people think it is a good lesson for the child to know what is right and what is wrong. Many people do it, so it is normal in that culture. 

7.5.6 Researches about pedagogical slap
There is a big discussion about the pedagogical slap. Some people think it is aloud and others think it is harmful for the children. The big question is: Will the pedagogical slap take care of recalcitrant children or will recalcitrant children take care of the slap as a reaction (Jeronimes, 2003)? 

The psychologists Diana Baumrind (1960) and co-author Elizabeth Owens (1968), of the university Berkeley of Human Development, did research about spanking during education. The American women interviewed more than 100 families (Jansen, 2007 and McBroom, 2001).   

The experiment was on three ages: pre-school children, children on the primary school and children on the second higher education. The parents were ordered in four groups: almost never hitting until the parents who are giving slaps more than once a week (Jansen, 2007). By slapping Baumrind means striking the child on the buttocks, hands or legs with an open hand without inflicting physical injury and with the intention of modifying the child’s behaviour McBroom, 2001).   

When the psychologists came back, it turns out the development of the children, who gets a slap more often, were less right. But between the other groups, there was not much different. The children could even manage at school and at home. So there is no prove that the pedagogical slap is harmful (Jansen, 2007). Occasional spanking does not damage a child’s social or emotional development (McBroom, 2001).    

According to Marga Akkerman (1959) the solution of the experiment is not surprising. A soft slap can’t do any harm to a child. But the slap is superfluous and it isn’t effective. It is a mean of power for a parent who hasn’t got other manners of punishments. So it is always a power struggle which a parent will lose, because a child has got a lot of tools to make the parent less powerful, like crying harder or other annoying complaining (Jeronimes, 2003).

Summary

During education the teacher will be arrange some limits about what is possible and not possible. The children need these limits for their development to know what is the good behaviour and what is not aloud. Sometimes somebody crosses these limits, but that’s how people learn (z.a. 1999). 

When somebody crosses a limit, a punishment will follow. Punishment will help a child by adapting to the rules and agreements. The teacher will try, with punishment, to let the children know that the children have to changes the behaviour to the norms, rules and agreements (z.a. 1999). The pedagogical slap is an example of a punishment. There is still a big discussion whether the slap is helpful or not. In the Netherlands the pedagogical slap isn’t aloud (Levering, 2008 and Louis, 2006 and Truijens, 2006). 

Chapter 8: Operationalisation 

In the last chapters were explained important definitions. Now there is knowledge about rewards and punishments, can the questionnaire draw up. Before this, it is important to make a scheme for the operationalisation. This is worked out in this chapter. Moreover is there justification in paragraph 8.2 until 8.6.  

8.1 Operationalisation

Operationalisation is making constantly concrete of the presentation of the question through the quality concept (Bruijn, 2006). Trough this operationalisation of concepts it will be make clear what will be investigate and what there has to be done for it. Operationalisation has three goals: comparable, repeatable and making it interpret of information of the investigation.  

The concepts has to be measurable (Bruijn, 2006). In table 8.1 is shown the operationalisation of the quality concept ‘reward’ and in table 8.2 the operationalisation of the quality concept ‘punishmen’. These two tables are shown on the next pages. The quality concept is divided in dimension, who again are divided in indicators. From the indicators there created the questions. In the last column is shown the level of measure of the questions. 

8.2 Justification quality concept

The quality concepts are the definition of reward and punishment. When a student does something right, the teacher will give a reward. This is reacting at the positive behaviour, so that the right behaviour stays or increase (z.a., z.j.). Punishment is given when somebody crosses a limit. It is bad behaviour, so the teacher will give a punishment. The teacher give the punishment because the student has to know that the behaviour has to be changed to the norms, rules and agreements (z.a. 1999). 

If teachers at the Globla Collegiate School use rewards and punishments in a positive way, will be investigate. So it is important to operationalise the concepts reward and punishment, so that there can be more understanding about the concepts. There will be a better view about the things what will be investigate. Moreover there will be shown the possibility of the investigation. 

8.3 Justification quality concept to dimension

With filling out of the column dimension, there are used literally terms of the definition. The dimensions which are used for reward are in paragraph 8.3.1 and for punishment in 8.3.2. Before every dimensions there will be a bullet point. This bullet point is a little ball. 

8.3.1 Dimension reward

· Teachers:

The teacher is with rewarding very important. The teacher is namely the one who give the rewards. And it is important that the reward is a positive tool to lead students in the right direction. So how and when the teacher give a reward is needful to know and how students feel about that.  

· Reward:

This is what it is all about. For the students to get a reward. How students feel about that, if students are aware of rewards and what kind of rewards there are. 

· Positive behaviour:

When there is positive behaviour a reward can follow. It isn’t always necessary, because the teacher expect right behaviour, but the reward will help students to go in the right direction. Sometimes teachers forget to reward and always giving punishments, but that is very negative. It is important to use both as a positive tool. That’s why it is needful to know how students feel rewarded.   

· Right behaviour stay or increase:

So the reward is for lead students in the right direction, so that the right behaviour stays or increases. And if students did learn from the rewards or if another reward is better for the right behaviour. 

8.3.2 Dimension punishment

· Crosses a limit: 

Crosses a limit is the first literally term out of the definition punishment. It is important because there will follow a punishment when students crosses a limit. It is needful to know if students breaking rules and if there is following a punishment from the teacher.  
	Quality concept
	Dimension
	Indicators 
	Questions 
	Level of measure 

	REWARD

Reward: The reaction of the teachers on the positive behaviour of the student, so that the right behaviour stays or increase (z.a., z.j.).
	Teachers 
	Treatment 
	· In general how do you feel the teachers treat you inside the class?

· Do you like your teachers?
	Ordinal 

Nominal

	
	
	Personal band 
	· Do you feel you can go to any teacher for personal problems?

· Do you feel you can go to your class teacher for personal problems?

	Ordinal

Ordinal

	
	
	Rewarding 
	· In general how do you feel about teachers reward you?
	Ordinal

	
	Rewards 
	Rewards 
	· In general how do you feel about getting rewarded in class?
	Ordinal

	
	
	Kind of rewards 
	· In the past year did you ever get a reward in class?

· In the past year did you ever get anything as a reward (e.g. a sweet)?
	Ordinal

Ordinal

	
	Positive behaviour
	School
	· In general how do you feel inside school?

· In general how do you feel going to school?

· In general how do you feel about your friends at school?

· How many times do you have other activities inside the school?
	Ordinal 

Ordinal

Ordinal

Ordinal

	
	
	Class
	· In general how do you feel about the classes at the Global Collegiate School?

· In general how do you feel inside your class?

· How many times do you go out with your class?
	Ordinal

Ordinal

Ordinal

	
	
	Follow rules
	· Do you follow the rules of the Global Collegiate school?
	Ordinal

	
	Right behaviour stay or increase
	Learning 
	· Did you learn from your reward?
	Nominal

	
	
	Other reward 
	· Would you like that your teachers reward you in another way?
	Nominal 


Table 8.1: Operationalisation reward.

	Quality concept
	Dimension
	Indicators 
	Questions 
	Level of measure 

	PUNISHMENT

Punishment: When somebody crosses a limit, it is bad behaviour and a punishment will follow. The teacher gives the punishment because the student has to know that the behaviour has to be changed to the norms, rules and agreements (z.a. 1999).


	Crosses a limit
	Breaking rules 
	· How many times did you break the rules at the Global Collegiate School?
	Ordinal 

	
	Bad behaviour 
	School
	· In general how do you feel inside school?

· In general how do you feel going to school?

· How many times do you have other activities inside the school? 
	Ordinal 

Ordinal

Ordinal 

	
	
	 Class 
	· In general how do you feel inside your class?

· In general how do you feel about your friends at school?

· In general how do you feel about the classes at the Global Collegiate School?

· How many times do you go out with your class?
	Ordinal

Ordinal

Ordinal

Ordinal 

	
	Punishment 
	Punishment
	· In general how do you feel about getting punished in class?

· In the past year did you ever get a punishment in class?
	Ordinal

Ordinal

	
	
	Kind of punishment
	· In the past year did you ever get a writing punishment?

· In the past year did you ever get hit by a teacher?
	Ordinal 

Ordinal

	
	
	Pedagogical slap 
	· In general how do you feel getting hit in class?

· Have you ever been hit in class?
	Ordinal 

Nominal

	
	Teacher 
	Treatment


	· In general how do you feel the teachers treat you inside the class?

· Do you like your teachers?

· Are you scared of some teachers?
	Ordinal

Nominal 

Nominal

	
	
	Personal band


	· Do you feel you can go to any teacher for personal problems?

· Do you feel you can go to your class teacher for personal problems?

	Ordinal

Ordinal

	
	
	Punishment 
	· In general how do you feel teachers punish you?
	Ordinal 

	
	Change to the norms, rules and agreements.  
	Learning
	· Did you learn from your punishment?

· Have you made the same mistake ever since?

	Nominal 

Nominal

	
	
	Other punishment
	· Would you like that your teachers punish you in another way?
	Nominal


Table 8.2: Operationalisation punishment 
· Bad behaviour: 

After bad behaviour will follow a punishment. So with the dimension ‘bad behaviour’ it is important to know the cause of the bad behaviour. When students aren’t happy, then it is possible that there is more bad behavior. So it is important to know how students feel in class and in school, about friends and the classes at the Global Collegiate School. 
· Punishment: 

Here it is important that the students are aware of the punishment. How students feel about punishments and if students ever receives punishments. Also the kind of punishment is important. If students get writing punishment or a slap and how students feel about that.  
· Teacher:

The teacher is the one who give the punishment and has to be aware of using the punishment in the right way. The punishment has to be used as a tool, to let the students know that there is bad behaviour and that the bad behaviour has to be changes to the norms, rules and agreements.

The teacher is also important for the students. The teacher is an example for the students. So it needful to know how students feel about the treatment of the teachers. If students can go to the teacher with personal problems. If students likes or are scared of the teacher. 

· Change to the norms, rules and agreements: 

The teacher has the task to help the students in the right direction. So with punishments on the right way, this is possible. The teacher has to let the students know that their behaviour has to change and that it has to be adapted to the norms, rules and agreements. This is important with educate. 

8.4 Justification dimension to indicators 

Now the dimension are known, the concepts can be divided in indicators. The concepts in the column of dimension, will make smaller again. So it will be more clear what there will be investigate. Under here are shown the indicators of the quality concept reward and punishment. The indicators have a bullet point as a thin line.  

· Breaking and follow rules

When students crosses a limit, then there is speaking of breaking a rule. The student does something that is not aloud. So there is a reason for punishment. When students follow the rules it is hard to give a reward, because teachers expect that students will follow the rules. But it is important to know if students are aware of following rules and if there will follow a reward for that. 

· School

The reason of this indicator ‘school’ is that it is important to know, how students feel inside and going to the Global Collegiate School. If students are happy, then it is possible that there is less bad behaviour and more right behaviour. 

· Class

The reason of the indicator class is the same as for the indicator school. If students aren’t happy in class or don’t have any friends in class, it is possible that there is more bad behaviour and the teacher has to give more punishment to that student. It could also be different. If a student has many friends and the student like the attention of the friends, that there is more bad behaviour. It is negative attention, but it still is attention. 

· Reward and punishment

With this indicators reward and punishment, it is important to know how students feel about it. How students feel about getting rewards and getting punishments. Also it is important to know how many times there is speaking about rewards and punishments. 

· Kind of reward and punishment

It is good for this investigation to know which kind of rewards and punishments the teachers use at the Global Collegiate School. The results will show, if there is using rewards and punishments as in the right way. The results are needed for the workshops. So the teachers are aware of the rewards and punishments. 

· Pedagogical slap

A pedagogical slap is an example of a kind of punishment. But it is necessary to treat this separately, because if teacher use the pedagogical slap, than it is possible that the teacher use the punishment not as a positive tool. So also if it happens to much. That’s why it is important for the investigation how many times students receive a slap and how student feel about that.  

· Teacher treatment

It is important for the investigation how teacher treat the students. This has to be positive, because if teachers use rewards and punishments as a positive tool, the students has to feel right about it. So there will be questions if students like the teachers or if students are scared of the teacher. 
· Teacher personal band

If the teachers are positive, than there is a big chance that there is a personal band between teacher and student. The student can go with personal problems to the teacher and talk about it. 

· Teacher reward and punishment

This indicator is for the manner of rewarding and punishing of the teachers. How students in general feel about how teachers give a reward and a punishment.   

· Learning

Rewards and punishments are tools for helping students in the right direction. So when students crosses a limit, there will follow a punishment. The student has to learn of that punishment, so that there will be a changing to the right norms, rules and agreements. If the student is aware why there is a punishment, than it is right. That’s why there is a question in the questionnaire if students learned from the mistakes. 

Also students have to learn from the rewards. So when there is right behaviour, the student has to know that it is right behaviour. With a reward, using as a positive tool, the right behaviour will stay or increase.  

· Other reward and punishment

The last questions in the questionnaire are about other rewards and punishments. If students likes to be reward or punish in another way. The students can write the suggestion on the form. These suggestion will be use for the workshops for the teachers. Maybe students come with great ideas and that the teacher learn from the students. 

8.5 Justify indicators to questions

After the indicators will be formulate the questions. The questions are about how students feel at school and in class and about rewards and punishments. The students can give opinions about this through answer the questions. The questions are easy asked, so that the students understand the questions. But it is hard for the students, because it is a new thing and English is not the exact language of Nepal. That’s why the questions are made simple, so that the investigation about rewards and punishments can be better investigate. 

In the beginning of the questionnaire there will be asked general questions, like age, sex, school year and if the student is boarded or not. This is for making difference with the conclusions of the results. Maybe students of class four getting more punishments than students of class 8. Or that girls getting more rewards than boys. That’s why the start of the questionnaire is asking general questions of the students. Moreover it is easy for the students. When the first questions are simple, than there is a good feeling and the students can go on with the questionnaire. The questionnaire is shown in attachment I.
After the general questions there are questions about how students feel in school, in class and the treatment of the teachers. These questions are need for the results, because when students aren’t happy at school, than is there a possibility that there is more bad behaviour and there has to follow more punishment. But when students feel happy in class and having nice friends, maybe there are many right behaviour and there will follow many rewards. 

Then come the questions about rewards and punishments. First how students feel about that and afterwards about getting the reward or punishment. Also there will be asked if students learn from the reward or punishment. 

The last questions are about rewards and punishments in another way. If students like that the teacher reward or punish in another way, than students has to give suggestions. This can be used for the workshop for the teachers. So there will be prove how students like a reward or a punishment. 

8.6 Jusitfy level of measure 

Ordinal and nominal are used for the level of measure. The most answer category is on ordinal level of measure and a few questions are on nominal level of measure. 

9.6.1 Ordinal level of measure: 

The most answer category is on ordinal level of measure. Ordinal level of measure have the different values of the variable a meaning and it will be in a certain order (Duijnhoven-Tijmensen, 2007). An example, out of the questionnaire, is the questions about how students feel at school or inside class. There can be chosen out very good, good, average, bad and very bad. The measured value are in a certain order and it can’t be changed. Another example are questions about follow or breaking the rules at the Global Collegiate School. The category of answers are very often, often, average, sometimes and never. Also with this can’t the certain order be changed.  
The most category of answers were on ordinal level of measure, because the results will be having a better view. The students can give a right opinion and don’t have to choose between ‘yes’ and ‘no’. With this category of answers the students can be more clear about the opinions. Moreover it is easy for the students to use the same category of answer, so that the students understand it and can focus on the question and not how to fill out the questionnaire. 
8.6.2 Nominal level of measure:  

Another answer category is on nominal level of measure. At this there will be make only distinction in different values. The certain order isn’t important (Duijnhoven-Tijmensen, 2007). The values of this answer category will be ‘yes’ or ‘no’. It is easy for the students and the students don’t have to think very hard, because there only two possibility for an answer. Moreover there can be given a clearly view if the information is shown in a histogram. So it will be clear in one look, how the proportions are. 

This level of measure is not much used in the questionnaire, because the students can’t give an opinion. That’s why there is a possibility for students to give the opinion at the last questions. The students can give the opinion about how students like to be reward or punish in another way. 

Summary
This chapter was all about the quality concepts ‘reward’ and ‘punishment’. These quality concepts were divided in dimension, who again were divided in indicators. After this the questions of the questionnaires were made, which are seen in attachment I. The last paragraph were about the justification of the operationalisation. 
Chapter 9: Results 

The questionnaires are filled out by the students of the Global Collegiate School and the interviews of the teachers are finished. In this chapter the results will be shown. In paragraph 9.1 the group of the investigation will be explained. After that the results are mentioned about how students feel at school and how teachers treat the students. In paragraph 9.4 are the results of rewarding and in paragraph 9.5 are the results of punishment. 

9.1 Group of the investigation

There were 270 (100%) students who filled out the questionnaire. These students take part in the investigation about how teachers reward and punish at the Global Collegiate School. 54,4% (N=270) are boys and 45,6% (N=270) are girls. The students are in class four up to class eight. A quarter of the students are in class eight, namely 65 (24,1%) and only 45 (16,7%) students are in class four. Al these facts are mentioned below in table 9.1 and 9.2 and are shown by a mark. The facts about the group of the investigation are important because if there are unexpected results, than it could be a reason that there are more participants of older students.  

The average student in class four is nine or ten and in class eight is the average student 13 or 14. This is shown in attachment III as table 1.  

The following tables are chosen, because it is easy to see how many students exactly participate at the investigation. Moreover, there is also shown a column with the percents. 

	
	Frequency
	Percent

	Valid
	4
	45
	16,7

	 
	5
	53
	19,6

	 
	6
	57
	21,1

	 
	7
	48
	17,8

	 
	8
	65
	24,1

	 
	Total
	268
	99,3

	Missing
	System
	2
	,7

	Total
	270
	100,0


	
	Frequency
	Percent

	Valid
	Boy
	147
	54,4

	 
	Girl
	123
	45,6

	 
	Total
	270
	100,0


Table 9.1: How many in which class. 

       Table 8.9: Boy or girl. 

Another group, who participated this investigation, were a few teachers. Questions were asked through an interview. There was a choice of teachers, who can speak English very well. So it was easier for the clearness of the investigation. So that the teacher could understand the questions and give a good answer. These interviews are shown in attachment V

9.2 Students feeling of school

In the questionnaire there were some questions about how students feel inside class, school and about friends. The results of how students feel at the Global Collegiate School are mentioned in this paragraph. 

Most of the students fill out, that students feel good or very good inside school and also inside the class. In total 120 students (n=265) feel very good, 132 students (n=265) feel good, 10 students (n=265) feel average and three students (n=265) feel very bad (table 2, attachment III). Class four filled out that 30 students (n=44) feel very good and 14 students (n=44) feel good inside school. Nobody filled out average, bad or very bad.

Students also filled out the feeling inside class. In total 97 students (n=266) feel very good, 130 students (n=266) feel good, 35 students (n=266) feel average, 3 students (n=266) feel bad and 1 student (n=266) feel very bad (table 3, attachment III). The following graphs 9.1 and 9.2 show all these results. Graph 9.1 shows how students feel inside the school and graph 9.2 shows how students feel inside class. There is chosen for a graph, because the results can be seen with just one look and the numbers are in the text.
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Graph 9.1: Feeling inside school.
 
      Graph: 9.2: Feeling inside class. 
Another question of the questionnaire is how students feel about friends at school. Most of the students of class eight (32 students) fill out ‘very good’ (49% n=65). Most of the students in class six (29 students) fill out ‘good’ (52% n=56). These facts are hereunder shown in table 9.3. The graph of this table is shown in attachment IV, as graph 1. 

In total (n=266) 112 students feel (42%) very good, 106 students (40%) good, 38 students (14%) average, seven students (3%) bad and three students (1%) feel very bad. 

	
	In general how do you feel about your friends at school?
	Total

	 
	Very good
	Good
	Average
	Bad
	Very bad
	 

	I am in class
	4
	21
	18
	5
	0
	1
	45

	 
	5
	22
	20
	8
	2
	0
	52

	 
	6
	14
	29
	9
	3
	1
	56

	 
	7
	23
	14
	8
	2
	1
	48

	 
	8
	32
	25
	8
	0
	0
	65

	Total
	112
	106
	38
	7
	3
	266


Table 9.3: Feeling about friends. 

9.3 Teachers treatment

This paragraph will show the results of the treatment of the teachers. With questions about how students feel treated by a teacher, if students are scared of some teacher and if students can go to a teacher with personal problems, the results are; 126 students (47%) of all 267 students (100%) feel very good about the treatment of the teacher in class, 100 students (37%) feel good about it, 32 (12%) feel average, seven students (3%) feel bad and two students feel very bad (attachment III, table 4). These results are easy to see in graph 9.3 on the next page. Especially class four, five and seven have many students good or very good about the treatment of the teachers. 

Another question was if students can go to any teacher for personal problems. About 38,7% (N=261) can sometimes go to any teacher for personal problems. And 32% (N=265) can sometimes go to a class teacher for personal problems. This is shown in table 5 and 6 in attachment III. 

The next two graphs on the next page, show the results if students can go to teachers for personal problems. Graph 9.4 shows if students can go to any teacher and graph 9.5 shows if students can especially go to the class teacher. The rod’s of ‘average’, ‘often’ and ‘very often’ are higher in graph 9.5: go to class teacher for personal problems. 
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    Graph 9.3: Teachers treat inside class.
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Graph 9.4: Go to any teacher for 


       Graph 9.5: Go to class teacher for                  

                      personal problems.





personal problems.



About the question if students are scared of some teacher, more than half of the students filled out ‘yes’. 148 students of all 266 are scared of some teachers, this is about 54,5% (N=266). This is shown in the following table 9.4. 

	
	Are you scared of some teachers?
	Total

	 
	Yes
	No
	 

	I am in class
	4
	19
	25
	44

	 
	5
	26
	27
	53

	 
	6
	39
	18
	57

	 
	7
	25
	22
	47

	 
	8
	39
	26
	65

	Total
	148
	118
	266


Table 9.4: Scared of some teachers. 

9.4 Reward

This paragraph shows the results of rewards. How the teachers reward the students, what kind of reward the teacher uses, what students think about rewarding and if student like to get a reward in another way. After reading this paragraph, the results will be clear.

First the result of the question how students in general feel rewarded by a teacher. Exactly 50% (N=266) feels very good about the rewarding of the teachers. And a third (N=266) of the students think teachers reward good. 30 students (11%) of the 266 students (100%) feel average about the rewarding of the teachers. This is shown in table 9.5: How students feel reward by teachers. 

Especially class eight and four, have a high percentage of ‘very good’. About 64% (N=64) of the students of class eight and around 50% (N=44) of the students of class four feel very good rewarded by a teacher. Hereunder are all the facts about how students feel rewarded by a teacher. This table 9.5 is important to mentioned in this paragraph, because many result come out this table. The important numbers are shown with a mark. There is also the graph of the table. This is graph 9.6. So there can be seen with one look what the results are.   
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	In general how do you feel teachers reward you?

	 I am in class
	Very good
	Good
	Average
	 Total

	
	4
	21
	11
	4
	44

	 
	5
	20
	18
	12
	53

	 
	6
	20
	31
	3
	57

	 
	7
	31
	11
	6
	48

	 
	8
	41
	17
	5
	64

	Total
	133
	88
	30
	266


Table 9.5: How students feel reward by teachers. 

     Graph 9.6: How students feel 

            reward by teachers. 

When a student is kind, follows the rules or does something extra’s, it is possible that the student gets a reward. About 41% (N=266) follow the rules at the Global Collegiate School very often and 44% (N=266) follow often the rules. 22 students (n=266) follow the rules average, 15 students (N=266) sometimes and three students (N=266) never following the rules. With the age of nine, ten and 11, many students follow the rules very often. More than half of the students (N=103) of that age follow the rules very often. At the ages of 12 year most of the students follow the rules often, just like the age of 14. These fact are shown in table 7 in attachment III.  

The next result are about getting a reward. In the past year 40% (N=267) of the students did sometimes get a reward (table 8 in attachment III). In the following graph 9.7, there can be seen that with the age of nine, the students get a reward very often. At the age of 15, nobody did get a reward in the past year. By the look of this graph, bear in mind that the amount of the students is different. The most students are 11, 12 and 13. 
Of the question about getting something as a reward (e.g. a sweet), the most students fill out sometimes and never. This can be seen in table 9 of attachment III or in graph 2 of attachment IV. 

The students learned from the reward. This is seen in the following graph 9.8. About 90% (N=267) of all students learned from the reward (table 10 of attachment III). 
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Graph 9.7: Get a reward in past year. 



Graph 9.8: Learn from reward.

About the difference of rewarding of boys and girls. Both are feeling ‘good’ or ‘very good’ about the manner of rewarding. 55% (n=146) of the boys feel ‘very good’ about rewarding and 70% (n=122) of the girls (table 11, attachment III). Only 11 boys (7,5 % N=146) did never get a reward in the past year, 47 boys (76%) did sometimes get a reward, 18 boys (12%) average, 44 boys (30%) often and 26 boys (18%) got a reward very often in the past year. With the girls this is a little different. 14 girls (11%) never get a reward, 60 girls (50%) sometimes, 11 (9%) average, 23 (19%) often and 13 girls (11%) did get very often a reward in class. Al these facts can be seen in table 12 in attachment III.  
In table 9.3 it is shown that exactly 50% (N=266) feels very good about rewarding of the teachers and that a third (N=266) of the students think teachers reward good. Still 54% (N=266) of the students want that the teachers reward in another way (table 13, attachment III). The students give suggestions. For example that students gets more sweets and that the teachers should be more nice to the students. There were a lot of suggestions, but these two were most mentioned on the questionnaire. 

Teachers reward the children at the Global Collegiate School. In attachment V are the interviews. The most mentioned type of reward was to give the student attention of the class. 60% (N=5) uses attention as a reward. So that the child has to stand, or has to come to the front. The teacher says nice things or the other students give a big clap for the student. Sometimes teachers give students a sweet or chocolate.  

10.5 Punishment 

This paragraph shows the results of punishments. How the teachers punish the students, what kind of punishment the teacher use, what students think about punishment and if student like to get a punishment in another way. After reading this paragraph, the results will be clear.

About 36% (N=268) of the students feel very badly punished by the teachers. A quarter (N=268) feel bad about the punishing. 63 students (23,5%) of all students (n=268) feel average about it, 33 (12%) feel good and eight students (3%) feel very good about punishing. This is shown in the hereunder graph 9.9. There is chosen to put this graph 9.9 in this paragraph, because with one look there can be seen that by every class the rod of ‘very bad’ is the highest.  
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Graph 9.9: How students feel punish.


Graph 9.10: Breaking rules. 

To get a punishment, there has to be bad behaviour. When students don’t follow the rules, there is bad behaviour. 164 (62%) students of all 266 (100%) students, sometimes break the rules. This is shown in the graph 8.10 above. The exact numbers are in table 14 of attachment III. The results of the difference between boys and girls are not much different. Both are sometimes breaking the rules (graph 3 of attachment IV). 

About the question ‘getting a punishment’ were more students who filled out sometimes. 190 (71%) students of all 267 (100%) students, did sometimes get punishments in the past year (table 15 of attachment III). Again there is not much a difference of getting a punishment if boys and girls are compared. Only some boys (5 students n=146) (table 16 of attachment III) filled out the answer ‘very often’ getting a punishment and none of the girls filled out ‘very often’ (graph 4 of attachment IV). The numbers of average, sometimes and never are not so different with comparing boys and girls. 

There were also questions about kind of punishment that the students got. About 50% (N=261) of the students never get a writing punishment (table 17 of attachment III). The table 9.6 hereunder shows that 63% (N=268) did get a hit in the past year.  

	
	In the past year did you ever get hit by a teacher?

	 
	Sometimes
	Total
	 Percent Sometimes

	I am in class
	4
	23
	45
	51%

	
	5
	39
	53
	73%

	 
	6
	39
	57
	68%

	 
	7
	24
	48
	50%

	 
	8
	43
	65
	66%

	Total
	168
	268
	63%


Table 9.6: Get hit in the past year. 

In table 9.6 is seen that in class four and seven, there is less hitting. But still about 50% (N=93) of the class did get a slap in the past year. In class five 73% (N=53) did get hit, in class six 68% (N=57) and in class eight 66% (N=65) did get hit by a teacher in the past year.

About the question if students learn form the mistakes, is the result that 221 students (82%) of all 268 students (100%) learn from the mistakes. This is seen in attachment III, table 18. In class four are 35% (n=45) of the students, who didn’t learn from the mistake. In class eight is this 11% (n=268). 

Three-quarter (N=268) of the students didn’t make the same mistake ever again (table 19 of attachment III).     

	
	Would you like that your teachers punish you in another way?
	Total

	 
	Yes
	No
	 

	I am in class
	4
	17
	27
	44

	 
	5
	16
	36
	52

	 
	6
	21
	36
	57

	 
	7
	26
	22
	48

	 
	8
	42
	23
	65

	Total
	122
	144
	266





Table 9.7: Punish in another way. 


At the questionnaire was the last question if the students would like, if the teachers punish in another way. 144 students (n=266) think that the teachers don’t have to punish in another way. This is 54% (n=266) and is shown in table 9.7. 45% (266) of the students want that the teachers punish in another way. Students had the chance to give suggestions for punishing in another way. The most given suggestion of the students was that the teacher don’t use the hitting, because the students don’t feel happy about that. Another suggestion was writing punishment. 

The teachers of the Global Collegiate School also use punishment (attachment V: interviews). The most used punishment is the slap. Five of the five teachers (100%), who were interviewed, slap the students. Teachers use it differently. Some use it sometimes, others every time. Some with another hand in between and other teachers as a last solution. 

Summary 
In this chapter were many results of the questionnaire and interview of students and teachers of the Global Collegiate School. The opinions of the students and teachers are seen in this chapter in the text. To make it more clear, there are tables and graphs in this chapter. Not all the tables and graphs are mentioned, otherwise it is to busy and there is no survey anymore. So many tables are shown in attachment III and the graphs in attachment IV. 

Conclusion 
In this chapter are the conclusions of the results of the last chapter. Also the information out of the literature search of the first chapters and the information of the interviews will be used. To give a good picture of the actual research, again the formulation of the problem will be shown. 

	Formulation of the problem: 

Research if teachers at the Global Collegiate School use rewards and punishments in a positive way. 

Formulation of the question:

Do the teachers at the Global Collegiate School use rewards and punishments in a positive way? 

Part of the questions:

· How is education arranged in the Netherlands?

· How is education arranged in Nepal?

· What are the concepts of Physical Education?

· What is the Global Collegiate School? 

· What are the characteristic of the students of eight to 15 years old?

· What is reward? 

· What is punishment?

· How to use the punishment and reward as a positive tool?

· What is a workshop? 




Students feeling of school

To draw a conclusion if teachers use rewards and punishments as a positive tool, first there will be drawn a conclusion about how students feel inside the school. If students don’t feel happy inside the school, than it is possible that the cause is the teachers treatment. 

The students feel good or very good inside school and also good or very good inside the class.

Especially class four feels good to very good inside school (100%). Nobody feels bad or very bad about that. This is shown in graph 9.1 in the last chapter, and see also graph 1 in attachment IV.

95% (N=265) feels good to very good inside school and about 85% (N=266) feels good to very good inside class (graph 9.2, last chapter). This is shown in tables 2 and 3 in attachment III. About 82% (N=266) feels good to very good about friends inside school (table 9.3, chapter results). Especially class eight feels very good about friends at school. This was 88% (N=65) of the students, who feel good to very good about friends. Only eight students (12%) feel average about friends. 

Conclusion 1:

The percentages are very high, so the conclusion can be drawn that students feel comfortable at school. 95% (N=265) feels good to very good inside school and about 85% (N=266) feels good to very good inside class (graph 9.2, last chapter). About 82% (N=266) feels good to very good about friends inside school (table 9.3, chapter results).

Teachers treatment

The following conclusions which can be drawn, are about the teachers treatment in general. 84,6% (N=267) of all students think that the treatment of the teacher is good to very good. This is shown in table 2 in attachment III , but it is more clear and easier to see in graph 9.3 of the last chapter. But still more than half of the students are scared of some teachers. 148 students of all 266 students are scared, this is about 54,5% (N=266). That is more than half of the students. This is shown in table 9.2, chapter 9.
The last conclusion was that students feel comfortable at school. That students feel happy inside class and about friends. But if a student has a problem and wants to be vulnerable, than it is hard for the students to go to a class-, or any other teacher. Student don’t go very often to teachers for personal problems. About 38,7% (N=261) can go sometimes to any teacher for personal problems. And 32% (n=265) can go sometimes to a class teacher for personal problems. This is shown in table 3 and 4 in attachment III. 

Conclusion 2:

54,5% (n=266) of the students is scared of some teachers, although 84,6% (N=267) of all students think that the treatment of the teacher is good to very good.
Reward

How students think about the rewards of the teachers, can be a conclusion if the teachers use rewarding as a positive tool. When a student is kind, follows the rules or does something extra, it is possible that the student gets a reward. 

About 85% (N=266) follow the rules at the Global Collegiate School often to very often. Especially with the age of nine, ten and 11. More than half of the students (N=103) of that age follow the rules very often. At the ages of 12 years most of the students follow the rules just often, just as the age of 14. These facts are shown in table 3 in attachment III. So the younger students follow more rules than the older students. It starts at the age of 12 years old. This is also the start of being a adolescent. So students want to be some body and it is possible that students behave different and don’t always follow the rules. 

In the past year 40% (N=267) of the students sometimes got a reward (table 8 in attachment III). In graph 9.7, it is shown that with the age of nine, the students get very often a reward. At the age of 15, nobody did get a reward in the past year. So younger students follow more rules and get more rewards and older students follow the rules less and don’t get rewards. 

Teachers reward the children at the Global Collegiate School (attachment V). 83% (N=266) of the students feel good to very good about rewarding of the teachers (table 9.5). Especially class eight and four feel very good rewarded by teachers. About 64% (N=64) of the students of class eight and around 50% (N=44) of the students of class four feel very good rewarded by a teacher. So as well the younger and the older students feel good rewarded by teachers. This is 57%, more than half of class four and eight, who feel good rewarded. 

The teachers use different kind of rewards. The most used manner of rewarding was to give the student attention of the class. 80% (N=5) used attention as a reward. So that the child has to stand, or has to come to the front. The teacher says nice things or the other students give a big clap for the student. Sometimes teachers give students a sweet or chocolate, this is about 37% (N=266) of the students who did get anything as a reward (e.g. sweet) (table 9 of attachment III).  

The teachers don’t reward boys and girls different. Both are feeling happy about the manner of rewarding. 86% (N=146) of the boys feel good to very good about rewards in class and 91% (N=122) of the girls feel this too (table 11 of attachment III). Only 11 boys (7,5%) and 14 girls (11%) did never get a reward in the past year. The rest did get a reward (table 12, attachment III). 
So the teacher don’t treat boys and girls different. The students don’t feel that way. 

Above here was seen that 83% (N=266) feel good to very good about rewarding by teachers. Still 54% (N=266) of the students want that the teachers reward in another way (table 13, attachment III). The students give suggestions. For example that students get more sweets and that the teachers are more nice to the students. So the students are satisfied of the rewarding, but students also like different methods. But the manner of rewarding of the teachers is working, because 90% (N=267) of all students learned from the reward (table 10 of attachment III). 

Conclusion 3:

There can be drawn a conclusion that teachers at the Global Collegiate School reward in a good way. 83% (N=266) of the students feel good to very good about it and 90% of the students learn from the reward.  

The most used manner of reward of the teachers was to give the student attention of the class. 80% (N=5) used attention as a reward. This kind of reward is an important reward, because the attention of a teacher takes care of a feeling of self-esteem. The attention via positive feedback of the teacher has more influence than a giving a mark. The teacher stimulates the student and the relation, the rules and agreement will be more clear (z.a. z.j.).  

Punishment 

How students think about punishment of the teachers, can be a conclusion if the teachers use punishment as a positive tool. When a student doesn’t follow the rules and crosses some limits, than it is possible that the student gets a punishment. 77% (N=266) break the rules at the Global Collegiate school. It is possible that students break the rules sometimes, average, often or very often. Most of the student (62% N=268) break the rules sometimes. 23% never break the rules at school (table 14, attachment III). So the most of the students are not always following the rules. By looking at the difference between boys and girls, than there is not much difference. Both are sometimes breaking the rules (graph 3 of attachment IV).

After breaking rules it is possible that a punishment will follow. In general most of the students feel bad to very bad punished by the teachers. About 60% (N=268) of the students feel bad to very bad punished (table 21 of attachment III and graph 9.9). 24% (N=268) feel average about it. 

So 77% (N=266) sometimes, average, often or very often break the rules, but how many times did the students follow a punishment in the past year? 8% (N=267) of all students never get a punishment in class. So 92% (N=267) did get a punishment in the past year, of which 71% (N=267) did get the punishment sometimes (table 15 of attachment III). So if the numbers can be trusted, this means that it is possible that some students didn’t feel that students break any rules and still get a punishment. 

Again there is not much of a difference of getting a punishment in comparison with boys and girls. Only some boys (5 students n=146) (table 16 of attachment III) filled out the answer ‘very often’ getting a punishment and none of the girls filled out ‘very often’ (graph 4 of attachment IV). 

The teachers of the Global Collegiate School use punishments (attachment V: interviews). The teachers use different kind of punishments. About 50% (N=261) of the students get a writing punishment (table 17 of attachment III). But the most used punishment is the slap. Five of the five teachers (100%), who were interviewed, slap the students. Teachers use it differently. Some use it sometimes, others every time. Some with another hand in between and other teachers as a last solution. 

54% (N=266) did ever get a hit in class (graph 5, attachment IV) and 63 % (N=268) did get a hit in the past year (table 9.6). That is more than half of the students. In class four and seven, there hitting is less used. But still about 50% (N=93) of the class did get a slap in the past year. In class five 73% (N=53) did get a hit, in class six 68% (N=57) and in class eight 66% (N=65) did get a hit from a teacher in the past year.

So 60% (N=268) feel bad to very bad about punishment in general (table 21, attachment III). Nevertheless the students learn from the punishment (table 18, attachment III). About 82% (N=268) of all students learned from the punishment and 75% (N=201) of the students didn’t make the same mistake ever again (table 19 of attachment III).     

At the questionnaire was the last question if students like, that the teacher punish in another way. 54% (N=266) of the students think that the teachers don’t have to punish in another way (table 9.7). 45% (N=266) of the students wants that the teachers punish in another way and give suggestions like writing punishment and don’t use the hitting of the teachers, because students don’t feel happy about that. 

Conclusion 4:

There can be drawn a conclusion that the punishment is working at the Global Collegiate School, because 82% (N=268) of the students learned from the punishment and 75% (N=268) of the students didn’t make the same mistake ever again (table 19 of attachment III). Only most of the students, about 60% (N=268), don’t feel happy about the punishment in general. 

Conclusion 5:

The teachers use the same rewards and punishment for boys and girls. The students feel that way. Boys get just as much rewards and punishments as the girls (table 12 and 16 of attachment III). 
Recommendation

In this chapter different kind of recommendations are given for different kind of people and associations. These recommendations are given based upon the results and conclusions that are written in the chapters before. 

This final paper is written for teachers mainly at the Global Collegiate School to use rewards and punishments as a positive tool. After reading this paper the teachers should know more about rewarding and punishments. Because of the workshops that are given, the teachers learned a lot about new teaching methods and about handling the students. Most of the students now know how to act in different kind of situations, for example in a situation where a teacher normally would hit, the teacher would use another method to come to the same result. It is a great recommendation for all the teachers to learn how to use rewards and punishments as a positive tool. Besides this it is also very important for the well being of the students. The students no longer have to be scared of teachers and all the students feel equally rewarded and punished in class. This gives a very peaceful and good work atmosphere in all the classes.

Not only for the teachers who followed the workshops is this final paper a recommendation. Many teachers in Nepal didn’t learn how to teach and don’t know how to use rewards and punishments as a positive tool. It would be very good for many teachers to learn new teaching methods about rewards and punishments for the benefits of all the children in Nepal.

Hopefully this final paper will reach a lot of schools and a lot of teachers will learn from that. So also a recommendation to all the teachers who read this, share the information with others!

Discussion

In this chapter the whole final paper will be evaluated. The strengths and weaknesses of the research will be named and short comings of this final paper will be described.

Strengths
In the literature chapters, where all the information is given, a lot of resources were used. The information that is given in these chapters is very strong and good information.

The actual research is done amongst 300 students of total 800 students at the Global Collegiate School. This means that the results represent very well how all the students feel at the Global Collegiate School. The students were from different classes, ages and sex to give a good view how different kind of students feel at the school. Because of this it can be said that the results are very accurate. These results are very important for good workshops. Based on these results, a good final product is produced. 

The results of the questionnaire are very reliable, the writers of the questionnaire were present when the students filled it out, so that all the questions the students had could be answered and no mistakes could be made. 

The interviews that were done with the teacher, gave a clear view about the teachers point of view. This also showed that 100% (N=5) of the teachers hit at the Global Collegiate School. That’s the reason of our research and the reason why the teaching methods should be improved. The interviews give strong information about the teaching methods here and give the chance to good workshops according to the right benefits.

Weaknesses

The research is done in Nepal, this means that the way of finding information is very hard. Most of the information is from the internet and not all the authors are given. It was very hard to find good information, but due to e-mail contact some good books were received and used in the literature chapters. This is were the final paper will lack some information, only due to the fact that the resources in Nepal were limited. 

In the questionnaire was a question to give some suggestions about better punishment and reward methods. The students found this question very hard because the students are used to the methods which are given in class. It is hard to think of new methods when the students don’t know better. This could have been foreseen, but it was good to give the students something to think about.

Teachers in Nepal don’t get any teaching education. Often during college or straight after college, Nepali people start teaching without any experience. Also the teachers don’t know better than the education is received by themselves. It is very hard to change the way of teaching because most people don’t know better. On top of that it seems that hitting a child reaches the goal. 63 % (N=268) did get a hit in the past year and about 82% (N=268) of all students learned from the punishment and 75% (N=201) of the students didn’t make the same mistake ever again (table 19 of attachment III). The teachers may ask why the teaching methods should be changed when the results show it is working. 
After the workshops that are given no new research is made if the actual new method is working. It would be interesting to do another questionnaire amongst the students to see how is felt about the new teaching methods. And it also would be good to interview the teachers again to see how the new methods are working for them. 

This research is very important for the changes of Nepal. Many still get hit in Nepal and many feel very unhappy about it. It would be very good if the methods were working for the benefit of the students. Hopefully more schools will hear from this and will use the new teaching methods at the schools, so that less children in Nepal get hit and more children will be happier.
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Hello boys and girls!!

You are about to read and fill out this questionnaire. 

With this questionnaire we want to find out more about how students feel at the Global Collegiate School. 

It is very important that you read the questions carefully and fill them out as honestly as possible. When you fill out this questionnaire honestly we can get a good idea about how students feel at the Global Collegiate school.

Fill out this questionnaire alone!! So not with your friends sitting next to you!

You don’t have to put your name on this form, so you will not get any trouble at all filling out this questionnaire. 

Besides how you feel at the Global Collegiate School, we also want to know how you feel punished and rewarded during classes.

How to fill out this questionnaire?

At every question there are several options.

Behind every questions you’ll find this sign: 
[image: image2.png]


.

When you have chosen an answer, you have to put a cross inside the sign: [image: image3.png]



For example:

How old are you?
11
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12
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13
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14
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15
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This means you’re 13 years old.

If you feel you gave the wrong answer for a question and you want to give another answer; colour the wrong sign fully and put a cross inside the right one:
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                                                (wrong)       (right)

Read the questions carefully, if you have a question, please raise your hand!

Thank you very much for filling out this questionnaire!!

Daisy van den Berghe

Eline Lindeman

Questionair

How old are you:


9
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13
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10
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14
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11
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15
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12
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I am a:


Boy
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Girl
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I am in class:


4
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5
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6
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7
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8
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At the school I

Am:

 
Boarded
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Half-boarded 
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Not boarding  
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In general how do you feel:




    Very good
             Good             Average           Bad          Very bad

Inside school
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Going to school
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Inside your class
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About your friends

at school



[image: image44.png]




    
[image: image45.png]




     
[image: image46.png]


 

      
[image: image47.png]


           
    
[image: image48.png]



About the classes

at the Global 

Collegiate School
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The teachers treat

you inside 

the class
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    Very often
        Often           Average      Sometimes      Never

How many times do

you go out with

your class?
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How many times do

you have other 

activities inside

the school?
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Do you follow the rules of

the Global Collegiate 

school?
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How many times did you 

break the rules at the 

Global Collegiate School?
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Do you feel you can go to

any teacher for personal

problems?




[image: image79.png]




 
[image: image80.png]




  
[image: image81.png]




 
[image: image82.png]



        
[image: image83.png]



Do you feel you can go to 

your class teacher for

personal problems?
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In general how do you feel:




   Very good
             Good             Average           Bad          Very bad

About getting

rewarded in class
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About getting 

punished in class 
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Teachers reward you
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Teachers punish you
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Getting hit in class
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In the past year did you ever:




  
  Very often
        Often           Average    Sometimes      Never

Get a reward in class
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Get a punishment

in class
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Get a writing

punishment
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Get anything as a

reward (e.g. a sweet)
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Get  hit by a teacher
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          Yes


No

Did you learn from 





your reward?
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Did you learn from 

your punishment?
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Have you made the 

same mistake ever

since?
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Have you ever been 

hit in class?
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Are you scared of

some teachers?




[image: image147.png]






[image: image148.png]





Do you like your 

teachers?
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Would you like that your teachers reward you in another way?
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 Yes
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 No


Suggestion:

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

Would you like that 
your teachers punish you in another way?
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 Yes
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 No


Suggestion:

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

How would you rate this questionnaire?

(1= lowest, 10=highest)

 1
 2
 3
 4
 5
 6
 7
 8
 9
10
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Thank you! Please give the questionnaire to your teacher!
Attachment II: Topic list

General questions: name, age, sex.

About the school: time as a teacher, positive and negative things about the school

About teaching: like about teaching, reward and punishment.

Closing: add something.

Interview

Introduction: 

Thank you for being here. We are doing a research about the difference between teaching in the Netherlands and in Nepal. This interview will help us to know more about teaching in Nepal at the Global Collegiate School. 

You want to stay anonym? 

General questions:

1. What’s your name? 

2. What’s your age? 

About the school:

3. How long have you been working at the Global Collegiate School?

4. Which subject(s) do you teach? 

5. Which classes do you teach?

6. Are you a class teacher? 

7. What’s your function as a class teacher? 

8. What do you think of the Global Collegiate School?

9. Can you name 2 things you enjoy about the Global Collegiate School? Positive things?

10. Can you name 2 things you don’t enjoy about the Global Collegiate School? Negative things?

11. Did you teach at other schools?

12. How do you find the Global Collegiate School in comparing to the other schools?

About teaching:

13. What do you think about teaching? (Do you enjoy it?)

14. Did you always want to become a teacher?

15. What do you like most about teaching?

16. Do you enjoy working with children?

17. Do you feel you connect with the children?

18. Have you talked about the private life of one of your students? How often?

19. Do you like some students better than others?

20. Do you treat them differently?

21. Would you use the same treatment for a student you like better opposite a student you don’t prefer? 

22. How do you reward the children when the do something good in class?

23. What kind of rewards do you use? 

24. Do you also reward the children who are not so smart or who are at the bottom of the class?

25. How do you punish the children when the don’t follow the rules?

26. What kind of punishments do you use? 

27. Did you ever hit a child in class?

28. Why did you do this? What was the reason?

29. What do you think about hitting a child? 

30. If you knew another method of punishment, would you use it instead of hitting?

31. Do you prefer to reward a child when doing something good, or to punish when the child does something bad? 

Geef een korte samenvatting voordat je gaat afsluiten. 

Closing:

32. Are you going to use the same teaching methods during your career as a teacher?

33. Are you willing to change your teaching methods?

34. Would you like to add anything about teaching at the Global Collegiate School? 

35. What do you think about this interview? 

Thank you very much for this interview. If you have any questions in the future about the research or about the interview, you can always ask. Don’t hesitate to ask. 

Attachment III: Tables

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	9
	15
	5,6
	5,6
	5,6

	 
	10
	32
	11,9
	11,9
	17,4

	 
	11
	59
	21,9
	21,9
	39,3

	 
	12
	54
	20,0
	20,0
	59,3

	 
	13
	69
	25,6
	25,6
	84,8

	 
	14
	33
	12,2
	12,2
	97,0

	 
	15
	8
	3,0
	3,0
	100,0

	 
	Total
	270
	100,0
	100,0
	 


Table 1: Age of students

	
	In general how do you feel inside school?
	Total

	 
	Very good
	Good
	Average
	Very bad
	 

	I am in class
	4
	30
	14
	0
	0
	44

	 
	5
	30
	22
	1
	0
	53

	 
	6
	18
	34
	4
	1
	57

	 
	7
	24
	19
	3
	2
	48

	 
	8
	18
	43
	2
	0
	63

	Total
	120
	132
	10
	3
	265


Table 2: Feel inside school.

	
	In general how do you feel inside your class?
	Total

	 
	Very good
	Good
	Average
	Bad
	Very bad
	 

	I am in class
	4
	27
	14
	2
	1
	0
	44

	 
	5
	20
	27
	6
	0
	0
	53

	 
	6
	15
	35
	7
	0
	0
	57

	 
	7
	18
	21
	6
	2
	1
	48

	 
	8
	17
	33
	14
	0
	0
	64

	Total
	97
	130
	35
	3
	1
	266


Table 3: Feel inside class.

	
	In general how do you feel the teachers treat you inside the class?
	Total

	 
	Very good
	Good
	Average
	Bad
	Very bad
	 

	I am in class
	4
	31
	10
	2
	1
	1
	45

	 
	5
	32
	17
	3
	1
	0
	53

	 
	6
	23
	27
	7
	0
	0
	57

	 
	7
	23
	16
	7
	2
	0
	48

	 
	8
	17
	30
	13
	3
	1
	64

	Total
	126
	100
	32
	7
	2
	267


Table 4: Teachers treat inside class. 

	
	Do you feel you can go to any teacher for personal problems?
	Total

	 
	Very often
	Often
	Average
	Sometimes
	Never
	 

	I am in class
	4
	10
	10
	2
	14
	9
	45

	 
	5
	8
	7
	8
	22
	7
	52

	 
	6
	6
	7
	10
	24
	8
	55

	 
	7
	8
	7
	7
	18
	7
	47

	 
	8
	4
	8
	17
	23
	10
	62

	Total
	36
	39
	44
	101
	41
	261


Table 5: Go to any teacher for personal problems. 

	
	Do you feel you can go to your class teacher for personal problems?
	Total

	 
	Very often
	Often
	Average
	Sometimes
	Never
	 

	I am in class
	4
	11
	11
	3
	9
	10
	44

	 
	5
	10
	12
	7
	16
	8
	53

	 
	6
	9
	8
	8
	26
	6
	57

	 
	7
	12
	9
	6
	15
	5
	47

	 
	8
	7
	10
	15
	19
	13
	64

	Total
	49
	50
	39
	85
	42
	265


Table 6: Go to class teacher for personal problems. 

	
	Do you follow the rules at the Global Collegiate school?
	Total

	 
	Very often
	Often
	Average
	Sometimes
	Never
	 

	How old are you?
	9
	9
	3
	0
	2
	1
	15

	 
	10
	17
	9
	0
	3
	1
	30

	 
	11
	28
	23
	5
	2
	0
	58

	 
	12
	15
	28
	6
	4
	1
	54

	 
	13
	29
	33
	5
	1
	0
	68

	 
	14
	8
	20
	4
	1
	0
	33

	 
	15
	3
	1
	2
	2
	0
	8

	Total
	109
	117
	22
	15
	3
	266


Table 7: Follow the rules. 

	
	In the past year did you ever get a reward in class?
	Total

	 
	Very often
	Often
	Average
	Sometimes
	Never
	 

	How old are you?
	9
	8
	0
	0
	6
	1
	15

	 
	10
	7
	7
	1
	14
	3
	32

	 
	11
	5
	12
	12
	23
	7
	59

	 
	12
	3
	16
	4
	23
	7
	53

	 
	13
	9
	18
	9
	27
	4
	67

	 
	14
	7
	10
	3
	11
	2
	33

	 
	15
	0
	4
	0
	3
	1
	8

	Total
	39
	67
	29
	107
	25
	267


Table 8: Get a reward in the past year. 

	
	In the past year did you ever get anything as a reward(e.g. a sweet)?
	Total

	 
	Very often
	Often
	Average
	Sometimes
	Never
	 

	I am in class
	4
	6
	7
	5
	17
	10
	45

	 
	5
	5
	5
	7
	22
	14
	53

	 
	6
	3
	8
	13
	21
	12
	57

	 
	7
	5
	5
	8
	20
	9
	47

	 
	8
	5
	11
	10
	18
	20
	64

	Total
	24
	36
	43
	98
	65
	266


Table 9: Get anything as a reward (e.g. a sweet)

	
	Did you learn from your reward?
	Total

	 
	Yes
	No
	 

	I am in class
	4
	36
	9
	45

	 
	5
	50
	3
	53

	 
	6
	54
	3
	57

	 
	7
	44
	4
	48

	 
	8
	62
	2
	64

	Total
	246
	21
	267


Table 10: Learn from reward.

	
	In general how do you feel about getting rewarded in class?
	Total

	 
	Very good
	Good
	Average
	Bad
	Very bad
	 

	I am a
	Boy
	81
	44
	16
	4
	1
	146

	 
	Girl
	85
	26
	5
	5
	1
	122

	Total
	166
	70
	21
	9
	2
	268


Table 11: Feel rewarded boy girl. 

	
	In the past year did you ever get a reward in class?
	Total

	 
	Very often
	Often
	Average
	Sometimes
	Never
	 

	I am a
	Boy
	26
	44
	18
	47
	11
	146

	 
	Girl
	13
	23
	11
	60
	14
	121

	Total
	39
	67
	29
	107
	25
	267


Table 12: Get a reward boy girl. 
	
	Would you like that your teachers reward you in another way?
	Total

	 
	Yes
	No
	 

	I am in class
	4
	32
	11
	43

	 
	5
	28
	25
	53

	 
	6
	24
	33
	57

	 
	7
	21
	27
	48

	 
	8
	39
	26
	65

	Total
	144
	122
	266


Table 13: Teachers reward in another way. 

	
	How many times did you break the rules at the Global Collegiate School?
	Total

	 
	Very often
	Often
	Average
	Sometimes
	Never
	 

	I am in class
	4
	3
	8
	1
	17
	16
	45

	 
	5
	1
	1
	4
	36
	9
	51

	 
	6
	1
	2
	2
	41
	11
	57

	 
	7
	2
	2
	3
	27
	14
	48

	 
	8
	1
	3
	6
	43
	12
	65

	Total
	8
	16
	16
	164
	62
	266


Table 14: Break the rules. 

	
	In the past year did you ever get a punishment in class?
	Total

	 
	Very often
	Often
	Average
	Sometimes
	Never
	 

	I am in class
	4
	1
	3
	3
	29
	8
	44

	 
	5
	0
	4
	6
	42
	1
	53

	 
	6
	0
	4
	4
	45
	4
	57

	 
	7
	2
	3
	7
	33
	3
	48

	 
	8
	2
	7
	10
	41
	5
	65

	Total
	5
	21
	30
	190
	21
	267


Table 15: Get a punishment. 

	
	In the past year did you ever get a punishment in class?
	Total

	 
	Very often
	Often
	Average
	Sometimes
	Never
	 

	I am a
	Boy
	5
	16
	18
	97
	10
	146

	 
	Girl
	0
	5
	12
	95
	11
	123

	Total
	5
	21
	30
	192
	21
	269


Table 16: Get a punishment; boy and girl.

	
	In the past year did you ever get a writing punishment?
	Total

	 
	Very often
	Often
	Average
	Sometimes
	Never
	 

	I am in class
	4
	2
	3
	1
	22
	16
	44

	 
	5
	1
	2
	4
	21
	22
	50

	 
	6
	3
	3
	3
	20
	28
	57

	 
	7
	2
	0
	3
	13
	28
	46

	 
	8
	1
	2
	6
	18
	37
	64

	Total
	9
	10
	17
	94
	131
	261


Table 17: Get a writing punishment.

	
	Did you learn from your punishment?
	Total

	 
	Yes
	No
	 

	I am in class
	4
	29
	16
	45

	 
	5
	42
	11
	53

	 
	6
	53
	4
	57

	 
	7
	39
	9
	48

	 
	8
	58
	7
	65

	Total
	221
	47
	268


Table 18: Learn from punishment. 

	
	Have you made the same mistake ever since?
	Total

	 
	Yes
	No
	 

	I am in class
	4
	11
	34
	45

	 
	5
	13
	40
	53

	 
	6
	11
	46
	57

	 
	7
	14
	34
	48

	 
	8
	18
	47
	65

	Total
	67
	201
	268


Table 19: Made the same mistake. 

	
	In the past year did you ever get hit by a teacher?
	Total

	 
	Very often
	Often
	Average
	Sometimes
	Never
	 

	I am in class
	4
	2
	2
	4
	23
	14
	45

	 
	5
	1
	4
	5
	39
	4
	53

	 
	6
	0
	4
	5
	39
	9
	57

	 
	7
	1
	3
	5
	24
	15
	48

	 
	8
	1
	4
	6
	43
	11
	65

	Total
	5
	17
	25
	168
	53
	268


Table 20: Hit by teacher. 

	
	In general how do you feel punish you?
	Total

	 
	Very good
	Good
	Average
	Bad
	Very bad
	 

	I am in class
	4
	4
	7
	8
	10
	16
	45

	 
	5
	0
	7
	16
	12
	18
	53

	 
	6
	2
	10
	13
	14
	18
	57

	 
	7
	2
	3
	11
	12
	20
	48

	 
	8
	0
	6
	15
	19
	25
	65

	Total
	8
	33
	63
	67
	97
	268


Table 21: Feel punish. 

Attachment IV: results

Graphs
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Graph 1: Feel about friends. 
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Graph 2: Get anything as a reward (e.g. a sweet). 
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Graph 3: Break rules.
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Graph 4: Get a punishment. 
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Graph 5: Ever hit in class. 

Attachment V: Interviews 
Interview Interviewee  1
Eline: Ok, now thank you for being here. We’re doing a research about the difference between teaching in the Netherlands and in Nepal. This interview will help us know more about the teaching in Nepal at the Global Collegiate School. So you want to stay anonym right 

Interviewee: Yep

Eline: Ok. So we start with questions about the school. How long have you been working at the Global Collegiate School?

Interviewee: Well its been 11 years I’m working here.

Eline: Yeah, 11 years. And which subjects do you teach?

Interviewee: I used to teach science and English before, but now I’m only teaching English. 

Eline: Only English ok. And which classes do you teach?

Interviewee: It start at 3 and 5. 

Eline: Three and five. And are you also a class teacher?

Interviewee: Yes, I’m.

Eline: A class teacher of which class?

Interviewee: 5a

Eline: 5a. And can you tell us what a function is of a class teacher?

Interviewee: Well a class teacher has different functions that has been set by the school also. But every time we go by the school functions set by the school only. Because that doesn’t work sometime. So a class teacher have the responses to look after the class and keeping the individual record of all the students, at the same time setting some rules for the classroom that kind of things. And if a student have some problem the duty of a class teacher should settle it. And talking with the parents how it goes on. It depends. 

Eline: Ok. And what do you think of the Global Collegiate School.

Interviewee: Ok. That’s funny. Ok Global is a kind of institute where you can experiment with a lot of things. Global has given the …. To the teacher, the way they really want to be with the students. That’s what I really feel good about the Global and it’s an institute where a teacher can come even as a teacher and make himself a social person because it has that kind of plus points here in Global. And I must say that 20 century of boarding schools, maybe because I have been working here for the pas 10, 11 years. So I found it a wonderful place to work in. 

Eline: Ok. Can you name two positive things about the Global Collegiate School?

Interviewee: Just now as I said we have the liberty to move according to the democratic way here. We don’t have such kind of rules that no you have to do this only, you can’t do something else. Teachers also wants to experiment with different kinds of students, because students are not always the same. Particularly class you know. If you go and deal with different kind of students. So we have that right here to go according to our way. Which is appropriate for the individual. That’s why I really like here. And another is a kind of family environment. Everybody loves to work in such place, thank you.  
Eline: Ok, that is two good things and can you also name two negative things?

Interviewee: Ok, regarding this name negative things, two I can’t say. I can’t remember that except one which I feel really bad about is only the discipline. Maybe it could be my personal view, because I’m born and brought up in India and in India schools are really very disciplined. And that’s what I think we lack here. Even though I think we’re trying our best, but we couldn’t reach up where we want to be. So that’s the only thing where I found, not only me, like everyone is having this problem. Because I believe if there is discipline everything will goes on in the right track. Because discipline it has been said that discipline is the backbone of a student, if a student doesn’t know when to do his things, than how can we aspect a good thing from him. When we found here students, they just deal with the teachers according, you know they deal according to the teachers in the class as well as some is strict. Strict doesn’t mean they will sitting in the class shaking you know. Like ‘oh my god’, she is trembling, no. Discipline means whenever you’re in the class this is the time to give your heart and mind to the study and not anything else. And that’s what I don’t find here. Even our students are not dutiful as well. This morning I also face this kind of problem, so that’s why I believe that if there is discipline everything will be ok in the studies matter also. That’s the only thing where I feel we fail. We couldn’t reach out where we want to be.

Eline: Yeah, so you mean the discipline of the students or also teachers?

Interviewee: Exactly at some place we are also lacking behind. I must say that because what we are, that’s what a student will be. So maybe they are following some of us also. Because we couldn’t be model on front of them, so that’s why they are not positive to the school or to the teachers. It depends on both sides not only on the students. Sometimes we are also failing.

Eline: And another question; did you teach at other schools? 

Interviewee: Not really, I just followed a law school in India after my college, I taught there just for 3 months, I ???

Eline: Ok, and how is that school in comparing to the Global?

Interviewee: Very much similar, except the point I just discussed about discipline as I told you and one thing very different, that if you are teaching at a boarding school it is very hard to get admission for a boarding school there and what is different there and here is that the parents whenever you invite some parents in India they will invested why they have invited the parents to talk about and the parents take very positive when you talk about the problem of the students but here the parents self want to cover the weakness of their students and if parents and teachers work together than differently make the way for the students, but sometimes the parents fail to understand this things. That’s really a kind of problem. And another thing that here whenever the parents come to the school they feel it’s their property, exact the school is their property, but they have some limited here. They should have some limitation. But here no whenever they want to look in the class, they are free to do so in the exam time also. Maybe that is a weakness of our system here. Otherwise, yeah these are the things. Other wise the teaching methods and learning methods are more or less the same. It has to reach in that stage now I can say from last 11 years. 

Eline: Ok, now some questions about teaching; so what do you think about teaching?

Interviewee: You have another question also.

Eline: Yeah, do you enjoy the teaching?

Interviewee: Obviously, being a teacher I can never said I enjoy it in the beginning. I never thought I would be a teacher. But after being a teacher and working with the students I really enjoying and I believe that teaching is something which you should have feelings in your heart. I believe in one thing that, one right I have that I can create another Shanta I have in me I can give it to my students and make him or her the way I really want. So teaching is not only learning from the books also you can get something else from that as well. And making some one you really want to be.

Eline: Ok, that’s good, that’s nice. So you did say that you never thought that you would be a teacher, how come you are a teacher now than?

Interviewee: Yeah, like she have changed a country. I’m born and brought up in India as I told you. When I came here I thought of going for the studies. And I wanted to engage somewhere, something for my leaving, than I joined Global Collegiate School. I always wanted to join an arm force or become an actor that was used to be my dream, but I couldn’t be. So later on I took teaching as a professional and now I’m enjoying. 

Eline: Can I ask how old you were when you were teacher, when you became a teacher.

Interviewee: I was 17 years old. 17 years and 6 months yeah.

Eline: That’s young 

Interviewee: Maybe too Young.

Eline: Ok. And what do you like the most about teaching?

Interviewee: Obviously interacting with the students, spending time with them, knowing them better. Giving them what you have with you.

Eline: Ok, so you enjoy working with children?

Interviewee: Yeah. 

Eline: Do you feel connect with the children?

Interviewee: Aha, very much, very much. That’s what’s really bother, some children are too weak and couldn’t understand in and you expectations and you do extra for them. And you think what can I do for him or her. So it show how much I’m connected with them, yeah.

Eline: That’s good and have you talked with the children about the private life of one of your students? 

Interviewee: Yeah, many time with many of them, some only because of their background, because of the attitude problem and all. So once we have personal talk with them only you will know the background and also, so you can tackle with the problem. Many time.

Eline: Ok, that’s good to know. And do you like some students better than others? 

Interviewee: It’s obvious everywhere, but I believe in one thing, even the better students have some drawbacks. Others compare with that, others maybe good in the school performance but very poor with his attitude and all with the friends. So I always keep both things together. Otherwise I’ll be loving the one who is better in the class and hitting some one else. Some one is maybe very poor in the studies but may have a very good attitude and discipline and manner and all, so always compare with that. 

Eline: Ok, but do you treat them differently?

Interviewee: Yeah, sometimes you need to treat them differently. Every one are not same. So according to, if you are talking about the better student and the poor students treating them differently it is different because it happens all of a sudden you know. If you not want sometime, you can not control your temper, your not temperament and all, you’re just rushed out with the students, like you give them a lot, but sometimes a student has a whole in their brain, you know. They just let it go, they don’t want to preserve. I just tell them please make this brain and use it as a bank, you preserve the eye you get from the teacher. But most of the students have a whole here, you know. Just let it go. Teachers are vomiting and poring and just letting it go, you know. Sometime its you know like just now you ask about the connection we have a connection a kind of aggressiveness I have. I strongly believe I can change, I can change and I just pursue it you know. I just go on and following them and sometimes when they can’t understand you’re just brushed out. Oh my god, why this and that and than I starting comparing. I know it is bad to compare so with somebody sometimes it happens I cannot deny it. Sometimes it happens.

Eline: Ok

Interviewee: But not always 

Eline: Yeah, and would you use the same treatment for a student you like better upside a student you don’t prefer?

Interviewee: Sorry?

Eline: So you’re treating students differently, so you like some students more maybe. And than do you give them the same treatment prefer to other children? 

Interviewee: It’s the same with everyone. Better or poor whatever they need. Maybe it’s the same, same treatment yeah. 

Eline: Ok, and how do you reward children when they do something good in class?

Interviewee: Yeah, rewarding we have different kinds, I personally like different things. Sometimes I just make him to stand and others to clap for him and speak some good thoughts for him. Sometimes just giving stars and chocolates and sometimes getting something when I’m out of the station. So very often what I do every time when you have a long weekend and all, I visit in there and get something exiting for them, from there and so I reward. 

Eline: Ok

Interviewee: And sometimes I take them to the restaurant also for pizza and all. I do that. 

Eline: That’s good. Do you also reward the children who are not so smart or at the bottom of the class? 

Interviewee: Obviously, because maybe they are not smart in the studies but another things they are too good. Like Rohan in class 5b, he is not very smart in the studies but he’s a very cautious boy. So this morning I also give a example of Rohan so yeah. Everyone is equally special for me 

Eline: Ok, that’s good to hear. And how do you punish the children when they don’t follow the rules?

Interviewee: Yeah, I don’t punish the very full student. I found that breaking or violating some rules, I talk with them first, second also talk about the matter why. There must be some reason if they are doing that, so afterwards if they don’t. Sometimes I just let them walk the veranda, you have seen them holding their ears, just to humiliate them because we don’t give them physical crucial punishment. Sometimes when they really don’t work I just give them I scare them just take of your clothes and you can stand in the ground, just threatening. 

Eline: Ok, just threatening. And you don’t use the threat than. So you only give the threat and you don’t use the threat. 

Interviewee: Sometimes I need to, I try you know. That’s why I’m lucky because my students are very much good with me I don’t know they have more respect for me or they are scared of me I don’t know. I do it because I stood on my words. Once I tried to take of the clothes and he started growing, miss sorry, I won’t do it anymore. It worked 

Eline: Ok, and did you ever hit a child?

Interviewee: Hitting?

Eline: Yeah 

Interviewee: yes slapping? Yeah, yeah many time. But not that hard just to make them scare. Sometimes, but hitting sometimes I put my hands and slap on my hands so the other would hear.

Eline: Ok

Interviewee: I often do that, just putting my hand and slapping, the others are also hitting but those are saying she is not hitting on my cheek. 

Eline: And it is working? 

Interviewee: With small kids it works. Sometimes, nowadays I don’t feel like I need the hitting punishment in my class. I talk and that still works. 

Eline: Ok, and why did you use it, the hitting?

Interviewee: Doing what?

Eline: Why did you hit the child, because they are not following the rules, but you also talk with them, what made you do to give him a slap?

Interviewee: Ok, just before I told you that you do a lot for them and you expect something from them and when you see zero, no achievement, than you really can’t control yourself. I said I never intend to hit them, but sometimes it happens you know. You can’t control your temper sometimes. Because you expect so much, you do so much, than you really expect some results from them. But when you see nil than all of a sudden it goes up. But I never prefer that I’m going to hit someone, to punish some one you know. When you see you’re giving so much, but they are not ready to take it. But sometimes it goes on but not very often. Like I could have said no, I never hit, I could have said that. But I’m very honest. But sometimes I can not control and sometimes I slap them. Its only the reason because I talk with them so much, give them so much, try to be their friend. How they could take it, still they don’t understand what you expect. Sometimes it goes. 

Eline: And what do you think about hitting of children?

Interviewee: I don’t feel personally good about hitting other children. I know how preseason they are. And nobody likes, I don’t like some one hitting me also. But as I told you not intentionally. Sometimes you just can’t control yourself. I’m against hitting

Eline: And if you knew other methods other punishments, would you use it instead of hitting?

Interviewee: Yeah if I had knew before maybe and if you girls can give me some, but beside hitting, you can give some other kind of punishment and as writing 10 pages or hand writing you know. Sometimes I give some passage to read and tomorrow he has to elaborate it and summaries it, that kind of punishment. 

Eline: Ok

Interviewee: That is a same punishment and they can learn and improve their writing as well.

Eline: I’m going to ask something to Daisy, wat is een stelling?

Daisy: Statement.

Eline: Statement. Ok, I’m going to give you a statement, do you prefer to reward a child when it is doing something good or to punish a child when it does something bad.

Interviewee: Well when somebody is doing something good, obviously reward yeah. That’s what the question is asking, answer it, has you exam and when some one is doing something bad obviously punishing. I don’t believe punishing a student at the first mistake that as I told you that. Of course we talk with them about the mistake, why you he or she as done it what was the reason behind it. Because I don’t think that any accident comes up without having any reason. So I just want to know the reason at first, rather than punishing. And if that goes on repeating than probably we have to take some action, so.

Eline: Ok, so that were the questions about teaching. We’re now going to have some closing questions. Are you going to use the same teaching methods, during your career as a teacher?

Interviewee: I can’t say that I’ll be holding on what I’m in now or using the same methods because you don’t get the same book you teach or the same kind of students every year so its depend on the situation and on the individual how they are. Some students learn in a lecture way and some students learn in demo in demonstration way. Some English teacher I got to do a lot of kind of demonstration along with the materials also. So it depends I can’t say that I can stick with what I am and the good thing about our school is that we having frequent seminars and all and new teaching methods are also being introduced. So hopefully we’re going along with all these new things.

Eline: Ok, so you are willing to change your teaching methods. 

Interviewee: Yeah, according to the situation and the students. 

Eline: Ok. So would you like to add anything about teaching at the Global Collegiate School? Maybe you forgot something to say.

Interviewee: Teaching here?

Eline: Yeah.

Interviewee: Well I just said that we have such a wonderful institute where we can work in our own way there is now interruption now in working. And I just said as well which I don’t like is the discipline and even though we’re working very hard and I can see that we have at least the place somewhere during this annual function day I found it excellent to spend everywhere. And another good thing is the cooperation with the teaching staff from the institution as well. And for students also very much friendly environment here.

Eline: So what do you think of this interview. 

Interviewee: I found really strange for me because at first and interviewing me for my professional career teaching and its good also. And I hope I’ll get some idea’s from you also. And I can interview you how is teaching in the Netherlands.

Eline: It’s possible, so if you want to interview us you can do it. Ok, so thank you very much for this interview and if you have any questions about this interview or how our research is doing, you can always ask 

Interviewee: Thank you. 

Interview Madan

Daisy: Ok. Thank you for being here. As you know we’re doing a research about the difference from teaching in Nepal and teaching in the Netherlands and especially we would like to ask teachers from the Global Collegiate School about how they think they teach in Nepal. So what’s your name?

Madan: Thanks, my name is Madan Suwetti. I’m teaching health and science at the Global Higher Secondary School.

Daisy: Ok. And which classes are you teaching?

Madan: I’m teaching from class 4 to 7.

Daisy: Ok. And which ages are that?

Madan: Ages?

Daisy: Yes

Madan: It means children’s? They are from 9 years old to 13 years old. 

Daisy: Are you also a class teacher?

Madan: Yes, I’m a class teacher of class 4a.

Daisy: And what is your function as a class teacher?

Madan: As a class teacher I have to be so intimate to them. And I take records of every student of my class. I have to prepare the result of them, myself and than I have to give them the grading, ok. So I have to keep record of them of the whole annual year.

Daisy: And do you have other tasks as a class teacher?

Madan: Of Course I have to make them really fond of me myself. And I have to make them lots of things to copy from others, yes. And than to just avoid the bad things, yeah. So that I can make them always stable to the discipline and ??? learning. 

Daisy: Ok. So you make sure they are on the right path and they keep the right path?

Madan: Yeah, I’m doing my best. Maybe they are.

Daisy: Ok. So you enjoy the teaching?

Madan: Yeah, I like it.

Daisy: Ok, can you name 2 positive things about the Global School?

Madan: As a teacher I’m very free here, it means the school has given me the responsibility for myself. There is no pressure from the administration. Its given me extra creativity that I can make it myself. And number 2; all the school, ok has a good environment, with a very peaceful environment here. So I’m very tended to be in a very clean environment school.

Daisy: And what do you think about the school in general?

Madan: Yeah, its located in a very appropriate place and than its doing better. Its one of the most prestige school in Pokhara.

Daisy: Ok, and why is that?

Madan: Because they are getting extraordinary marks in the SLC examination and our principal got the national price of education because of his. For the steps, for the school future. 

Daisy: Wow, I even didn’t know that.

Madan: Well you have to think it. You have to hear it yeah?

Daisy: Thanks for telling us. And can you name also 2 negative things about the school

Madan: Of course there are some negative things as far just about the cleanliness of the school, about the playground. Number one and number two and there are some lacks of playing materials, some game stuff; such as there is a lack of football court and lack of badminton court, now there is badminton court, lack of basketball court. In some sport areas it has some draw backs. 

Daisy: And what do you think of the discipline of the children?

Madan: They are, everybody’s born to be free anyway, yeah, but in my geuss what I’m getting here they are just, they are showing some discipline here. I like it.

Daisy: You find that there is enough discipline?

Madan: Of course there are some bad students and some good students among them. Some students are bad, we just have to compare them with good ones yeah. So that in general they’re good. 

Daisy: Ok. And did you also teach at other schools?

Madan: No

Daisy: And do you want to teach at another school or do you want to stay a teacher after you are doing something else?

Madan: I’m not sure about this. I haven’t decided about other schools or if I’ll stay here, yeah. I don’t know yet.

Daisy: Ok. Did you always want to become a teacher?

Madan: I never thought I would be a teacher, unfortunately I became and I’m enjoying it.

Daisy: That’s nice, what do you enjoy most about it?

Madan: Because I’m really chatting with kids, I really like them to be with me and than really I’ve spend my time so annoyingly when is past my time in school than the same time I’m passing in my home. I think that I’m passing so easily in the school than in home.

Daisy: And can you name a few things that you especially like about teaching?

Madan: Teaching is a hard job anyway. It’s a very tough one. Being a teacher is being a student self so I’m learning about that. I’m teaching them something and I’m learning more about that. So that I’m gaining something for my future also. So I like it so much.

Daisy: That’s nice, so you enjoy working with children?

Madan: Of course ok. That is my hobby.

Daisy: And you feel connected with the children?

Madan: Yeah I’m very connected with the children, you know. When I enter my class all of them come to hug me. Yeah I like it a lot. 

Daisy: Do you also talk about the private life of the children?

Madan: I never point out the private life, but if sometimes I have to talk about that, I’ll call them out personally. I’ll just give them some suggestion. Just ‘you have to be improve, like this, like this, like this’, ok. Because, suppose, some of the students might be orphan so I’m telling something about the private life also. Because you don’t have parents, you have to be this kind of boy or this kind of girl, so you have to improve. I’ll give them suggestion ok, but positively.

Daisy: So you feel like a second parent?

Madan: Of course, I like it and I’m feeling it too.

Daisy: That’s nice, and do you like some students better than others?

Madan: Of course, there are some better and there are some worse.

Daisy: Do you treat them differently?

Madan: I never treat them differently when I’m teaching and when I’m punishing that time I will punish differently.

Daisy: How will you punish differently?

Madan: Means some students are really good ones in my evaluation. They may mistake for the first time, I’ll excuse them, for the second time I’ll just warn them, but students who are naughty yeah, they will be warned for the first time, in the second time they will be punished. That’s how.

Daisy: So just another treatment for naughty students and for students who are better.

Madan: Of course the students will love learning something from the teachers, are really polite. Some are, they are not naughty anyway, they are more active. Maybe some poor students are good in study and some naughty students are good in sports in my evaluation.

Daisy: And how do you reward the good children?

Madan: I’ll reward them just, telling them ‘they are the best one in the class’, ‘they are doing better’, ‘and getting this kind of marks’, ‘you have to copy  it from them’, ‘you have to learn to get the same marks’. And than sometimes I give them some incentive such as giving some ‘thanks’, calling him at the front of the class and tell others to give clapping for their well doing. 

Daisy: And some students are not so good in class, do you also reward them sometimes?

Madan: Yeah, sometimes I reward them, suppose they never bring homework, but they start bringing even though it’s not competed, than I reward ‘yes you’ve started doing’, ‘you can do better’, ‘you taking your part in the right place. Like that to them

Daisy: That’s good, and how do you punish the children.

Madan: Yeah, punishment it comes by their mistakes. If they do not bring homework for 1 or 2 days, 3 or 4 days, I’ll just warn them, ‘just bring it, if you do not bring I’ll not allow you to get into the class. And than if they repeat and repeat again than I’ll just make them ok, just some punishment such as; holding their ears and walking around the school compound, like that. 

Daisy: Ok. Have you ever hit in class?

Madan: I never hit, but I have hit some students who have bothers to others. We’re reading in class and than teasing to them. Or throwing something on their head like that. At that time I’m hitting not so seriously. I’m giving some kind of slow, gentle kind of hits. So that they will be aware of that.

Daisy: And how do you feel about hitting?

Madan: It’s not, I don’t like to hit anyway, just the gentle hitting. It means they will feel next time I’ll be hit seriously. They will be just improved. I’m guessing so. 

Daisy: And you never hit seriously?

Madan: I never hit seriously yeah.

Daisy: That’s good. And suppose you knew other methods of punishment, would you use them instead of hitting for example?

Madan: Instead of hitting, make them stand up in the class during the whole period. Writing their name in the white board outside so that others can see they did not bring homework, that they make mistakes. And they’ll feel shamed in front of others because all the students will see their name. We just write it at the white board outside and than they will be shy and they will be feeling shame and they will be improved I think so.

Daisy: And you said you won’t let students inside the class when they don’t do their homework, right?

Madan: Sorry, sorry?

Daisy: You said sometimes when the children don’t bring their homework you won’t let them in you lesson?

Madan: I’m saying that, but I’ve not done it actually. I’m just warning them like that, because they love their class anyway and than they are doing their job, yes. 

Daisy: So that’s a good method?

Madan: Yes, that’s a good method.

Daisy: Do you have anymore questions?

Eline: So you were talking about they discipline, do you think that the discipline in school is better because of the hitting in class?

Madan: No, it does not bring the discipline out of them. Just we don’t have to hit so seriously. Just gentle hittings make them aware. This is not the method to bring them on the right path in the side of discipline. Just I’m talking about the homework doing. Because they can do the homework at home, they are being lazy. If they sometimes get some extra …. Training, they might bring, but if they are teasing other friends than they’ll get gentle hit, they will be afraid of the next day they’ll get the strong hits and than they’ll not tease others.

Eline: But do you think the students are scared of the teachers?

Madan: They are not scared at all here, but they will be somehow. Just turning their backs to the teacher if they got hit, serious hit. The gently hitting doesn’t matter it.

Eline: And what do you prefer; to reward a child when it does something good or to punish a child when it does something not good?

Madan: I have rewarded sometimes by giving some pencils or some cutters yeah, like that. If they do a good job in the class and than if they are no good than they are just not doing so good. It means they are making noise or something else and they’re weak in the study. If they are weak in the study, I just give them changes, ok. Just; ‘you can do better’, ok, ‘You’re so weak at the front of others, I have not told it to anybody but you have to improve it yourself. You have to be so gently in your work, you have to do your homework properly’. ‘After doing your homework, you have to read it once, so you can remember’. ‘And in the guess of discipline you are a so much gentle boy, so beautiful girl. You have to improve your discipline. If you are well disciplined all the teachers will like you. And you can get a good position in the school’. I’m saying it like that.   

Eline: Ok. So what do you prefer? Punishing or rewarding?

Madan: Rewarding is better than punishment. But sometimes some light punishment also should be given. So they will learn, what is discipline. 

Eline: Yeah, thank you

Daisy: Are you going to use the same teaching methods during your career?

Madan: No, I’m changing day by day. Sometimes I use some graphs, sometimes I use some handouts, like that and than sometimes I’m taking them to the practical classes yeah, to the science level or somewhere else and sometimes taking them to play the games. There are some different materials.

Daisy: So you are also willing to change your teaching methods?

Madan: Yeah, because they are very fond of that, they love they item they got, the difference. If they got different kind of methods, they will be more excited and more orientated about the course, about the education. 

Daisy: That’s true. And before we finish the interview would you like anything to add about teaching at the Global Collegiate School?

Madan: Yeah, I’m teaching here. It is the first time that I’m teaching here. I’m teaching here for 1 year only. But I’ve learned a lot and I’ll enjoy the teaching and I’m very fond of it. 

Daisy: Ok, good to hear. And what do you think about the interview?

Madan: Yeah, this is great one. You have so nice this interview here, but you want to make, what to say, some research about the difference between Nepal and Netherlands teaching. It might help you to bring some information from here to Netherlands and you can compare it with the process of teaching in the Netherlands and in Nepal. It is good for your career also, because you will get some result from it and than we are also so lucky that we also got a change to say something about teaching. Thanks for that. And than I wish you, you’re doing such a good job, I love it.

Daisy: Ok, thank you very much for this interview. If you have ever anymore questions about the research, you can always ask us. 

Madan: Thank you very much.

Interview interviewee 2
Eline: Ok, now so thank you very much for being here. We are doing a research about the difference between teaching in Nepal and in the Netherlands. And because of this interview we like to know more about teaching at the Global Collegiate School. So you want to stay anonym? So no names?

Interviewee: Yeah

Eline: Ok. So then I start with questions about the school. How long have you been working at the Global Collegiate School?

Interviewee: It has been around two years, this is the second session I have been teaching here.

Eline: Ok, that’s good and which subjects do you teach?

Interviewee: I teach mathematics.  

Eline: Ok and which classes?

Interviewee: Primary level.

Eline: Primary level. That’s which classes?

Interviewee: Classes 5 and class 1.

Eline: Classes 5 and 1

Interviewee: Yeah

Eline: And are you also a class teacher?

Interviewee: Yeah, of course.

Eline: Which class?

Interviewee: Class 5.

Eline: Class 5 ok. Can you explain me something about a class teacher, what’s your function, your task?

Interviewee: Ok, actually in my opinion a class teacher is a person who monitors a class. Actually he is the monitor of the class. He has the ability to monitor the class. He can run the class, isn’t it? Set the rules, make the rules.

Eline: Ok, that’s good. So in general what do you what do you think of the Global Collegiate School?

Interviewee: Ok, actually in my opinion this Global Collegiate School must be the goodest school in this Pokhara valley. It is the bestes school.

Eline: Ok, that is good to hear. Can you give me two positive things of the Global Collegiate School?

Interviewee: Ok, here in the Global Collegiate School the tradition is like this developed all the teachers they help each other and they enjoy helping each other that is the main thing here at the Global. And another thing? All are good I think. To choose, I have chosen one I think.

Eline: Ok, that’s good and can you also give one negative thing?

Interviewee: Negative thing, I haven’t even thought about that isn’t it, actually the ground is very dusty, that much.

Eline: Ok, that’s true thank you very much and did you teach also at other schools?

Interviewee: No, this is the first time I’ve been teaching here.

Eline: Ok, so now some questions about teaching. What do you think about teaching, do you enjoy it?

Interviewee: Yeah, of course I enjoy teaching, isn’t it. When I enter the class, when I go near with the students, I enjoy that. The moment, what I do, I enjoy that.  

Daisy: What do you enjoy about it?

Interviewee: I just enjoy that, I’m giving the knowledge to them isn’t it. That is the main satisfaction and I enjoy that satisfaction. 

Eline: Did you always want to become a teacher?

Interviewee: Actually I can’t say that. Yeah, I want to be the teacher but in future I may not, isn’t it? I have been just, when I complete my master, I may go other sides. 

Daisy: So, this is your first job?

Interviewee: Yeah, this is my first job.

Daisy: And how do you find it to work?

Interviewee: Very nice, I am enjoying it.

Eline: That’s good and what do you like the most about teaching?

Interviewee: Actually, what I like? I like all things about teaching, isn’t it? When I go to class, isn’t it? When I talk with the students. When I teach something, and when they understood that is the satisfaction. That’s why I like.

Eline: Ok. So you enjoy working with children?

Interviewee: Yeah, of course.

Eline: Ok and do you feel connect with the children?

Interviewee: I think I am connected, in my opinion, what I guess is I must be connected with them, isn’t it? Because I’ve been caring them isn’t it. In that sense I may be connected with them. 

Eline: Ok, have you talked about the private life of one of your students?

Interviewee: Yeah, sometimes.

Eline: Ok, why is it necessary or why are you doing that?

Interviewee:  When we just talk about that private life, they feel that they are close to us isn’t it? We are close to them they think like that, in my opinion I think so. If we just talk about their private life, something like that. We are teaching something isn’t it? I gave the example in your house there is a, something like that isn’t it. About his house isn’t it. He thinks that sir ‘he knows me’. He knows me closely isn’t it. He just thinks that he is nearer to me.  

Daisy: But if the children have personal problems in their private life.

Interviewee: Suppose
Daisy: I don’t know, when something happens at home when a parent dies for example, do you talk about that with your students, especially since you are a class teacher?

Interviewee: Yeah, of course obviously I talk about it isn’t it? That is my duty isn’t it. I should do that.

Daisy: And do you feel you can help the children?

Interviewee: Yeah, yeah of course I help them, because I’m the second parent isn’t it?  

Eline: That’s good. Do you like some students better than others?

Interviewee: Actually, yeah there may some students better than others isn’t it? All the students are not the same isn’t it? Some are weak, some are better isn’t it? There may be some better students.

Eline: Ok, and do you treat them differently?

Interviewee: Actually, for their treatment when we just punish them isn’t it, we should punish them fairly. But the treatment should be not same isn’t it? When somebody is weak we should go through the chapter. When somebody is not so weak, than easily he can understand. 

Eline: So you use the same treatment for students you like more and students you like less more?

Interviewee: Yeah of course. 

Eline: Ok, and how do you reward the children, when they do something good in class?

Interviewee: I just reward them with clapping something like that and I just tell him the good work you have done. Let others too clap in the class and giving some chocolate, sometimes and sometimes bringing him in front and saying something. Like that. 

Eline: Ok, that’s good. And so do you also reward children who are not so good, who are at the bottom of the class?

Interviewee: Yeah of course, we should do that isn’t it. When someone is not so smart that is not his fault isn’t it. When some students they are not so smart actually that may be the cause of ours isn’t it. Sometimes by our teaching, they may not be so smart isn’t it. Like that, that’s why when he’s not so smart also, when he does something good or he tries to do than you have to reward him. 

Eline: Ok, that is good to hear. And how do you punish the children when they are not following the rules?

Interviewee: Ok, sometimes to tell the truth isn’t it. Sometimes I abuse them. Sometimes I just give them more class work to do isn’t it and sometimes I won’t let them, him to play into break time. That is the punishment.   

Eline: Ok, so you abuse him, did you say that?

Interviewee: Yeah

Eline: Ok, can you tell me about what it is exactly?

Interviewee: I just scold him. Scold.

Daisy: You become angry?

Interviewee: Sometimes we should be angry, sometimes. 

Eline: Ok and did you ever hit a child in class?

Interviewee: Yeah, I remember once or twice it may be. I have done that.

Eline: Why? What was the reason of that?

Interviewee: Ok, to tell the truth, that is not good isn’t it I know that. But at the time I was so much angry with him. I just tell him many times not to do so, isn’t it? But that was my fault I know that. I did that. How it happened, I don’t know. I can’t explain isn’t it. 

Eline: So you were out of control or something or you were so mad?

Interviewee: Exactly I can’t say how was the situation at that time 

Eline: So you are sorry for it?

Interviewee: Yeah, obviously I am sorry for that. 

Eline: And, so you are, what do you think of hitting in class? That maybe other teachers are doing it?

Interviewee: Yes?

Eline: So what do you think about hitting in class? That some teachers doing it, what do you think about that?

Interviewee: I don’t understand, what do you mean?

Eline: So some teacher may hit in class, what do you think about that?

Interviewee: In my point of view sometimes, in the final case sometimes for the senior students we have to do that sometimes. But for the very junior we can’t do that. 

Eline: Why? Why not?

Interviewee: Actually, hitting someone is not good in my opinion. 

Eline: Ok, so you hit one time or maybe more

Interviewee: No, no more, more than one time. It may be more than one time but, I just realise after when I hit them. I realise it was my wrong thing I have done isn’t it. 

Eline: Yeah.

Interviewee: I realise that. 

Eline: So, if you knew other methods about punishing, than you want to use it, instead of hitting?

Interviewee: Yeah, I want to use that.  

Eline: Ok, that’s good. So I have a statement; Do you prefer to reward a child when doing something good or to punish a when a child does something bad?

Interviewee: I prefer rewarding child, when he does something good. 

Eline: Ok, but it is hard to see right because, actually everybody does it good, does it right except for one who is following the rules so than you’re punishing right?

Interviewee: Yes, yes.

Eline: So, let me explain. When everybody listen to you ok than everybody does it good, but you don’t always give a reward right? You always give a reward when you do something, something very good like that. So isn’t it that you give more punishment than rewarding. 

Interviewee: I just, if all are rewardable than I don’t think we should give the punishment. That is not necessary I think. 

Eline: Ok. So some closing questions. Are you going to use the same teaching methods during your career as a teacher?

Interviewee: Ok for this, I think there may be many types of teaching methods isn’t it. 

Eline: Yeah. 

Interviewee: And I just want to introduce new methods, when I get from somebody and somewhere, than I want to use that. 

Eline: Ok, so you are willing to change, if they are better.

Interviewee: Exactly if that is better we have to change, if that is better we than have to change it. 

Eline: So, the interview is going to close, but would you like to add something, anything about teaching at the Global Collegiate School? Maybe you forgot something to say about it. I don’t know. 

Interviewee: Actually I want to say that, teaching here in the Global Collegiate school I found very much easier in here isn’t it. All the friends help each other. About the administration side. We got a lot of help from there and I have been enjoying teaching here.   

Eline: Ok, that’s good to hear. So and what do you think about this interview?

Interviewee: Ok, actually, it is very good that I’m here isn’t it. You just take my interview and I’m happy to say what I feel isn’t it. So thank you very  much. 

Eline: Ok so,

Daisy: Can I also ask one more question?

Interviewee: Yeah of course. 

Daisy: If you had the change would you also like to teach at another school?

Interviewee: I am satisfied here and I don’t think I should change the school. Until I would be satisfied here isn’t it. I am not going to change. 

Daisy: But maybe when you want to get more experienced, maybe you see other teaching methods, would you like to go to another school to learn more there about teaching?

Interviewee: At that time we can do that isn’t it. To learn good things we can go anywhere. That is not the method. 

Daisy: Would you rather do something else than teaching? When you get the opportunity?

Interviewee:  Till now I’m not thinking about that. In the future what happens I don’t know.

Daisy: Ok

Eline: Ok, so thank you very much for this interview, if you have any questions about the interview or about our research, you can always ask. So thank you very much. 

Interviewee: Ok thank you. 

Interview Chitra

Daisy: Ok, thank you for being here. So as you know we are doing a research about the teaching difference in Nepal and the difference in the Netherlands. This interview will be especially about the Global Collegiate School and the teachers at the Global. So you want to stay anonym or not?

Chitra: You can anonym or no. Yes or no in your.

Daisy: Ok, so what’s your name?

Chitra: My name is Chitra Bhatapa.

Daisy: Ok and your age?

Chitra: 30 years.

Daisy: Ok and how long have you been working at the Global?

Chitra: At the Global 1 year.

Daisy: Ok and what do you teach?

Chitra: Health and Physical Education.

Daisy: Ok. So which classes do you teach?

Chitra: From 3 class to 8 class.

Daisy: Ok

Chitra: Up to 8 class

Daisy: And which ages are that?

Chitra: That student age?

Daisy: Yeah.

Chitra: 7 years to 13 years. 

Daisy: Ok and you are also a class teacher or not?

Chitra: I’m not there.

Daisy: Ok, so you are also teaching at another school?

Chitra: Yes, yes I am teach also at another school, that in Pokhara public 3 years and before that at a government school 2 years. 

Daisy: Ok and at the moment, you are only teaching at Global or also at different schools?

Chitra: Different schools.

Daisy: Ok, so first let’s talk about the Global. What do you think about the Global?

Chitra: Global is the most popular school in the Pokhara valley and here so many physical facilities for the students and physical with that mental facilities also yes. Good teaching strategy for here. That’s why it is the most popular and very nice school in Pokhara valley in my opinion. 

Daisy: Ok, but is it also the most popular school in the Pokhara valley or is that your opinion?

Chitra: Not. Pokhara valley yes, it shows that the school, the students are physically active, it show that. Not in my only opinion. We have a lot of students yes? We have buildings with that ventilated room and whole class management yes. Similarly that sports activities different sport activities conducted here yes. And we have so many bakers and other facilities, canteen yes. So many facilities in the school. 

Daisy: And other schools don’t have such facilities?

Chitra: In other schools there is few. They have, many schools have the ground of that assembly also yes. But we have a big ground yes. But there is some dust problem in our school. Anyway we have a ground yes? A sufficient ground for the junior classes yes. To play volleyball, basketball, badminton yes? Table tennis. That’s why it is the most popular school. 

Daisy: And can you name two positive things about the Global school?

Chitra: That is all which I said just now, that is the positive things yes. Except that teaching, the staffs yes. We have the most qualified teachers and we have a quiet library and than different teaching strategy and different subject teachers and teachers that cooperate to each others yes. That things, that positive things of the Globally school.

Daisy: Ok and two negative things?

Chitra: Especially negative things here only one problem last week is that himal sir said, the dust problem is one and second is due to that dust the classroom and everywhere become very dirty yes? And polluted most of that. And except that we have no, that some physical equipments for that to play that students yes. For example we have that basketball ground out now yes. Similarly others, all teachers are cooperative that is no. I haven’t seen that others negative things in the school. 

Daisy: We did a interview with …. Before and she talked about the discipline of the students and that she found that the discipline was not as she wished, yeah not good enough. What do you think about that?

Chitra: In junior class they have good discipline yes, but for senior class they have less manners, because of that in our school prohibited the physical punishment, yes. Anyway we give sometimes, there is a simple kind of physical punishment. But in other schools they give the hard physical punishment, yes. For maybe in other schools the discipline manners, but due to that physical punishment, but in our school we haven’t given that physical punishment. That means very less physical punishment. Only that mentally pressure to them. That’s why the senior class is a bit it seems a little bit discipline manner less

Daisy: Ok, so you would say if there was more physical punishment, and more hard physical punishment, the student would be more disciplined? 

Chitra: Especially in our superstitions, yes. If we give more physical punishment they fear the teachers and that shows that in front of the teachers that discipline, but that is not true, yes. But we see in other schools there is discipline less students, yes. But in our school there are from  junior to senior they have discipline, yes. I haven’t seen that discipline less manner less students I haven’t seen that up to now.

Daisy: In here

Chitra: Yes here also, very few students have

Daisy: So about the other school your teaching, which school are you also teaching?

Chitra: From myself

Daisy: Yes

Chitra: Last three years ago I taught in another school also. They also same like that here. There is also very discipline students and here also. No gap there and here. About the discipline matter.

Daisy: Ok, but how many schools are you teaching now?

Chitra: Yes I teach here

Daisy: How many?

Chitra: Here?

Daisy: At the moment.

Chitra: Here or there?

Daisy: How many schools?

Chitra: How many schools means in Pokhara valley or?

Daisy: No, which you’re teaching

Chitra: I teach in three schools, up to now, yes. Here I work just in one year. One school three years. One government school where I read, that two years.

Daisy: Ok, and which school do you like the most?

Chitra: Up to now this school. In my opinion I work there also, yes. Because here is so many physical facilities, yes. With that good library and good qualified teachers 

Daisy: Ok, so about the teaching, do you enjoy teaching?

Chitra: Yes, of course because I’m a education students, yes. That’s why also.

Daisy: And what do you especially enjoy about the teaching?

Chitra: About teaching, we share the knowledge. With students also and with teachers also. With each other also, yes. And some things we learn with the students also and other teaching staff also, yes. That’s why I enjoy and we’re sharing our knowledge and similarly in games new techniques we can also share to each others. That’s why I’m enjoying because I love games. 

Daisy: Ok, so you enjoy working with children?

Chitra: Yes. Of course 

Daisy: Ok, but would you also like to train for example a team? Would you also like that?

Chitra: Yeah, team game also and individual also. Schools also and other staffs also, yes. I like to work in a team. 

Daisy: Ok, but do you think sometimes its harder to teach younger children, because they can’t play full games, because they can’t play football the whole game so do you find that hard or? 

Chitra: Especially not hard. And sometimes we feel hard because of that girls don’t like to play football and less others for example that physical exercise from boys, so how to adjust to them? How to coordinate to them, yes together that sometimes is problem. Because in our country that girls are hesitate, to play with the boys also, yes. And another things they haven’t  proper sport dress , they have a skirt yes also so some difficult. 

Daisy: So how do you try to motivate them to sport? 

Chitra: And especially use that relay race which is suitable for the girls also. That sort type of games introduce and then play there. That games also create situations, yes. Situations create and I will manage such type of games. 

Daisy: Ok, so sometimes you won’t do any games for the girls, so the girls don’t play football but they only play badminton for example.

Chitra: Sometimes exchange. If I get football to girls than boys has to play volleyball yes. And sometimes cooperate in ko-ko and other games playing together also. Depending on the games nature and how many physical facilities we have, yes. If we have more balls than divide in group and give the balls, yes. If we only have one ball than I can’t. That’s the different on the facilities also. 

Daisy: Ok, and do you feel connected with the children?

Chitra: Of course if we haven’t connected with teachers, student than I can’t teach to them, yes. It is necessary.

Daisy: Yes, and do you talk sometimes about their private life’s? 

Chitra: Yes, sometimes. If they have some problems. That means if they have problem she is hesitate to play yes. They don’t want to play and than I ask why and what’s your problem? In this way. Sometimes I ask to them yes. 

Daisy: And you can help them this way?

Chitra: Yes, if I can than I can help them. 

Daisy: Ok and what do you do when you can’t solve the problem?

Chitra: Can’t solve. Than I suggest only mean that sources to them, not harassment. We will sort the problem in this way. Some suggestion yes. Counselling to them.  

Daisy: Ok, and do you like some students better than other students?

Chitra: Yes, of course. In each and every class and everywhere yes. Some of them are very talented and some devease. That is in each and every class that’s why characterly some are talented and some are much better and some are less better. Due to that we respect to them in a different way. That means teach in a different way yes.  

Daisy: So you treat them in a different way during your teaching?

Chitra: More talented. Few minors and few times we teach them who are less better they need more times. More teaching materials use to them yes. And give more facilities to them.

Daisy: So you think the students in your class are treated fairly?

Chitra: Sorry once more?

Daisy: The students in your class right. Do they feel you think that you treat them fair?

Chitra: I treat to them time and time and often. In this way I treat to them.

Daisy: So you don’t use other treatment for students who you like more and students you don’t like so much?

Chitra: Especially that someone like and some not yes. Especially some better yes you give to them some reinforcement yes. That means ‘thank you’ yes. Some times ‘keep it up’ like that. And that was very less and sometimes we do again like army attack do or die like that. You must do this way I also treat to them yes. 

Daisy: Ok, and how do you reward the children in class?

Chitra: I reward to them at first those are good I call in front yes ‘He is a good boy, he is an excellent boy’ in this way and give him big hands in this way. And sometimes I give to him the chocolate yes. He won in this game and I give that persons a chocolate or choc cone, sometimes a clap in this way. Sometimes he became a king in this way.

Daisy: That’s nice and do you also reward the children who are not so good in class?

Chitra: Reward?

Daisy: Yes

Chitra: For them especially I use to that and call ‘keep it up’ yes and do the game ‘you can do like your friends’ and ‘if you work hard’ in this way ‘if you did so you’ll own yours friends’. In this way I reward to them. 

Daisy: And how do you punish your children?

Chitra: Punish also same like that. Generally in the pause in the pause means I give to them I’ll call them in the class room and stand up yes. Or in the game separate you can’t play like others for a few minutes out of that game. And sometimes only up and down and than say sorry in this way. Time and time and again did than one or two day out from the class yes again the same mistake than give slap. That means hit yes I never hit in the cheek yes I always hit in backbone. 

Daisy: So did you often hit a child?

Chitra: Not some of them are physically and mentally they are weak that persons they don’t understand easily. That students need that punishment. They disturb to others also yes. Neither read and give to others also that kind of children need physical punishment also. 

Daisy: So you say the students who are weak and don’t pay attention much and maybe don’t understand you will use the physical punishment?

Chitra: Understand not. If they don’t obey the teachers and captains yes. But they know what is the rules and regulations of the class yes in the sports. But if they don’t follow they need the punishment.

Daisy: And you feel like this works, this punishment?

Chitra: Especially punishment is not good yeah, that I knew but in our superstition and tradition we taught punish in some way and the girls like that and thinks you can’t do yes. But really we need that punishment, physical punishment yes. Really work hard than in other situation when a person has run 100 meter than that person give 150 meter or 200 meter. That is depending on the class and on the age. In this way I treat to them. 

Daisy: Ok. So if you don’t use the physical punishment do you think they will not be disciplined anymore?

Chitra: No, no, no not. Some exceptional cases yes. Very few are like that. Other students no need to physical punishment. Only ‘if you do nice you’ll get the chocolate’ than they do very excitedly yes. No need to physical punishment. Rarely I use that physical punishment. 

Daisy: But do you often threat with physical punishment?

Chitra: Like threat that yes. ‘If you do that you can’t play’ yes, you persuade ‘you will be out from this game’ than they will exited playing nicely. Or in the classroom also same.

Daisy: And do you feel your students are scared of you or?

Chitra: No, I don’t. No I never felt that.

Daisy: Ok, that’s good. How do you feel yourself about hitting children?

Chitra: In my opinion especially as teachers a lot to them especially as second parents. Every problems we share that problem en we give to them different knowledge and techniques about that health problems and social problems yes, family problems we share that, about that. We like, sometimes we make pain also sometimes father and mother also teacher and students also we cooperate to each other. 

Daisy: But how do you feel when you have hitten a child? How do you feel afterwards? 

Chitra: Hitten?

Daisy: Yes, when you slap a child how do you feel about that?

Chitra: About that sometimes I feel why do I beat, hit to them yes sometimes I feel like that person need that never feel like that. Never feel hesitate about that.

Daisy: And if you knew another way instead of hitting would you use that way.

Chitra: Yes mostly I use that another way that means other than hitting, slapping, yes. Physical punishment very rarely I already told to you very rarely in class I use to that physical punishment. Very rarely and in the others schools and my friends those who are physical teachers, especially they are like army yes. As you do or die. You did or you get the physical punishment. I didn’t so. 

Daisy: And when you give the physical punishment, do you do this because you loose control or why do you?

Chitra: Yes, yes if they loose control in that time I first tell to them yes. And if you do so you’ll get the punishment if you don’t do so. Discipline is the main things for your life. Without discipline you can’t get the success in this way. Again they disturb to their friend and to each other in that time they need the physical punishment.  

Daisy: So we have a few question to close the interview. Are you going to use the same teaching methods during your career as a teacher?

Chitra: Same teaching method. If we have another new teaching techniques, for example in computer difference yes. And in that kind of physical books and similarly other teaching methods also can use. Not the same that is not good. We need sometimes different teaching methods yes. Sometimes discussion, sometimes demonstration, sometimes participation. Different teaching methods we used too in different way that is depending on the subject matter.  

Daisy: So your teaching at other schools, do you see other teaching methods there?

Chitra: Not in Pohara valley, almost same teaching methods. Not any difference. In all the schools they use especially in that lakeside demonstration yes and that……method. And role model and in physical education demonstration, participation methods especially used in Pokhara valley.

Daisy: Ok. But you are willing to change your teaching methods?

Chitra: Yes, yes. I’m willing to do electric media yes. We used to that new technique 

Daisy: Ok and would you like anything to add to the interview. Or do you like to say some more about teaching at the Global Collegiate School? 

Chitra: Global Collegiate School especially because I’m new here, because of just 1 year. In my opinion some changes need to be in my opinion. Especially the students that …. said nowadays they are going to discipline less. And there is lack of that English environment in the students the neglecting about that English language. That is the one problem and other is our ground yes there is some problem. It also creates the students health problems yes. That’s also one bad, that’s why, anyway we solve that problems. We should solve otherwise it may create great problems. Yes only this much. 

Daisy: And have you thought of a method yourself, to have more discipline with the children?

Chitra: In my opinion some rules, you also know that. While the physical exercise they must brought that sport dress. Otherwise how can you teach to them? That is the one problems. If we are request to them yes ask them if they haven’t brought than what to do? If give physical punishment they are angry with us, their parents ask question, ‘why do you beat our children’ yes. Request time to time request they haven’t brought them yes. This is one problem in physical education. 

Daisy: So what can you do about it?

Chitra: From next year I’ll manage, think who haven’t brought their dress that person can not adjust in class yes and they haven’t given marks in the exam also.

Daisy: Ok thank you very much for all the answers. What do you think about the interview?

Chitra: I think very great and you’ll give me opportunity for interview that’s why in my side also thank you for your both of you. 

Daisy: Ok thank you very much. If you have any questions about the research or about the interview, you can always ask us

Chitra: Yes, of course

Daisy: Ok, thank you. 

Interview Hemanta

Eline: Ok, so thank you for being here at this interview. We are doing a research about the difference between teaching in the Netherlands and teaching in Nepal. And with this interview we want to know more about teaching in Nepal especially at the Global Collegiate School. So first what’s your name?
Hemanta: My name is Hemanta Dakhal, I’m 23 years old.
Eline: Ok and how long have you been a teacher?

Hemanta: Professionally I’ve been teaching since two years, but I have an experience of teaching since last four years.
Eline: Ok, so at the Global, how long do you teach?
Hemanta: It’s been 8 months 

Eline: 8 months ok and which subjects do you teach?
Hemanta: Actually I’m a science teacher, but here I’m teaching three different subjects; social studies, health and general knowledge. Ok and which classes do you teach. 
Eline: And which classes do you teach?

Hemanta: My class is only class 3, not other classes no. 
Eline: And you’re the class teacher of class three? 

Hemanta: yeah I’m the class teacher of class 3b

Eline: And can you explain me what a class teacher does or what the function is?
Hemanta: The First function of a class teacher is to guide the students of the class. Whether they are disciplined or not, whether they are doing their work properly or not, whether they are being like a student or not. And the most important thing is to make the classroom clean, tidy, attractive so every day when the students come to the school they remember the classroom and they go back to home. They always want to go to the classroom and read something, learn new things and there are different parts like the black board, the black board should be attractive and clean. The notice board should have some new interesting things. And the front of the classroom should be clean and bla bla the other more things. So that the students may feel that is their classroom. 
Eline: Ok

Hemanta: And I should be proud of the classroom

Eline: Ok that is good. So you enjoy to be a class teacher of 3b?
Hemanta: Of course why not. Because this is my profession now and I should like my profession. So being a classteacher I’m just like the big brother just like the parents so I’m the next out of the home. The next one at the school I am the parents so. I’m good being with them. 
Eline: And actually you were saying you were a science teacher. Do you want to teach science in the future or you want to stay here at the Global and be a class teacher.
Hemanta: Well as I’m a science student, last year I had a little gap of one year. My result was published slowly, a bit late, due to the political problem. So why think that, why should I wast the time. It is my time giving something to my knowledge to the other people. So I apply here and I get the job. So actually my subject is science. And I used to teach science in the previous school also but I prefer because I was a little good in other subject also, so the principle and other teachers they liked me and they would think that I would teach other subjects also. I’m enjoying with the social studies also and other subjects also. 
Eline: Ok, so what do you think about the Global Collegiate School?
Hemanta: It is a good school out of more than, out of the good schools in Pokhara valley I prefer this is the best school I ever had. I have good building, good facilities, and the most important thing I found here in globally school the students are a bit free from that of other schools. In other schools I found that they’re a bit strict, the student cannot do this, they cannot do that, they cannot go there, they cannot com here, like this. There are a lot of criteria there but here most of the time the students are free. The teachers are not compelling to give more punishment to the students and if the students have done some mistake they’re given excuses many times. That gives them some encouraging to do something and to be in a right track so I think this is the goodest school I ever have before. 
Eline: Ok, so you named one positive thing about the Global, that the students are free can you name another positive thing about the Global Collegiate school?
Hemanta: What I see in Global School is that they have a good building, good building and good environment for teaching. That is the next positive thing. 
Eline: Ok and can you also name 2 negative things?
Hemanta: Negative thing I found there is a bit of good management is lacking I think. Management and there is a bit of gap between of teachers and student cooperation, they’re a bit lacking. The teaching students are forgetting to respect the teachers, they’re not reminding to do their responsibilities, they’re forgetting the creativity. They are not using the creativity sense. So I think if these things are encouraged. I will be more good, better. 
Eline: And which age is that, are you talking now that they?
Hemanta: Pardon?
Eline: Which age are you talking now that they forgot to have respect for the teachers? 
Hemanta: Generally the senior boys and girls. They juniors respect is no doubt. From lower secondary level to class 7 and above they feel they are the bigger one. So they feel that we should not respect the only the teacher whom they like they respect. They say good morning and good afternoon a common thing but, they don’t say it from their heart. They just say ‘good morning’ and ‘good afternoon’ its like just to avoid the teachers. So these things says that they are not having respect to the teachers. But they are compelled to do so. 
Eline: Ok, so now you call one negative thing about the Global that the students forget to have respect for the teachers, can you call another negative thing?
Hemanta: A negative thins I find about the Global is the cooperation between teachers and students I already told and the next thing is  the students are lacking the creativity. 
Eline: Ok
Hemanta: Because they know suppose they are good in art, they are good in poem, they are good in some extra curriculum activity like this, but  I think we are teachers and the parts of the school are not encouraging them to do so. It is always compelling to read, read, read, but if we make them some criteria so they could involve themselves in such kind of creativity work. They could find a way in the future. I think that is lacking here. 
Eline: Ok, thank you. Did you also teach at other schools? Do you also teach at other schools? 
Hemanta: Last year I was in Kathmandu, I used to be a class teacher from class 9. There I used to teach science and health. Up to class 9 and that much. 
Eline: Ok and how do you find the Global Collegiate School in comparing to the other school in Kathmandu? 
Hemanta: Actually in Kathmandu they have in our school and big schools are there but I have teached in a medium class school. It was a very old school but, it was lacking a good building, a good ground was lacking there. The students were very active there in comparing to the Global school. But the best thing I found even it is not the capital city here, it is away from Kathmandu city. But living in Pokhara, it is providing a lot of facilities to the students, that is the differents I found in the school that I teach and now I am teaching. 
Eline: Ok, and which age do you like better class 3 or class 9?
Hemanta: I find good class 3b because they have child and a child always knows and they look good. It is good to be more with them and I also become child with them. 
Eline: That’s also good. Ok, so I have some questions about teaching. So what do you think about teaching? Do you enjoy it? 
Hemanta: Yeah of course. I enjoy teaching. And you also always want to become a teacher? I don’t know about the future but. My aim is not to be a teacher but I get teaching it may be or it may not be I think I planning to do the next profession.
Eline: But in the past when you were a child you always wanted to be a teacher? 
Hemanta: No, in my childhood I never wanted to become a teacher. I was planning to be a doctor. But if not doctor a would be a parasitalogist or something like that. But due to some problem I become a teacher but even though I enjoy it. 
Eline: Ok and what do you like the most about teaching?
Hemanta: When I joke with the students. 
Eline: You what?
Hemanta: When I joke with the students.
Eline: Joke with the students ok that’s good. So you enjoy working with children? 
Hemanta: Of course, they I enjoy with them. They enjoy with me, so I enjoy with them. 
Eline: Ok so you feel connect with the children.
Hemanta: Before teaching I should connect myself with them, because if I’m not connected with them they will not understand what I’m saying. They’ll not understand what I’m going to teach. If they get connected with me. Every voice that I speak will go inside their mind straigt, they will never forget. That is why I want to teach in the same way and I want to tell the other teachers also the same thing. Because most of the students, when a teacher enters the class room it feels like some are dreaming about something. Somehow the body is there but the mind is out of the classroom. That things happen in most of the class rooms. So before I enter the classroom. I make some jokes I make them, their mind concentrate towards the board than I start teaching. Because if I do so, they will be exited, they will be eager to know what the teacher is going to say after these words so that is our style of teaching. 

Eline: Ok, That’s good and you also talk about with the children about the private life?

Hemanta: About private life I don’t tell them just good things that I have experienced in my life. Suppose I have experienced we should learn, without learning we should, we cannot get success. And all the experience that I felt in my life I tell them. About the reaction between my mind and about me and my parents how I feel when I didn’t read last year when I was in childhood. So I told those things to them so it would strike their mind and it could tell them, they should learn, they should have good education. Those things I tell them but not other than that. 

Eline: And do you also talk about the childrens private life?

Hemanta: I don’t prefer to talk about it. 

Eline: Why not? 

Hemanta: Because if it is with the topic of the studies. If something is happening to the studies. Than its psychologically effecting them to study that things should be discussed, because it is not about them, it is about the future also, but more than that about the private life. I don’t have to talk about that. 

Eline: Ok, but is it not that when you know something about the private life that you feel more connect, that you have more personal band with the children?

Hemanta: If it is with the study, studying thing, if it is about their learning thing, about the course, about the study if that’s whats happening, that is encouraging them. That should be better to have the personal life knowledge. But other than that, if it is not connected with the studies, no need to talk about it. 

Eline: Ok and do you like some students better than others?

Hemanta: For me most of the students are the same, but of course everybody likes one student of the class, because we are the human being so we like something one better out of them. But while teaching and while doing all the activities I look them and treat them equally. 

Eline: Ok so you treat them the same. 

Hemanta: Yeah, if they do the mistake I prefer to give them punishment in the same way. If they do the good things, I prefer to give them reward in the same way.

Eline: Ok, that’s good. That you don’t have the difference. And how do you reward the children when they do something good in class?

Hemanta: First of all I introduce him or her in front of all of the students, of the other students. And reward, suppose somebody may like chocolates, giving them a chocolate. Somebody like to play something toys, so giving them toys. Or somebody like pen and paper, pen and copies, giving them pen and copy or somethings they like the most that I remember them that is under my capacity I give them that way. 

Eline: Ok and do you also reward the children who are not so smart, who are at the bottom of the class?

Hemanta: Yeah of course. Because nobody is smart in all the fields. Because everybody has a single capacity and everybody has a good and everybody is good in one of the fields. So by adapting to which field he or she is good, we can reward them on their own field. Suppose somebody may be very good in drawing, but he or she may not be good in reading and writing and scoring good marks in the exam. So why not reward him or her in the drawing. There may be other cases like poems and others, sport so I prefer to reward them according to their own field.

Eline: Ok, and how do you punish the children when they don’t follow the rules?

Hemanta: First thing I call them give them a big hug and tell them you should not do this or you should not do that, second time I scowl them, third time if they do the same mistake again than I give them physical punishment like up and down or catching their ears, and catching their one hands with the nose and one with the ears and third if the continues if the same mistake is continued than I tell them to come in front of the class room all the students will tell him or her same same like this. If it is other than that, if there is nothing to be controlled than I use giving some physical punishment like giving some stick on the legs something like that. But first of all I make them realise that I’m not giving them punishment first of all I’m feeling guilty myself to give them punishment. So they would realise and some of the students experience, also some of the students came after giving punishment they came back and said sorry sir, it was a big mistake I done this one. Most of the students have realise about those things. Because last time I was teaching in senior class, class 8, 9 and 10 also, than I feel like that, I never used to beat them, but once they made me so angry that I was compelled to beat them. But than I call them I tell them that he should not do like this and I tell all those things that I experienced when I was in class 9 or 10 than they realise why I was beating them than next day they came to me and said sorry sir, I was so unmannered sorry, they say like that. And I realise that sometimes you should give punishment like that because, but after giving punishment you should make them realise that they are doing the mistake. And they should not do the same thing next time. 

Eline: So you use also physical education, physical punishment so you also talk about class 3 and you also talk about class 9 when do you think its better to use it with the smaller kids or the older kids?

Hemanta: It’s not smaller are worse sometime, naturally it should not be there in the students. Suppose in case of junior students their mind is not well developed and they might not know why the teacher is giving them punishment and they may just realise sometime and after that they’ll forget it and again do the same mistake. So I think to guide them and to give them punishment would be the better the class 9 and class 3. Class 3 would be very early and class 9 would be very late so why not I think it will be better from class 6, 7, 8 and, yes 7 and 8. Between 7 and 8 most of the students get, they just change the track because it was the time for adolescence and they have to do something and teen aging starts so they want to do a bit new things. So if that time give them a good track, you should do that, you should not do that, if you want to do that no need to I think we should not give them punishment. If they are able to do that thing guide them in a correct track. But if not if the guiding and if they’re not going in the same track than follow at that case we should give them punishment. But punishment should be suggest that, but first we should tell them about this mistake. First we should make them realise you are doing this mistake than we are feeling guilty to beat you or to just to give you punishment and you should also feel guilty about what you have done. Next time you should have done this one. If you make, than realise that that thing, than it will be, than the punishment will give the good result. 

Eline: Ok, so we also interviewed a female here at school and she was talking about the discipline about the children do you think that the discipline will be better with using physical punishment?

Hemanta: That makes them scared that is a good thing, but making them scared and disconnecting the distance between teacher and student is not good. But sometime you have the good relationship between teacher and student but they are lacking the discipline, they are lacking the manner, they are not respecting the teacher. At that time we should realise them that they are a student and that we are the teacher. They should know why they are a student and why we are teacher. At that case we should use punishment. Because they will get afraid that we are teachers and they are students, they will know their identity and they will also respect us. That is important some time.

Eline: So you think some students are scared of you as a teacher?

Hemanta: They should be scared sometimes when they do the bad things, they should be scared. To make them realise that they are doing bad things. Suppose if they are not scared they will do openly bad things. So to stop those bad things we should make them scared sometimes. 

Eline: So and if you knew other methods of punishment instead of hitting, you want to use it?

Hemanta: Yes of course. Yes of course why not? Because hitting is not good everytime. It is only in the extreme point. But before that we should make them feel guilty in front of all the students, of all the friends, take them in front of other friends. Realise their mistakes. Say it to everybody and they may also say same to them and the next day they may realise it. And next thing is to call them personally tell them what they have done mistake, tell them what will be the result if they do the same mistake next time. They may be receded from the school, they may be expelled, they may loose their future, they may be hated by the society, they may be hated by the friends. So if you realise those things by just conversation, by personal conversation or by a group with the other students, good students. Comparing them with the good students, you are like this, but he is like this. If you do like this you could be like him. Than I think that will be also a good method to give another way of punishment. I call it as a psychological punishment. To make them psychologically fit. Because most of the students they don’t have capacity of thinking. They don’t think what is good and what is bad. They just do it and they just do it and they don’t know what I’ve done good and. For those students beating is just nonsense. Because if you beat them they will have eagerness, they will think that he beat me now I’m also going to beat him. Like that thing may be develop. We should select those kind of students and we should not beat them but we should give them psychological treatment. Psychological is that they will stay in a good track. They of course stay good.

Eline: Ok but. So as a teacher you are a example for the students, yeah, zeg ik dat goed? Ok and do you think that the students also beating each other because of that teacher does it. Do you understand my question?

Hemanta: Yeah, yeah. No, no they don’t do like that way, because last time I already told you. If they realise that teacher is giving punishment because of my mistake, they will never do the same thing to others. Because some day they may be also teacher and than, today we beat them next day they’ll be teacher and they also beat them and they might because asking the same question isn’t it? But if you realise that beating is very bad. We are not openly, we are not just willing to beating them. We are compelled to beat them if they realise that they could also realise other students. And they will not follow the same procedure as we are following, because there are other ways, psychological treatment way, insulting them in front of others, that are other way. They may follow that way also.

Eline: So what do you prefer; reward a child when it is doing something good or punish a student when they do something bad.

Hemanta: I feel good when I’m able to punish somebody, because reward everybody gets reward, its ok. But to punish them in such a way that they will realise their mistake than they will follow the right track. I’ll be happy because I’m. Today I’ll be happy because I’ll be able to make a student good from bad. Because good is, most of the students is good there is no doubt but to make a bad student good is a hard job. Very hard job. Difficult job If I am successful in that job that is good for me.

Eline: Ok, so we have some closings questions

Daisy: Can I also ask some questions 

Hemanta: Yeah

Daisy: Because you are also a hostel teacher right?

Hemanta: Yeah.

Daisy: And, so you have also teached those students, do you also or how do you teach them. Do you teach them in another way or?

Hemanta: Most thing is that I make them more practise. I always tell them to buy not just. Be practical, because most of the students have theoretical. Most of the students just look at the book and learn it by heart. They just go the school just write it down and I always tell them that. Just understand what is given in the book. Never always try to learn by heart or without understanding what is written in the book just don’t learn it by heart. Just get it what is given in the book and give your full concentration while you are reading. Because I found in most of the students, they just look in the book but thinking about something like game or something like that. Most of the students do like that. So first of all the main thing is that their concentration. If they concentrate and read for half an hour that would be better if they read three ours without learning something. So first thing I tell them that, before that I give them some examples, I used to have this kind of friends, they used to do like this in my school life. You should not be like that. You are like that and you are like this so after giving the example they will be exited to listen it, but saying what is personal life and they think that I’m telling about personal life, so they get exited, but it is not my personal life, but a part of their life. So in this way they get concentrated and sometimes I shout loudly scowl at them and they get sometimes frightened and they look at the book and after that they’ll get concentrated. If I all those, if I make some things like that they may be concentrated and they read that way. And sometimes I tell jokes also. I used to do like this jokes and than they get exited. Somebody may be feeling lazy after listening the joke they get fresh. And somebody is telling tired in the most of the evening time or in the night time most of the students are so lazy. They just look at the book and sleeping with open eyes. And I just tell them to ok you stand up and take a round and come, wash your face, take a round and come and just read. They also follow and. I think they are just getting what I want to say they most of it. 

Daisy: And do they see you as a father figure in the hostel?

Hemanta: I think not a father but a big brother, because there is a gap between father and son relation but in brother-brother relation it is a bit close I think, because for father you should have big respect. Brother you also need respect but not as much as father. So I feel better to be a brother of them. So sometimes I share in the school. It is not good to see a persons private life. Suppose sometimes I feel ashamed about what I used to do when I was in class 9 or 10. I used to be very stupid like you. More than stupid like you. But today I realise my stupid why I became so stupid. I beat back from my friends, my friends have gone far away from me  they have done good profession in their life. But I could not do good process like them. Why because I was stupid that time. So you should not be like me, you should be better than me. I used to give such kind of example to them and they just. Sometimes they realise not all the time but it is good for them I think. 


Daisy: And do you also reward them and punish them in the same way as you use in class 3 or?

Hemanta: Last time I had a cleaning campaign of the school side. The two students were ignoring to do that so I punish them to read the whole day. But the other students who helped me in the cleaning campaign, I give them some cold drinks, I bring them to hostel and I tell the cook to boil some eggs and they get eggs and they get good tiffin that day, but they get the reward that way. Punishment for the others were, they could not get the drinks and good tiffin that day. That was the punishment for them. And out of those bad students two of them come in the middle of the cleaning campaign and say sir we are also interested to do. That realise me that they are also exited with the reward. So than that day I feel that it was working. 

Daisy: And you also use physical punishment to them or not? 
 

Hemanta: Yeah up and down most of the time. Up and down in that way. When they are just violating the rules, I take them in front of the girls some because they feel shy of the girls. Ok because if you do such punishment you become late or such mistake I’ll take you to the dining hall in the dinner time  and you have to do up and down 20 times in front of the girls.  And they get scared, they feel shy and just don’t do the mistake next time. Sometimes I give them slaps also. Because I give the one slap, a big slap than I hug them and take them to my room and just talk to them and why they have done the mistake I find it out. And just tell them, just make them realise why I beat them and why I feel guilty to beat them. Because it was not my wish to beat them. You make me beat you. That is not me, that is you yourself hitting. So I make them think that, I’m not beating them but they are beating themselves. So I think this is quite far as working good. Because most of the psychologist and most of the big teachers and senior teachers used to say, you should not give physical punishment. You should only give mental that will also help for the physically and mentally, but you should give such a way that, they should be mentally fresh and give the punishment. If you beat them and just give them and don’t talk with them why I beat them. Express why I beat them than they have a negative impact to other teachers. That should be avoided when you give physical punishment 

Eline: Ok so now the closings questions, are you going to use the same teaching methods during your career as a teacher.

Hemanta: Well I’m not sure about if I, if there is some problem in the future this should be my last profession. I think so. I’m keeping this teaching profession as my ordinary profession. Suppose I’m not success in my aim so I’ll loose teaching.

Eline: And are you willing to change?

Hemanta: Of course this is not my good, this is not my aim to do the profession, because my aim is to be a parasitologist. Or something like that and my subject is Zooology. I want to pass my masters in zoology. If I didn’t get any opportunity suppose you know about Nepal and you know about the developing country and its difficult to get. It will be my next side of my coin. Just like a coin you see one side, if you can not see one side, you can not see the other side. So if I’m not able to see that side, just turn the coin and go to the next side. 

Eline: And would you like anything to add just about the interview, the whole interview. Maybe you forgot something to say and you like to say? 

Hemanta: I think I did everthing I

Eline: oke and thank you very much for being here. If you have any questions about the research or about the interview, you can always ask. 

Hemanta: So, can I ask you what is the main purpose for the research. Suppose you comparing the way of teaching Netherlands and you giving punishment and reward also in Nepal and the Netherlands. After you get the final report prepare..

Eline: mmm

Hemanta: What would be your signlementation? How will you implement this?  What would be the main purpose with this?

Eline: So we went… First we wanted to do research, yeah, about the difference between the Neterlands and Nepal. So we see that other kind of methods were use about the teaching and rewarding and punishment and we want to know if there is using about rewarding and punishment as a positive tool, like that, and we want to make some workshops and do uuuh give them to teachers here and maybe they are ‘o this is also another way of punishment and also another way of rewarding’, I can do differently. So we learn form you and you can learn form us, if you are interesting. 

Hemanta: At last I want to say that, mm, about punishment and rewarding. Rewards should be given in such way that students, that a student is growing desire, suppose one of the students is good, first position in the class. Lets not reward them in the same, that all the students get medaille and all that. Why don’t we take them sometime, the student feeling, I want to go diner with the teacher, they maybe feel like that. Lets understand them and do like that. And about punishment: every time most of the developed people of Nepal give punishment like beating, physical punishment. In my context it is not good to do that, because it will make the students sometimes mental disturbed and other things also. So, most prevail are, as much as possible, we should not give them physical punishment. As much as possible, suppose if you want the limit, sometime you can not control the students, they are violence, wild. At that case you should be implemented. Just like you have heard about army, army what to say, control. I think you have heard about the students in army school. They have more teachers exercise, because why, make them well discipline. May the most important thing in the army, same way also, you should realise the students that most important thing for the students is discipline. That is realised by the students. There will be never get the chance to give them punishment. That is what I want to say.     

Eline: Oke, then I want to thank you again

Hemanta: me also, thank you.
Eline: oke. 
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Eline lindeman
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Preface

After finishing the research at the Global Collegiate School, we were ready to make some workshops. We both worked hard to make some nice workshops. We wanted to make sure that the teachers came with pleasure to the workshops and had fun in their learning process. 

It took a little time to make the workshops, but it was more easy because we already had the information on our laptop. 

We want to use this opportunity for thanking some people. First of all we want to thank the students of the Global Collegiate School of Nepal, who participated in this research. We couldn’t do the research without them. It was very new for them, to fill out a questionnaire, but we think they did great. Also we want to say thanks to the teachers we interviewed. They all did excellent and give honest answers, so we could do a good research.    
Especially we want to say thanks to all the teachers, who came and listened to us. We were very glad that the teachers at the Global Collegiate School were interested and open to us, so that the workshops were going well. 

At last we want to say that it sometimes was a sensitive subject, because teachers had to open. We think that the teachers did this very great. We are satisfied with our product. We gave the workshops with pleasure and we hope that we passed this on to the teachers. We saw a lot of interesting, but also smiling faces, we are very glad with that. We hope that the teachers learned from us. We definitely learned from them.  

Enjoy reading our product.

Yours sincerely,

Daisy van den Berghe

Eline Lindeman

Class 4C. 
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Introduction

This product is written and carried out after an investigation on the Global Collegiate School in Nepal. About 270 students of this school filled out a questionnaire about the school. The age of this students were nine to 15 years old. So classes four until eight joined this investigation. Underneath some results are shown.

The students of the Global Collegiate School feel comfortable at school. 95% (N=265) feel good to very good inside school and about 85% (N=266) feel good to very good inside class. About 82% (N=266) feel good to very good about friends inside school. The students also feel good about the treatment of the teacher. 84,6% (N=267 of all students think that the treatment of the teacher is good to very good, but still 54,5% (n=266) of the students is scared of some teachers.

Teachers use rewards after right behaviour. 83% (N=266) of the students feel good to very good about how teachers reward and 90% of the students learn from the reward. 

The teachers use also punishments after bad behaviour. The punishment is working, because 82% (N=268) of the students learned from the punishment and 75% (N=201) of the students didn’t make the same mistake ever again. Only most of the students, about 60% (N=268), don’t feel happy about the punishment in general.

The opinion of the students were clear after this research, but it was also important to know the opinion of the teachers side. That’s why interviews were held with some teachers. Because of anonymity of some teachers, the interviews will not be present.

After this the workshops were made. The goal of the workshops is to let the teachers be aware of rewards and punishments. What are the possibilities and how are the teacher’s reward and punish by their own.  
This product is designed for all the teachers of the Global Collegiate School, but also for teachers who are interested in rewards and punishments. After reading this paper, the teachers know more about rewards and punishment and be more aware of it. If the own way of giving a reward or a punishment is right and if that manner needs a change. 
Division of the paper:

· Chapter 1 is about workshop in general. What is really a workshop and how can somebody teach a workshop.

· Chapter 2 to 5 are the workshops: reward, punishment, pedagogical slap and the evaluation. The slides are mentioned and some extra information.

· Chapter 6 is the justification about the workshops. 

Chapter 1: Workshop

This first chapter is all about workshops. What the definition of a workshop is and how a teacher have to give a workshop. Teachers of the Global Collegiate School get workshops about rewards and punishments, so it is also interesting to know what a workshop actually is. The first paragraph is about the definition of workshop. Paragraph 1.2 is about teaching the workshop and paragraph 1.3 is about the structure of the workshop. 

1.1 Workshop
Activity, being involved and working together is important with a workshop. Also interaction is an important thing from a workshop. It is different than a reading. With a workshop the persons, who are taking part, being personal involved at the programme. These personal involving is good for the working atmosphere. This also means that the group doesn’t have to be too big. 

The workshop has a clear goal. The result isn’t always just transfer of knowledge. The transfer of knowledge is just a part of the workshop. Also there will be talking about personal experience or there will be practise some skills. A workshop is for investigate a problem and come together to a solution. The group is making together a decision which is the best solution (z.a. 2005). 

There are different kind of workshops. One kind is that the teacher only gives a reading and the participants get the possibility to ask questions. Another workshop is when there is a more days work conference, where the participants look for a solution of a problem.  

1.2 Teaching the workshop

The teacher of the workshop is the instructor and also the entertainer. This has to be in balance. There are some rules of thumb for giving a workshop.

1. A workshop isn’t a reading

2. The public is coming for amusement 

3. The people who are listening aren’t thinking the same as the teacher

4. Completeness has to fall on the alter of clearness (z.a. 2005). 

The first rule of thumb is easy: don’t talk too much. A good teacher of a workshop take care that everybody get the chance to say something. The workshop starts with a short introduction about the intention of the exercise. Before every exercise is a short part of theory, which has to apply for the participants. After every exercise there will be a short feedback.

The second rule of thumb is to prick through the illusion. An hour is namely too short to really learn something, so the goal of the workshop has to be clear. 

The teacher is enthusiasm and positive. The teacher respects everybody and takes care of the right atmosphere. It is right that the people learn something of the workshop, but it is also very important that the public experience the fun (z.a. 2005).   

The third rule of thumb is difficult. Everybody wants something else. One is coming to the workshop to learn something about the theory, another one for learn something extra that will support the person for doing the right thing. Maybe the teacher likes to give a lot of theory, but than not everybody is satisfied. So the teacher has to bear in mind that everybody is thinking different and has to consider with every participant. The teacher has also be aware that skills are more important then insight. People can read a book for insight. The last and fourth rule of thumb has something to do with that. Completeness has to fall on the alter of clearness. On one sight there has to be honesty to the participants, but on the other sight the teacher also wants to give a message about how the teacher is thinking of something. This has to be in balance. It has to be clear what is right. Of course the teacher can give a opinion, as long as it is clear (z.a. 2005).

1.3 The structure of the workshop

The programme has to be clear for the participants. The participants has to know what will happen during the workshop. But in the workshop the teacher also has to improvise. It is important that the goal stays the same, the way to the goal can be different. The teacher has to keep it easy, so that the participants will understand it very quickly. This means not only the words. The people have to do something, like movements or coming with ideas. It is important for the participants to keep the attention inside the group and that there is not a lot work before and after the workshop. This concerns also the teacher (z.a. 2006).  
During a workshop there will be working with structure. The teacher has to follow the phases;

1. Preparation

2. Divergence 

3. Convergence 

4. Rounding off (z.a. 2004 and z.a. 2006).

The first phase is preparation. It starts with introducing everybody. Everybody tells something about themselves. To create a better atmosphere it is nice to also answer a funny question, like the nicest animal, the last book or the last thing that somebody got annoyed off. The questions can have something to do with the subject. So the people tells funny stories and there is immediately a band between the participants. The teacher also tells something about him self. 

Then the teacher asks some obvious questions about the subject of the workshops. After that every body can add some more obvious things about the subject. With this the teacher made the point of departure. 

The second phase is divergence and it starts with brainstorming. Everybody can add something. It is a possibility to write this on a black board or on notepapers. After that there is the clustering. There will be talk about the association of the words and experience. This clustering can make in categories. These categories can be made beforehand or the categories can create when there is clustering. If the teacher uses notepapers, than a collage will be made, but a black board is also fine. There can be categories like positive sights and negative sights. So when the discussion will follow, it is important to strengthen the positive things or improve of the negative things. There is a possibility to make two groups. One for defending the right, positive aspects and the other group for attacking with the bad, negative points. There will be creating two leaders of the groups and the debating can start. The leaders are going to discus how the positive thing can be crease and the negative thing can be improve (z.a., 2006). This debating is a possibility to do. There can also be just working with small groups and discus a case and make some solutions, how to handle that case.  

The third phase is convergence. The solution will come out. Every group can evaluate the case and present it to the other groups. There can be a role-playing. In this phase is just the discussion of the solutions. In the rounding off, the last phase, the teacher will make a short summary and come with the solutions, which can be written on the black board. The rounding off is always with everybody. At last a name list can be made if there must be send some information after the workshop or people will keep in touch for some experience (z.a., 2006). 

Summary 

Working together, involving and (inter)activity is important with a workshop. With a workshop the persons, who are taking part, being personal involved at the programme. These personal involving is good for the working atmosphere (z.a. 2005). The teacher of the workshop is the instructor and also the entertainer. This has to be in balance (z.a. 2006).  

During a workshop there will be working with structure. The teacher has to follow the phases: preparation, divergence, convergence and rounding off (z.a. 2004 and z.a. 2006).

Chapter 2: Workshop reward

Week 1: 3 March 2008 

In this chapter are the slides of the workshop reward. After every slide is more information about the subject. 

Slide 1:
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“Have the courage to do the right thing!”

This is a slogan, where teachers can think about it. It is always hard to do the right thing. To reward on a right way. So it is necessary to have the courage for that. A teacher try, experience and learn from it and than the teacher know if it was the right thing. 

Slide 2:

Slide 2 is about the program of Monday 3 March 2008 and this slide in seen on the next page. First of all there will be shown a case and there will be discus about it. After this some information will be given. Information like the definition of reward, kind of rewards and the ‘right’ reward. For closing this workshop there will be giving a last slogan. 

Slide 3:

The case is seen on the next page.

A friend of ours in Kathmandu is a teacher. She has a good class and most of the students are very smart. But Bishu is a student, who is at the bottom of the class. Everything goes wrong with him. He can’t sport, because he is overweight, his English is not good, so he can’t communicate very well and also with other subjects he is not so strong. Every time he gets negative attention, because he does something wrong. 

How would you give Bishu positive attention? 

This is a case about Bishu, who is at the bottom of the class, and every time Bishu gets negative attention, because Bishu does something wrong. The teachers will form some groups and discus about some solution for Bishu, how the teachers give Bishu positive attention. The teacher will write the solutions on paper and present it to the other teachers. 

Slide 2:
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Slide 3:
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Slide 4:
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Reward is the reaction of a teachers at the positive behaviour of the student, so that the right behaviour stays or increases (z.a., z.j.). It is noticed that something’s going well, that there are no mistakes. The teachers have many attention on the problems and mistakes, while there has to be as many attention on the rewarding of good behaviour (z.a. 1999). Many times this will be forgotten. The bad things catch the eye more than the good things. 
Giving rewards is better for the relation between teacher and student and it will be better for the atmosphere in the class (z.a., z.j.). The student gets more confidence and the good behaviour will be shown al lot more. Attention for the right thing has more success than the correction of the negative. 

It is hard to see the right behaviour for the teacher, especially with students who have most of the time bad behaviour (z.a., 1999). 
Slide 5:

This slide is seen on the next page. It is about kind of rewards. There is material, activity and social rewards. When a teacher gives material rewards, than the teachers use tangible things, like a candy or a book. With activity rewards will the teacher use the things that students like to do, such as drawing and choosing the activity during class. 
The last kind of reward is the social reward. These rewards are attention, being friendly, encourage, etc. These rewards are the most important rewards. If a student gets attention from a teacher, the self-esteem of that student will increase. The attention via positive feedback of the teacher has more influence than giving a mark. With the social reward the teacher stimulates the student and it will be more clear about the relation, the rules and agreement (z.a., z.j.).  

Slide 5:
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Slide 6:
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The most important aspects of the right reward are in slide five. Under here are again these aspects with more information: 
· React as many as possible about good behaviour. This doesn’t have to happen consequently, opposite to punishing.   

· Reward not always after every good behaviour. Social reward can be given more often. 

· React on the thing that the teacher sees and name it in terms of behaviour. example: That is a nice drawing. 

· It is better to reward many times than one big reward.

· Don’t give rewards in front. For example: The child gets a candy if the child promise to be quiet later for grandma.   

· Look at the positive things. For example: a student put on a sweater and it isn’t working. There is a possibility to say that the child did a good job to try to put on the sweater by his own. So the teacher will see the positive thing. 

· It is important to consider what the students like to do. If a student doesn’t like to play outside, than a game of soccer isn’t a reward.
· Agreements about a rewarding have to be observed. If the teacher promises a reward after a good behaviour, than the reward has to be given. 

· A reward will work the best if both time and place fits at the good behaviour. So after a the right behaviour a reward will follow immediately. 
· Take care of enough diversity. If a teacher rewards by surprise, than the reward has a bigger worth. 
· Cease or decrease a punishment is also a reward. If this happens more often, than the punishment lost the influence (z.a. z.j.).   

Slide 7:
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“Every body needs attention”

This is almost the last slide. With this slogan it is important that the teachers will be aware that every body in class needs attention. And especially positive attention. 

The slogan tells that everybody needs attention and everybody means everybody, so also the students at the bottom of the class, like Bishu. 

Slide 8:

This is the last slide for thanking the teacher for coming. Daisy and Eline hope that the teachers learned from the presentation and will change the manners of rewards, when it is necessary. 

Slide 8:
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Chapter 3: Workshop punishment

Week 2: 10 March 2008 

This chapter is all about punishment. The powerpoint presentation is worked out and more information is given about every slide. At the beginning of the workshop, all the teachers will receive this information.
Slide 1:
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This is a slogan where the teachers can think and discuss about, before starting the workshop. Inappropriate behaviour, means the kind of behaviour you don’t want in class. This kind of behaviour needs an appropriate response, a kind of punishment in the right way and the student should know that it is a punishment. Also ‘appropriate behaviour needs an appropriate response’, this is explained in the last workshop.

Slide 2 on the next page:

In slide 2 there will be shown the contents of the workshop. There will be started with a case. After some discussion about the case, there will be some information. Information about the definition punishment, kind of punishment, about some theory of mountain of the Himalaya, of the I-message and the Step-by-step plan. At last the Assignment will be explained. 

Slide 3 on the next page:

The teachers will form different groups and should find an appropriate solution together. The slide is found on the next page. 

Santos is a naughty boy. After warning him three times, he still won’t listen to the teacher. The discussion will be what the right way is to act in this situation. The teacher will write their solution down en present it to the other teachers.

Slide 2:
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Slide 3:
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Slide 4:
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Teachers take care of the pedagogical environment in education. At this it is important to point the students in the right direction and give enough space to go in the right direction. Limits are set for the students to know what is possible and not possible. The students need these limits for the development to know what is good behaviour and what is not. Sometime somebody crosses a limit and a punishment will follow (z.a., 1999). 

Punishment will help a student by adapting to the rules and agreements. The teacher will try, with punishment, to let the students know that the behaviour has to be changed to the norms, rules and agreements. The pedagogical task of the teacher is to make clear what these limits are and this needs to be consequential (z.a., 1999).

Slide 5:
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Slide 5:

There are different kind of manners of punishment. These punishments are ordered in three divisions; Physical punishment, activity punishment and social and psychological punishment. 

· The physical punishment is for example to hit a student. This will be discussed in a next workshop, where all the information about hitting a child will be given.

· The activity punishment is more often used in the Netherlands. The child can’t do something nice. The teacher can for example forbid that the student can play outside or that the student joins the P.E. class. With an activity punishment it could also be that the student has to do something not nice, like writing rules, to go out of the classroom, to stand in the corner, do some push ups or sit up et cetera. 

· The last punishment divisions is social and psychological punishment. This is for example somebody ridiculing, making reproach, to call names or criticise. This often hurts a lot more than the physical punishment (z.a., 1999).

Slide 6:

The slide is given under here and is called ‘the Himalaya’. The Himalaya gives a picture of the inside of a child. Above the water surface you can see the behaviour of a child. This behaviour may be very naughty, but when you look under the water surface, this child may have a lack of self-esteem. So if you really want to change the behaviour of a child, you don’t only punish the behaviour itself, but you look under the water surface and look what is really going on.

Slide 6:
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Slide 7:
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To punish in a good way a lot of things should be taken in account. A good punishment shall unlearn the bad behaviour and the mistakes will be recovered. The punishment is just the help for the chancing. It will help the students motivate to feel responsibility about the own behaviour (z.a. 2007). The following points will help by a good manner of punishment:

· Does the student understand what the teacher expects? If a student does something wrong and he doesn’t know why, than there is no sense of bad behaviour. Tell the student also why the behaviour is not good. There is also a possibility to talk again about it later. To change a child’s behaviour, punishment is not the first strategy. With encourage and with small steps learning something, can also reach the result.

· The student has to feel the punishment as a punishment. When the teacher makes a note in the agenda or script and the parents don’t look in these things, than it has no influence. 

· Be consequent. Bad behaviour will increase when a punishment is inconsequent, for example one time the teacher punishes a student for talking and the other time the teacher does nothing. The students has to know where the limits are.
· Students will be punished because of their bad behaviour and not because of the person it self. It is important to say that at the punishing time.

· The agreement has to be clear. The students should know that a punishment will follow.

· A punishment has to be meaningful. It has to do something about the bad behaviour. Giving a low mark isn’t just working. To sweep the schoolyard, when a student throw’s a piece of paper on the floor, is a better punishment. The punishment has to do something about the bad behaviour. 

· An agreed punishment should be executed, otherwise the punishment has no effect. 

· Don’t threat with punishment which can’t be executed.
· Be mild, a punishment doesn’t have to be worse than necessary. 

· A punishment has to follow immediately after the bad behaviour. The faster, the bigger the effect.
· Every punishment has an end, it will finish somewhere. Forgiveness has to be possible. Don’t continue too long about a mistake.
· Try not to punish too much. Giving a reward is never too much. There can be a positive reaction, giving attention, encourage, etc. 

· Sometimes it is all too much. The student can irritate you. Don’t use the physical punishment. Better is to give yourself and the student some rest (z.a. 1999 en z.a. z.j.).

When there is a good punishment, the bad behaviour will decrease. Sometimes the bad behaviour stays. A teacher can punish and punish but this isn’t working. Changing the behaviour with students ask for a structural method. With small steps, good agreements with the student and enough attention it also will work (Verhoeven, etc. 2003).
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The ‘I’-message gives the teacher the blame for the bad behaviour of the student. The student feel sorry for the teacher, because of the behaviour. 

The I message doesn’t talk about the students itself, but about the behaviour of the students.

For example:

I found your behaviour very disturbing, because of that I have the feeling you don’t respect me and I can’t give class like this. 

The I message includes:

· The feeling the behaviour creates: I have the feeling you don’t respect me.

· The behaviour itself: I found your behaviour very disturbing.

· The consequences of the behaviour: I can’t give class like this. 

Slide: 9:
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This slide will show the teacher how to act in different kind of situations. If a student distracts once, the teacher can correct with the I message. If a student shows bad behaviour, the teacher can have a conversation with the student and come up with an appropriate punishment.

If the student show constantly bad behaviour, the teacher can use the following step-by-step plan:

Step 1:

Give an example of the bad behaviour.

Step 2:

a. Appoint the bad behaviour with univocal specific terms. This means that the teacher has to explain the behaviour in a short and specific way.

b. Appoint the bad behaviour with specific and positive terms.

Step 3:

Measure the times of the bad behaviour.

Step 4:

What are you going to do? Appoint an intervention in terms of rewards and punishments.

Step 5:

Carry out this intervention and evaluate. Do this with the following questions:

1. What is the reaction of the student?

2. What were the strengths and weaknesses of this intervention?

3. What is achieved in short terms and in long terms?

4. How did I experience this?

5. What would I do differently or the same and why?

Slide 10:

On the next page can this slide be seen. The teachers will do this assignment. One because the observing teacher can learn from the other teachers methods and two because the teacher who’s teaching will get tips about punishing and rewarding. With these tips the teacher can improve the teaching methods.

Slide 11:

Under here is the slide with the following slogan is found; ‘Children are small people. People are big children’. This is a slogan to show that most of the answers will be found within the teachers, because also the teachers can be children and the teacher should be able to think like students and know why the students are behaving in a certain way.
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Chapter 4: Workshop pedagogical slap
Week 3: 17 March 2008 

In this chapter are the slides of the workshop pedagogical slap. After every slide is more information about the subject. 

Slide 1:
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“Is a pedagogical slap necessary?”

This is a slogan, where teachers can think about it. Is using the pedagogical slap as a punishment always the right solution? 
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Slide 2 is about the programme of the workshop about the pedagogical slap. There was a start with a slogan and the teacher could give a short opinion about it. Than there will be following a case, where the teachers will discus about. After the discussing will follow some information about the pedagogical slap. What the definition is, if it is right or wrong and something about the relation culture and the slap.  
Slide 3:
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Slide 3 is the case:

Two girls are giggling in the class of teacher Anil. Anil warned the girls a few time, but than his patience was finished. He walked to the girls and give them both a slap in the face. After this the girls are quiet and Anil can go further with his class. 

What do you think of the solution of Anil? 

This is about hitting in class. Is hitting the right solution in this case? The teachers get a moment to think and than a discussion will follow.

Slide 4:
The discussion is finished and some information about the pedagogical slap will be given. 

The intention of raising, is to bring the children in the right direction. The parents give children norms and values, for the rest of the lives. Sometimes the parent has to hold the child in the right direction. The pedagogical slap can be used with this. This is a little correction, which is imbed in the pedagogy.

If parents are desperate and don’t remember the right direction, than it can go wrong. The pedagogical slap is not a little correction anymore, but a big clap. It is important to know that the pedagogical slap is a correction and not for braking the child (Bollie, 2006).      

Slide 4:
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Slide 5:

This slide is seen on the next page. It is about the good things of the pedagogical slap. 

· Primary school (between 2 and 6) The pedagogical slap is most useful if the children have the age of primary school. The parent has the task to make the limits clear and correct the crossings (Jansen, 2007).

· There can be hitting out of love. The parent doesn’t want to give the slap, but it is necessary to show the limits It is important that the parent, who gives the pedagogical slap, has respect for the child. This means that parents see the child as a human being, who can react differently in situations. If there is respect, than the parent will not slap the child more than the pedagogical slap. It means that the parent takes care of the other person.
· Don’t slap to hard, a little correction is enough. Otherwise child abuse can be following.
· Don’t slap impulsive. Keep thinking of the right decision. If a parent slap impulsive, than it can be happening to hard.  

· Give explanation. Always say to children why there was hitting. Otherwise the children don’t learn from the mistakes. 
· Before the slap, give a last warning. Give the children the chance to stop the bad behaviour. 

· Don’t slap out of self-interest. For example when a parent is late and the child is being slow. Don’t punish the child for the own mistake of being late.  
· Change a slap with other kind of punishments. Don’t use always the same punishment. Look for the right punishment at the right time (Jansen, 2007 and Kreulen, 2002).   
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Slide 6:
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Slide 6:

This slide shows the reasons why a pedagogical slap is wrong.

No secondary school; When children go to the secondary school, the children put the punishment to the test to see if the parent is consequent. If the pedagogical slap is necessary, than something is wrong. The children already know the rules, agreements and limits. The children put this to the discussion and the parent has to give a verbal reaction (Jansen, 2007). 
According to experts a slap isn’t helpful. The slap gives a shock reaction and the feeling of inferiority. It is hard for the child to make the connection with the bad behaviour and the slap which followed. The child learns, but only from the slap. The child thinks that the parent is dangerous. Maybe the child doesn’t make the same mistake, but only out of fear rather than out of sense of guilt. Besides this the children need some time to absorb information. It takes five seconds to understand what was happened and again five seconds that the parent doesn’t like it. So a fast slap of disapproval is hard to absorb (Jansen, 2007). 

Physical punishment could be very dangerous for children (Bollie, 2006). According to an experiment the slap can have awful consequences. The children are less competent and unbalanced than other children. Also the children were in the future less adapted than others (Jansen, 2007). 
An experiment turns out that children, who are getting hit in their raising, can’t remember the reason of the slap. So it is not effective (Rosanne, 2003). Punishments will get worse and there is a risk that the pedagogical slap, becomes child abuse. This has also consequences for children in the future. Children see the parents as an example. So when children get slapped, than the children will slap the children too (Rosanne, 2003). 

Slide 7:
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Effects of slapping is connected with the ethnicity, the age of children and the ideology of the parents. Also the feelings of the children about the slapping is important. This feeling is connected with the norms and values of the community. So the effects of slapping is different in every culture. In one culture the slapping is humiliating and in the other it is feeling like the child earns it (Jansen, 2007). 

In the Netherlands it is forbidden and so it is humiliating if children are hit (Truijens, 2006). In America there is proved that the slapping isn’t harmful for children and it is aloud to give a pedagogical slap. The most adolescents and adults of America see hitting as a regular form of punishment. The most of the young adults think that slapping is a right correction to use it in the future with children. Also the government doesn’t reject it. So the culture of America thinks that children sometimes earn a pedagogical slap (Jansen, 2007). 

In Nepal parents and educators also using hitting as a punishment. The people think it is a good lesson for the child to know what is right and what is wrong. Many people do it, so it is normal in that culture. 
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“Ke Garne” means “what to do” in English. Again there will follow a little discussion about slapping a student. Everybody can give an opinion. Maybe some teachers are changed about the opinion. 
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This is the last slide for thanking the teacher for coming. Daisy and Eline hope that the teachers learned from the presentation and be more aware of the pedagogical slap.
Chapter 5: Workshop evaluation
Week 4: 24 March 2008 

In this chapter are the slides of the evaluation. After every slide is more information about the subject. 

Slide 1:
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This is the first page of the last workshop. There is a picture of Daisy (left) and Eline (right) with a teachers badge. This picture is taken on Parentsday. So don’t forget these beautiful girls!
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Slide 2 is about the programme for the last workshop. First of all everybody gets the observation of another teacher. If it is right, everybody looked how the other teacher gives rewards and punishments. Than the teacher can give the opinion about it, the feeling and what the teacher learned. 
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This is a statement: “Do you prefer to reward a child when doing something good, or to punish when the child does something bad?”. They will make two groups who will defend the opinion. When everybody thinks the same about it, some teachers have to sacrifice to go to the other side, because a debating will follow. Every group gets some time to make defending and attacking points. 

After a while the debating will stop and a summary will be given by Daisy or Eline.

Slide 4:

It is about thanking the teachers. Without the teachers Daisy and Eline the workshop couldn’t be given and now Daisy and Eline can finish the final paper and finish school of Physical Education and Sports.

So all teachers: thanks al lot for coming. That you listened to us with an interesting attitude. All teachers were active during the discussions and the debating. Everybody was serious and gave a good view about the own manner of rewards and punishments. 

Daisy and Eline hope that the teachers learned a lot, Daisy and Eline definitely learned from the teachers. So again thanks! 
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Chapter 6: Justification

In this chapter the justifications of the workshops will be shown. In paragraph 6.1 will be justified why this subject is chosen and in paragraph 6.2 will be explained about the choices of the workshops. 

6.1 Justification of the theme

First of all a case:

Teacher Jan from the Netherlands was teaching P.E. A boy, named Kees, was talking and distracting the class. Jan warned Kees a lot and with the final warning Jan was asking if Kees wanted to come to the teacher. Kees didn’t come, so teacher Jan went to him. Kees was trying to go away, but teacher Jan grabbed his arm and said some words, but Kees released himself and shouted: “Don’t touch me, you slapped me” and Kees ran away. 

A week after this event, teacher Jan gets a letter. Kees pressed charges.  
This case can happen in the Netherlands. Because there was too many child abuse, the parliamentary committee of the Netherlands has decided in 2006 that the pedagogical slap isn’t allowed anymore. If a child is unmanageable, the educator can’t give the child a pedagogical slap. The minister Piet Hein Donner (1948) of Justice and the majority of the parliamentary committee wants to expel the psychological and physical maltreatment of children (Levering, 2008 and Louis, 2006 and Truijens, 2006). This was a progress for the child abuse, but somewhere there was a sudden change. So it can happen in the Netherlands that a student can sue a teacher, while a teacher didn’t do something.

This is the situation in the Netherlands. So Daisy and Eline learned at school not to use physical punishment during class. Than Daisy and Eline came in Nepal and saw some teachers hit a student. Daisy and Eline think that there are other solutions to solve problems, instead of using physical punishment. That’s why there were given workshops, to let the teachers be aware of rewards and punishments. 

6.2 Justification of the workshops

There is chosen for four short workshops. The workshops didn’t take long time, because the workshops were after school, so everybody was already tired and the concentration is not so high anymore. So it was also important to make the workshops fun, so that the teachers came to the workshops with pleasure. That’s why every workshop started with a small game, so that everybody was happy, relaxed and ready for some information.

There was choice of four themes: reward, punishment, pedagogical slap and the evaluation. Every time the presentation started with a slogan, where the teachers could think about. After that came a slide with the programme of the day. So that the teachers know what the plans were and it gave the teachers some structure. After the contents, a case was followed. Out of that case came a discussion. The teachers gave the own opinions and Daisy and Eline were leading this discussion. The education in Nepal is only out of books, that’s why a discussions was chosen. It is important to give the opinions about some subjects. To let somebody be vulnerable, open and learn from it.  

After the discussion Daisy and Eline gave the information. The information was given after the discussion, so that the teachers first could think for themselves. This is not ussual in Nepal, that is why Daisy and Eline wanted to motivate to think for themselves. 

After the information again a slogan was given, which lead to a new discussion. Daisy and Eline wanted to see if there were different opinions at the start and at the end of the workshops. 

Every workshop some hand outs were distribute. Because the screen of the laptop was too small for the teachers in the back. With the hand outs the teachers could see what was written on a slide. More over there was some more information written under the slide, so that the teachers could use the hand outs also in the future. 

During the workshops Daisy and Eline motivated the teachers for being active in the workshops. It were not workshops where a teacher of the workshops only gives information. Daisy and Eline wanted to stimulate that the teachers were involved during the workshops. That teachers came with own experience and some problems. Which could be discussed about, solved the problems and especially learned from each other.

Daisy and Eline give the teachers also some homework. The teachers had to observe another teacher about the way of using rewards and punishments. By this method the teachers are aware of the kind of rewards and punishments which are used. Moreover could the teachers give some tips to each other. During the last workshop everybody could tell the own experience and the teachers can learn from each other. During the last workshops two groups were made. There was a statement with two different opinions. The teachers had to choose a side and had to defend and attack the statement during a debate. The teachers had a lot of information, so a debate about it was possible.    

Summary

This chapter was about the justification of the workshops. How did Daisy and Eline thought of this theme and why the choices about some things were made, like how many workshops, what kind of workshop, how the participants have to join, etc.  
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